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Find the column of boxes for your unit. Locate the box that will show the number of words 
you spelled correctly. Fill in that box and the ones below it. 
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TO THE TEACHER 


If your pupils are using the consumable edition of 
Spell/Write, you may notice some slight variations in the 
student text pages presented within this guide. These pages 
were taken from the non-consumable edition of the 
Spell/ Write text. The answers required are usually the same 
but the directions indicating where they are to be written may 
vary. 
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TO THE TEACHER 


The formation of the alphabet letters may vary from teacher to teacher, 
school to school, and province to province. The Spell/ Write program has 
included some samples of these alternate forms for you and your students. 
However, it is not possible to include them all. If your pupils are using 
letter forms not shown in their Spell/ Write texts, make a display alphabet 
for the classroom and remind pupils to refer to it when practising their 
handwriting. 











EVERYONE IS DIFFERENT 





There are different ways to write the alphabet letters. 


Here are some other forms of the letters. 


Your teacher may suggest that you use forms other 
than the ones in this book. It is important to write 


your letters neatly, the same way each time. 
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Teaching Spelling 


Spell/Write goes beyond the spelling and writing of list 
words. Although word lists are useful in themselves, 
Spell/Write uses the lists to teach spelling combinations 
that occur with high frequency in English words. The 
pupils are guided in discovering the spelling combinations 
in additional words, giving them a workable strategy for 
encountering new words on their own. 

Spell/Write takes the mystery out of spelling. It clearly 
emphasizes specific sounds in words and their most fre- 
quently occurring or most reliable spellings and spelling 
combinations. For example, a list with the words teeth, 
wheel, wheat, and team lets the pupils learn the words and 
encourages them to concentrate on the /é/ sound and its 
reliable spellings, ee and ea. 

In Spell/Write the list words are presented in such a 
way that the pupils begin by concentrating on the most 
reliable spellings of a sound, such as the ee and ea spell- 
ings of the /é/ sound. Gradually, the pupils meet the less 
frequent and less reliable spellings, such as ie and y, in 
related groupings of words. 

The object, therefore, is not so much to learn a given 
number of words as it is to apply an understanding of 


sounds and spelling combinations to new words. The pu- 


puls then have a strategy by which they can move beyond 
the limits of any word list. 


‘Throughout the Iearning process the spirit of inquiry, 
of discovery, prevails. The pupils are regarded as inquir- 
ing learners, discovering relevant spellings and related 
words through meaningful activities. They are constantly 
invited to transfer their discoveries from known words to 
unknown ones and to use them in creative ways. 





THE WORD LIST 


The basic word list is the result of an analysis and in- 
terpretation of the Hanna and Hanna Phoneme-Grapheme 
Correspondences as Cues to Spelling Improvement. This 
work, in turn, draws its list from the Thorndike-Lorge 
Teacher's Word Book of 30,000 Words, Part I, supple- 
mented by topical and updated entries from current dic- 
tionary sources. 

An important basis for the selection of the words in 
Spell/Write was the reliability of the spelling pattern, as 
in the spellings of the /é/ sound mentioned -earlier. 

Other factors considered in the selection of words were 
suitability for the grade level, usability for the pupils, 
variety of subject matter, challenge and excitement of 
content, and insofar as possible, modern usage. 


KINESTHETIC REINFORCEMENT 


The writing stage very often reinforces the spelling proc- 
ess. For some pupils this stage is the crucial one for learn- 
ing how to spell, and it therefore receives great emphasis 
throughout Spell/ Write. 

In addition, the subject matter of spelling provides an 
ideal opportunity for purposeful handwriting instruction. 
Indeed, legible handwriting is essential for success in 
spelling because many errors that seem to be spelling errors 
are actually handwriting errors. 


Organization of the Grade 5 Program 


A typical unit of instruction is organized around spell- 
ing concepts and related handwriting activities. Excep- 
tions are the Review Units, the Dictionary Unit, and the 
two Handwriting Units—all of which are explained later. 

The Spelling Units in the grade 5 Spell/Write begin 
with a list of approximately twenty words. Most of the words 
that have been chosen will be familiar to grade 5 pupils. 

The words are grouped according to their common 
phonemes, which are units of speech sounds. For example, 
the word say has two phonemes: /s/ and /a/. The word 
tough has three phonemes: /t/, /u/, and /f/. 

The word groups also have a grapheme in common. A 
grapheme is a letter or combination of letters that spells a 
phoneme. In the word say the grapheme s spells the first 
phoneme, and the grapheme ay spells the second phoneme. 

The spelling of list words is approached by emphasizing 
the phoneme-grapheme relationships that are widespread 
in our language. Thus, although the list words themselves 
are important, the long-range objective is more important: 
to give pupils a way of approaching unknown words 
through the phonemes and graphemes that they already 
know. 


Day A 
signed to attract the pupils’ interest by involving them in 
a gamelike activity, such as a puzzle, or in visual activities 

= eae me =} . . 
through the use of pictures. Once the pupils are involved 
the activity leads them to identify the significant graph- 
emes. 


The first page of each Spelling Unit is de- 


Day B 
developmental activities that complete the pupils’ initial 
exposure to the list words. The work is harder than the 
work on the first page, but because the pupils will be 
using words that share the same phoneme-grapheme rela- 
tionships they will have built-in clues to help them. 

When the pupils have completed the activities on the 
second page of the unit they are ready to consider the 
formulas that generalize the sound-to-spelling patterns in 
English. The formulas should not be memorized. They are 
summaries of what some children will have already dis- 
covered and what others may be ready to discover. Begin- 
ning with Unit 3 (the first Spelling Unit) they appear at 
the bottom of the second page of a unit. 


The second page of each unit contains other 


cee 


The Teacher’s Edition provides supplementary activi- 
ties that are designed to reinforce and reapply the formu- 
las’ applications to the spelling patterns in the language 
and to provide additional uses of the first two pages of 
each unit. Many of these activities will provide additional 
words, called nonlist words, that follow the phoneme- 
grapheme patterns presented in the unit. As with the list 
words the nonlist words are likely to be known to grade 5 


pupils. 


Day C 
handwriting concepts and skills, while at the same time it 
reviews and reinforces the unit formulas and list words. 
The subject for each third page is suggested by the list 
words. The activities include word matching, sentence 
completion, and sentence writing. Pupils thus experience 
a different exposure to the list words—one that provides 
an interesting context for continuing developmental work 
in handwriting. 


The third page of every unit emphasizes 


Program for Irregulars. Five irregulars are also printed 
on the third page. They are called ‘“‘misfits’’ because they 
do not fit regular sound-to-spelling patterns. An irregular 
is a word whose sound gives misleading clues about its 
spelling. For example, the word go has no phonemic clue 
that would lead pupils to use only an o when spelling the 
word—especially when go is compared to toe, bow, low, 
foe, and so on. Therefore, irregularity has to be handled 
with methods that focus upon the letters that are un- 
expected. 

Approaches designed specifically for these unexpected 
spellings are suggested in the Teacher’s Edition. In the 
grade 5 Spell/Write these activities are meant to be used 
by the entire class with direct involvement of the teacher. 
Each unit’s irregulars have spelling patterns that will not 
interfere with the unit’s generalizations. 


Day D 
this time. Each list word should be given within the con- 
textual sentence supplied for the teacher. As a quiz on the 
regular word list the Unit Quiz serves both a short- and a 
long-term need. In terms of a week’s work the results 
determine which pupils should review the unit’s word list 
and which pupils are ready for more advanced work. In 
terms of a year’s work the quiz supplies data for the Spell- 
ing Progress Chart, which is on the inside front cover. The 
chart provides a place to map both class and individual 
progress. Those pupils whose scores deviate seriously from 
class scores are having more than ordinary problems with 
particular phoneme-grapheme patterns. Every week pupils 
will mark their quiz scores on their Spelling Progress 
Charts. 


The Unit Quiz should be administered at 


The following procedure should be used when adminis- 
tering a Unit Quiz: 


1. Pronounce each list word. 
2. Read the sentence illustrating the word’s meaning. 
3. Read the quiz word again. 


2T 
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Pupils are expected to write quiz words. 

Refer to Section Two (page 3T) for appropriate guide- 
lines for uncovering the probable cause of errors made 
on the Unit Quiz. 

Pupils who score 80 percent or better have apparently 
mastered the formulas and word list. These pupils should 
proceed to the Look Ahead section on the last page of 
the unit. Pupils who score less than 80 percent should 
review the unit’s formulas and list words by proceeding 
to the Look Again section on the last page of the unit. 
Before they proceed to Look Again or Look Ahead ac- 
tivities have pupils mark their individual Spelling Progress 
Charts. 


Special Spelling Problems. The sound-to-spelling pat- 
terns in Units 3 through 7, 9 through 13, 18, 21, 24 through 
28, and 31 through 33 may prove especially difficult for 
those pupils whose spoken-language backgrounds have 
been unusually deficient. The teacher’s notes for these 
units include some special remedial techniques that can 
help such pupils catch up. A discussion of these techniques 
begins on page 4T. 


Day E 
to track pupils according to their individual needs. A 
score of less than 80 percent on the Unit Quiz indicates 
that more time should be spent with the unit’s sound-to- 
spelling patterns. The Look Again activities present the 
key phoneme-grapheme relationships in a fresh way. 

The teacher's notes provide supplementary activities 
to be used with those pupils who seem to need additional 
review of the unit’s work. 

A score of 80 percent or better on the Unit Quiz indi- 
cates sufficient mastery of the word list and formulas. Pu- 
pils who achieve this score should proceed directly to the 
Look Ahead part of the page. The activities presented 
here are enriching, advancing pupils into vocabulary 


Each Spelling Unit’s fourth page allows you 


building and creative writing experiences. 

The construction of a Spelling Unit’s fourth page sup- 
plies you with many options: At times the entire class 
will benefit from exposure to both parts of the fourth 
page. Some pupils may catch on after working with only 
part of the Look Again activity. Situations may also arise 
in which Look Ahead pupils can help their classmates 
with Look Again work. 


REVIEW UNITS 


There are five Review Units (8, 15, 22, 29, and 34) in 
the grade 5 Spell/Write. These units appear after natural 
groupings of Spelling Units. Because the Review Units have 
been placed where they are needed, they do not occur at 
six- or eight-week intervals. 

The Review Units begin with list words and move to 
nonlist words having phoneme-grapheme patterns that 
have been studied. By using new words in new situations 
the pupils actually review what they have learned and 
apply that knowledge to the language, rather than to 
previously learned words. 


DICTIONARY UNIT AND 
SPELLING DICTIONARY 


The Dictionary Unit (Unit 14) familiarizes pupils with 
those dictionary skills they will need at the grade 5 level. In 
succeeding grades the dictionary skills will expand with the 
needs of the pupils. The dictionary knowledge needed by most 
grade 5 pupils is in the areas of alphabetical order, phonetic 
respellings, and the uses of the dictionary entry. Unit 14 
reviews these skill areas, and subsequent units have activities 
that utilize and reinforce them. 

The Spelling Dictionary is limited to entries that are 
tied to either the Dictionary Unit or to the misfit entries 
on the third page of each Spelling Unit. The Spelling Dic- 
tionary helps pupils cope with the problems they are likely 
to encounter with unexpected spelling patterns. The en- 
tries have been written with specific third-page activities 
in mind. 





Abilities to Spell 


Not all pupils learn to spell in the same way or at the 
same speed. Some have well-developed memories that en- 
able them to learn most words with which they have any 
contact. Others have underdeveloped memory skills and 
therefore require the development of other skill areas be- 
fore they can be expected to learn the spelling of a word. 

In addition, the pupils’ backgrounds play a part in their 
ability to relate phonemes they hear to the graphemes 
they see. If, for example, a child grows up where endings 
such as ed or ing are either dropped or slurred, then he 
or she may need extra help before he or she can reason- 
ably be expected to write these endings. 


Five Steps to Spelling a Word 


LUNE UT 


Words are acquired either through hearing them or by 
reading them. Younger children’s initial contact with 
words is through hearing them spoken by others. There- 
fore, regional accents, minority group dialects, and care- 
less or careful speech habits all combine to supply the 
sounds that children bring with them to the classroom. 


2. ANALYSIS 


When asked to spell a word pupils are really being asked 
to match words they have heard with the recently learned 
graphemes that represent the sounds of those words. In 


other words, asking pupils to spell a word is a request 
for them to associate recently acquired written letters 
with the sounds they already know. Therefore, mother 
might first be spelled “muther” because this spelling— 
although incorrect—is a logical connection between the 
sound /mu#¥H’ar/ and the letters that this particular pupil 
has recently learned. The process that produced “‘muther’’ 
indicates that this pupil has started to develop some of 
the memory skills that allow him or her to associate pho- 
nemes with their likely graphemes. Therefore, the error 
is based upon an irregularity in the language rather than 
upon an error in association skills. 


3. PHONEME-GRAPHEME 
RELATIONSHIPS 


When a word is heard, pupils attempt to match graph- 
emes to phonemes. They do so by drawing upon two 
deposits in their memory banks. The first deposit is com- 
posed of words heard and read, and the second is made 
up of written letters that make up all words. 

If pupils attempt to learn the spelling of one word at 
a time, then a rapid expansion of learned spellings will 
probably not take place. If, on the other hand, pupils 
are able to relate the phonemes of some words to those 
in others and if they can learn the graphemes that repre- 
sent those phonemes, they will be in a position to project 
phoneme-grapheme relationships from old words to new. 


4. KINESTHETIC OUTPUT 


Eventually a written word comes out in a way that cor- 
responds to what the pupil believes to~be the correct order 
of its graphemes. However, this process opens the door 
to many pitfalls: Letters that are left out, extra letters that 
are inserted, and letters that are not in their proper places. 
All this must be considered within seconds and against a 
background that stresses whole sentences rather than the 
spelling of each word. 


5. PROOF 


Once a word is written the pupils check it against their 
memory deposits. If the word seems to chéck out no fur- 
ther work is done. If the words seems wrong they may cycle 
back through this process, usually beginning with step 2 
Or step: 5. 

If at any point in this process a breakdown occurs, then 
a word is likely to be misspelled. Also, some pupils are 
weak in some of the steps and strong in others, and a few 
pupils are strong in all. 

Each step calls upon a different set of subskills. For 
example, the skill required to form legible letters is not 
the same skill that is needed in understanding phoneme- 
grapheme relationships. An additional skill is the ability 
to recall the sounds of a word. Therefore, instead of a 
single treatment for the poor speller, a variety of remedial 
techniques must be available, each geared to what has 
really led to a misspelled word. 


si 


Analysis and Treatment of 


Spelling Problems 


Because it may signal basic skill weaknesses, a spelling 
error should be regarded as a piece of information. Prop- 
erly understood, the misspelling may enable you to un- 
earth the cause of many potential errors. For example, 
suppose a pupil misspells saved by omitting the letter d. 
The implications of the problem are significant. Does it 
mean that this pupil does not hear the /d/ sound at the 
end of saved? Or does it mean that ed does not occur in 
his or her dialect? Or does this pupil not know how 
to add ed to a word that already ends in e? Or is it simply 
carelessness that might be repeated? 

For remedial purposes, a spelling problem is dealt 
with first by an analysts of the cause and then by a treat- 
ment designed specifically for that cause. 

At the grade 5 level deficiencies that cause spelling 
/ problems fall into three categories: (1) handwriting skills, 
\ (2) hearing skills, and (3) visual skills. 

The following recommended treatments are arranged 
to correspond with these grade 5 problem areas. They 
are class-tested activities that put pupils through the 
mental and physical motions needed in the spelling pro- 
cess. In other words, the treatments are not designed for 
specific misspelled words but are intended to strengthen 
basic skills needed in the five steps to spelling a word. 


1. HANDWRITING SKILLS 


Analysis 
writing can produce errors that technically are not mis- 
spellings but, rather, are misrepresentations. In the sam- 
ples below, a misformed letter led to a misspelled word. 


Careless or inadequately developed hand- 








(fan) 


Treatments for Poor Letter and 

Word Formation 

1. Materials: Pupils’ papers with misformed letters. 
Activity: Emphasize that the words have been miswrit- 
ten rather than misspelled. Pupils practise the correct 
formation of improperly formed letters. 

2. Materials: Pencil, paper. 


4T 


Activity: Mark the pad side of a pupil’s middle finger 
with a bright ink spot. Tell the pupil to make sure the 
colour is invisible as he or she writes. 

3. Materials: Used handwriting texts. 
Activity: Pupils trace exercises on the letters they have 
had difficulty with. 

4. Materials: Chalkboard. 
Activity: Write words with difficult letters. Pupils re- 
peatedly trace over the words as they say them, paying 
particular attention to difficult letters. 

5. Materials: Stopwatch, duplicated sheets with writing 
samples. 
Activity: Pupils trace over the letters, words, and sen- 
tences on the duplicated sheets, attempting to increase 
their speed each time. Encourage pupils to write the 
letters rather than draw them. Time the pupils and 
look for an increase of writing fluency accompanied 
by the decrease of time needed. 

6. Materials: Duplicated sheets with handwriting samples 
on the right-hand side. 
Activity: Pupils copy the samples and attempt to make 
their own work look as much like the samples as pos- 
sible. 


2. HEARING SKILLS 


Analysis 
have difficulty cliscriminating between similar, but differ- 
ent, sounds. Evidence of this difficulty occurs when pupils 
consistently substitute letters that produce nearly the same 
sound as the correct one, for example, m for n, t for d, 
or e for i. 

Some pupils’ inabilities to remember letter sequences 
are another weakness in auditory discrimination. For ex- 
ample, those pupils consistently spell the first syllable of 
a word correctly but spell the second or third syllable in- 
correctly. 


Some pupils misspell words because they 


Hearing and Dialect = When children grow up 
listening to a dialect of English, certain standard phonemes 
may be omitted from their awareness or heard in forms 
that make the standard written form hard to recognize. The 
pronunciation of getting may be shortened to “gettin.” The 
phonemes studied in Units 3 through 7, 9 through 13, 18, 21, 
24 through 28, and 31 through 33 are often given varied 
pronunciations because of different dialects. Other possible 
variants include: near-rhyming pairs, like guess and best. 


Letter-Sound 
Substitution 





Memory for 
Sequence of Sounds 

















(vacation) 


(minute) 


Treatments for Sound Formation In those ac- 
tivities where pupils must produce the sound after a model, 
the “buddy system,’ whereby another pupil serves as a 
model by producing the sound correctly, might be helpful. 
Both pupils will benefit because the sample speaker can 
profit from the sound-symbol review. 

1. Materials: Piece of paper. 

Activity: Discrimination between the /hw/ and /w/ 
sounds. Hold the paper loosely in front of a pupil's 
lips. Have the pupil pronounce the wh words so that 
he sees paper move. 

2. Materials: Mirror. 

Activity: Pupils watch your lips, teeth, and jaws while 
you reproduce the difficult sound, and then they watch 
themselves producing the sound. 

3. Materials: Nonsense words with the troublesome sound 

in either the initial or the final position. 
Activity: Use nonsense words with the troublesome 
sound in initial or final position because it is easier to 
hear and reproduce sounds in those positions. Pupils 
reproduce the word after the model. 

4. Materials: Nonsense words paired with real words. 
Activity: Pupils pronounce the pairs after the model 
and indicate the position of the sound on the basis of 
hearing alone because many words are spelled differ- 
ently than they sound. 

5. Materials: List of real words. 

Activity: Pupils first pronounce the words after a 
model. Supply them with sentences in which they can 
use them. 

6. Materials: Mirror. 

Activity: To help pupils produce an unstressed schwa, 
show them how your lips and jaw are relaxed. Then 
ask them to watch in the mirror as they produce the 
sound. (Note: Since the schwa cannot be produced in 
isolation, it must be presented within words. Use word 
pairs to contrast the presence of the schwa: banana, 
bat; across, an; travel, elbow.) a 


Treatments for Whole Word Recognition 
1. Materials: A list of words, all of which rhyme but one. 
Activity: Pupils raise their hands when they hear or 
see a nonrhyming word. 
2. Materials: A word with a difficult sound. 
Actwity: Pupils think of rhyming words that have the 
same difficult sound, and then they pronounce them. 
3. Materials: Drawing paper. 
Activity: Pupils draw pictures of objects that are named 
by words whose first or last sound is difficult for them. 


4. Materials: Toy drum or wood block and pencil. 
Activity: Tap rhythmic patterns, increasing their dil- 
ficulty each time. Pupils attempt to imitate patterns. 
Materials: Series of numbers. 

Activity: Repeat a series of numbers, increasing their 
length each time. (Suggestion: Begin with two num- 


Or 


bers.) Pupils repeat the numbers. 

6. Materials: Alliterative sentences, such as: “Bobby is a 
boy. Bobby is a big boy. Bright Bobby is a big boy.” 
Activity: Pupils repeat one sentence at a time. Keep 
adding one more alliterative word after each success- 
ful try by pupils. 

7. Materials: A story. 

Activity: Read the story to pupils. Pupils retell the 
story in their own words. (Suggestion: Keep adding 
details or events to the story as pupils progress.) 

8. Materials: Nonsense rhymes with the last word miss- 
ing: “Did you ever see a mouse/living in a (house)? 





Did you ever see a goat/wearing a blue (coat)?” 
Activity: Pupils fill in words to complete the sentences. 
Materials: A familiar poem. 

Activity: Recite the poem and then recite it again, leav- 
ing out the last words of some lines. Pupils supply the 
missing words. 


so 


3. VISUAL SKILLS 


Analysis 
for successful spelling. Weaknesses in this area can be 
identified by reversed or inverted letters or by groups of 
letters consistently written in an incorrect sequence. 


Correctly visualizing a word is necessary 


letter reversal 


‘bog 


(dog) 








letters transposed letters added 








(broke) 


(future) 


Treatments for Poor Letter Recognition 

1. Materials: Used workbook or duplicated sheets. 
Activity: Pupils circle particular blends or digraphs, 
such as sh, nd, ng, ch. 

2. Materials: Two to four designs (page 6T) on a sheet. 
Activity: Pupils duplicate the designs on another sheet. 
Increase the difficulty as pupils progress. 

3. Materials: A set of cards, each containing one more 
element in the design than the previous card. 


5r 


Sample: 


Activity: Pupils sort the cards so that the simplest de- 
sign begins the sequence and the most complex design 
ends the sequence. Add more complex items as pupils 
progress. 

Materials: Chalkboard, misspelled word. 

Activity: Write the first letter of the word on the board 
and ask pupils to write the same letter on their papers. 
Then erase the first letter and write the first two letters, 
asking pupils to write the two letters on the next line 
of their papers. Continue until pupils have written 


the entire word. (With older or advanced pupils, use 
syllables instead of letters.) 


Treatments for Whole Word Recognition 


lie 


ro 


6T 


Materials: Chalkboard or pieces of paper. 

Activity: Write a group of letters (such as m t a e). Pu- 
pils will then write as many sequences of these letters 
as will make words (such as meat, team, mate, tame). 
Materials: Many cards with words that differ in a way 
that calls attention to the letter sequence (such as 
waits, waist). 

Activity: Pupils match similar spellings and then ex- 
plain the differences. 

Materials: Large flashcards with single words printed 
on them. 

Activity: Pupils spell the word after the card is with- 
drawn. 

Materials: Flashcards with words, as in item 3, above. 
Activity: Pupils come to your desk, look at card, return 
to their own desks, and write the word. 

Materials: Simulated game of Concentration, requiring 
several pairs of cards that are face down on a table. 
Activity: One pupil finds a pair that matches. If he or 
she is successful, he or she keeps the cards and tries to 
find another pair. If he or she cannot, another pupil 
takes a turn. 





Grade 5 List Words 





above (33) 
acceptable (7) 
action (6) 
actor (13) 
adding (25) 
afraid (9) 

age (32) 

ago (9) 

agree (9) 
agreeable (7) 
alike (9) 
alive (13) 
alone (9) 
along (9) 
amount (9) 
apart (9) 
apron (10) 
area (9) 
argue (33) 
artist (23) 
asleep (9) 
author (13) 
avenue (33) 
average (11) 
awake (9) 
awhile (9) 
babies (31) 
bacon (10) 
banana (9) 
barrel (12) 
basement (5) 
basketball (17) 
beat (18) 
beet (18) 
beggar (13) 
belief (30) 
believe (30) 
blackboard (16) 
blamed (26) 
blameless (5) 
blazed (26) 
blue (33) * 
boys (31) 
bragging (24) 
breakable (7) 
bridge (32) 
broadcast (17) 
buffalo (9) 
burglar (13) 
button (10) 
cabbage (11) 
camel (12) 
camera (9) 
candies (31) 
cannon (10) 
captain (11) 
careless (5) 
carriage (11) 
cattle (12) 
cedar (13) 


ceiling (30) 
cent (19) 
centre (32) 
cents (32) 
certain (11) 
change (32) 
charge (32) 
cheating (27) 
cheerful (20) 
chicken (10) 
chief (30) 
chilly (20) 
China (9) 
circle (12) 
citizen (32) 
city (32) 

civil (32) 
clipping (24) 
coastal (7) 
cold (20) 
comfort (3) 
comical (7) 
common (10) 
compare (3) 
complain (3) 
complete (3) 
compose (3) 
compress (3) 
continue (33) 
cool (20) 
copied (28) 
cormeri23)\* 
correct(23)* 
cottage (11) * 
crashing (25) 
creeping (27) 
cried (28) 
curled (25) 
current (23) 
curtain (11) 
curve (33) 
dance (32) 
dancer (13) 
dangerous (6) 
daring (26) 
dark (20) 
daylight (16) 
days (31) 
deceive (30) 
dependable (7) 
development (5) 
dimming (24) 
dining (26) 
disappear (3) 
discount (3) 
discover (3) 
disgrace (3) 
dishonest (3) 
dislike (3) 
dismiss (3) 


disprove (3) 
distrust (3) 
disturb (3) 
dog’s (21) 
donor (13) 
drained (27) 
dried (28) 
drilling (25) 
drive (33) 
due (33) * 
dugout (17) 
earlier (28) 
easier (28) 
eatable (7) 
eaten (10) 
edge (32) 
eight (30) 
encircle (4) 
enclose (4) 
enforce (4) 
enjoy (4) 
enlarge (4) 
except (32) 
exchange (4) 
excitey4) 
exclaim (4) 
excuse (4) 
expand (4) 
expect (4) 
explain (4) 
expression (6) 
extra (9) 
faded (26) 
famous (6) 
fanciest (28) 
fanned (24) 
farmer (23) 
farmer’s (21) 
farther (23) 
father’s (21) 
fearless (5) 
feet (Sil) 
field (30) 
filing (26) 
final (7) 

fir (19) 
fireman (16) 
fireplug (16) 
fireside (16) 
fishhook (16) 
fitting (24) 
flagged (24) 
flamed (26) 
foolish (20) 
foot (31) 
forgive (33) 
forth (18) 
fountain (11) 
fourth (18) 
fraction (6) 


freight (30) 
Fri. (21) 
fried (28) 
frown (20) 
fullback (17) 
funniest (28) 
fur (19) 
furious (6) 
furniture (23) 
further (23) 
garden (23) 
gave (33) 
geese (31) 
general (7) 
glided (26) 
gloomy (20) 
glorious (6) 
glue (33) 
golden (10) 
goose (31) 
gotten (10) 
government (5) 
grammar (13) 
grandfather (16) 
grandmother (16) 
greeted (27) 
hall (19) 
hanging (25) 
happy (20) 
harmiess (5) 
harvest (23) 
hasn't (21) 
haul (19) 
have (33) * 
heal (19) 
healed (27) 
heard (19) * 
heel (19) 
helping (25) 
helpless (5) 
herd (19)s% 
herself (16) 
he’s (21) 
himself (16) 
highway (17) 
hole (18) * 
hot (20) 

hour (18) * 
huge (20) 
humourous (6) 
hunting (25) 
idea (9) 
impact (3) 
import (3) 
impress (3) 
improve (3) 
indoor (17) 
inside (16) 
it’s (19) 

its (19) 


itself (16) 
joyous (6) 
judge (32) 
juice (32) 
jump (20) 
jungle (12) 
justice (11) 
kitchen (10) 
knot (19) 
ladder (13) 
ladies (31) 
language (11) 
large (32) 
lawless (5) 
lazier (28) 
leap (20) 
leave (33) 
lemon (10) 
level (12) 
lifted (25) 
listing (25) 
locked (25) 
losing (26) 
love (33) 
made (19) 
magical (7) 
maid (19) 
mail (18) 
mailbox (17) 
major (13) 
male (18) 
man’s (21) 
marble (23) 
market (23) * 
matter (13) 
mayor (13) 
meat (18) 
medical (7) 
meet (18) 
melon (10) 
melted (25) 
message (11) 
mice (31) 
middle (12) 
mirror (13) 
mission (6) 
model (12) 
Mon. (21) 
monkeys (31) 
morning (23) 
motion (6) 
motor (13) 
motorboat (17) 
mountain (11) 
mountainous (6) 
mouse (31) 
movement (5) 


musical (7) 
nation (6) 
needle (12) 
needless (5) 
neighbour (30) 
nervous (6) 
nickel (12) 
niece (30) 
noisiest (28) 
normal (7) 
northeast (16) 
northwest (16) 
not (19) 
notebook (17) 
notice (11) 
office (11) 

one (18) 

open (10) 
operator (13) 
orange (32) 
orbit (23) * 
order (23) * 
our (18) * 
outdoors (16) 
package (11) 
passable (7) 
passage (11) * 
pavement (5) 
payable (7) 
payment (5) 
peanut (17) 
peeled (27) 
pencil (32) 
perfect (23)* 
perfume (23) * 
perhaps (23) 
person (10) 
personal (7) 
petted (24) 
piece (30) 
pier (30) 
piled (26) 
placing (26) 
plain (19) 
plane (19) 
poisonous (6) 
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polar (13) 
popping (24) 
portable (7) 
possession (6) 
possible (12) 
postage (11) 
postal (7) 
postcard (16) 
practice (11) 
pressed (25) 
priest (30) 
prince (32) 
printed (25) 
pumped (25) 
punishment (5) 
purple (12) 
purpose (23) * 
raiding (27) 
rainbow (17) 
readable (7) 
receipt (30) 
receive (30) 
recess (32) 
reindeer (30) 
relief (30) 
remarkable (7) 
rescue (33) 
restless (5) 
ribbon (10) 
rifle (12) 
road (18) 
roaring (27) 
robber (13) 
rode (18) 
ruled (26) 
rushed (25) 
rusting (25) 
sail (18) 
sailor (13) 
sailboat (17) 
sale (18) 
sandpaper (17) 
Sat. (21) 
scared (26) 
scene (32) 
science (32) 


scraping (26) 
scrapped (24) 
screamed (27) 
scrubbed (24) 
sealing (27) 
season (10) 
seated (27) 
section (6) 
seeking (27) 
sent (19) 
serve (33) 
service (11) 
session (6) 
settlement (5) 
seven (10) 
shadier (28) 
shedding (24) 
shortstop (17) 
shotgun (17) 
shovel (12) 
silliest (28) 
silly (20) 
sinking (25) 
sister’s (21) 
skated (26) 
skies (31) 
skinned (24) 
slamming (24) 
sleepiest (28) 
sleigh (30) 
slimmed (24) 
smile (20) 
snapping (24) 
sneaking (27) 
soaked (27) 
solve (33) 
southeast (16) 
southwest (16) 
spaceport (17) 
spied (28) 
splashed (25) 
spoken (10) 
squirrel (12) 
stagecoach (17) 
stained (27) 


staring (26) 
starred (24) 
statement (5) 
station (6) 
statue (33) 
steaming (27) 
stirring (24) 
stories (31) 
straining (27) 
strong (20) 
studied (28) 
sudden (10) 
Sun. (21) 
sunnier (28) 
surprise (23) 
sweeping (27) 
swinging (25) 
tame (20) 
tardy (23) * 
teacher’s (21) 
teeth (31) 
there’s (21) 
thief (30) 
threw (18) 
through (18) 
Thurs. (21) 
tiniest (28) 
tiny (20) 
tiring (26) 
tooth (31) 
touchdown (17) 
towel (12) 
traced (26) 
trailed (27) 
travel (12) 
treated (27) 
treatment (5) 
tried (28) 
tripped (24) 
true (33) 
Tues. (21) 
tunnel (12) 
turkeys (31) 
turtle (12) 
uglier (28) 


unable (4) 
unclear (4) 
uncle’s (21) 
unfair (4) 
unhurt (4) 
unpaid (4) 
unreal (4) 
untie (4) 
untrue (4) 
useless (5) 
valleys (31) 
value (33) 
village (11) 
visitor (13) 
waken (10) 
weak (20) * 
Wed. (21) 
weigh (30) 
weight (30) 
we're (21) 
whenever (16) 
whichever (16) 
whipping (24) 
whole (18) * 
wild (20) 
windmill (17) 
winner (13) 
wiping (26) 
wiring (26) 
woman (31) 
women (31) 
won (18) 
wood (19) * 
workshop (17) 
worried (28) 
worthless (5) 
would (19) * 
wrapped (24) 
yelled (25) 
you'll (21) 
you've (21) 
zebra (9) 


ache (3) 
again (19) 
always (12) 
among (21) 
any (16) 
becoming (31) 
been (27) 
beginning (30) 
begun (31) 
belong (31) 
beneath (31) 
beyond (31) 
built (17) 
business (17) 
busy (17) 
buy (5) 
cabin (32) 
can’t (7) 
choose (9) 
coming (21) 
cough (30) 
could (20) 
country (21) 
couple (28) 
dear (13) 
doctor (27) 





does (18) 
done (18) 
don’t (6) 
either (4) 
enough (21) 
every (19) 
eye (5) 
February (19) 
forty (27) 
giant (33) 
gray (12) 
great (12) 
group (26) 
guard (25) 
guess (25) 
guest (25) 
guilty (25) 
guitar (25) 
half (30) 
having (30) 
head (24) 
health (16) 
hear (10) 
heard (27) 
here (10) 
hour (27) 


Irregular Words 


instead (24) 
iron (5) 
just (7) 
kind (5) 
knew (23) 
know (6) 
laid (10) 
loose (9) 
lose (9) 
making (3) 
many (16) 
meant (24) 


minute (17) | 


modern (32) 
much (7) 
neither (4) 
none (18) 
once (18) 
parade (32) 
parent (32) 
paste (12) 
poem (33) 
poet (33) 
quiet (33) 
raise (3) 
rayon (33) 


read (24) 
ready (24) 
rough (30) 
said (16) 
says (16) 
seems (7) 
separate (32) 
shoes (9) 
should (20) 
since (17) 
ski (4) 
skiing (4) 
skis (4) 
some (18) 
soup (9) 
steak (12) 
stomach (28) 
straight (3) 
sugar (26) 
sure (26) 
surely (26) 
tear (11) 
their (11) 
there (11) 
they (3) 
though (6) 


tired (10) 

to (23) 
tongue (28) 
tonight (13) 
too (23) 
touch (28) 
trouble (21) 
truly (26) 
Tuesday (23) 
two (23) 
used (10) 
very (19) 
wear (11) 
Wednesday (19) 
week (13) 
where (11) 
which (13) 
whole (6) 
won't (6) 
write (13) 
writing (5) 
wrote (7) 
young (28) 
your (20) 
yours (20) 
yourself (20) 
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WRITING 
ATA 
DESK 


Left-handed writers 






Emphasis—Writing at a desk, writ- 
ing at the chalkboard, cursive and 
manuscript writing, handwriting de- 
mons, connectives. 


A 


Note: Although Unit 1 consists of 
only three pages, the activities in this 
unit are planned for five class periods. 


WRITING AT A DESK 


Pointing to the picture, explain to 
pupils that they should: 


1. Sit comfortably, with their shoul- 
ders slightly forward. 

2. Push their hips back in their seats. 

Face their desks squarely. 

4. Keep both feet flat on the floor. 


= 


WRITING AT THE CHALKBOARD | 








Right-handed writers 





5. Keep both forearms on their desks. 
6. Keep their papers directly in front 
of them and slant them so that 


they are parallel with the forearm 
of their writing hands. 

7. Use their opposite hands to push 
their papers up as they write. 


Supply pupils with practice paper 
that has dashed lines one-third of a 
space from each base line. If this kind 
of paper is not available, ordinary 
1 cm ruled paper will do. 

The most desirable pencil for pu- 
pils to use is a pencil with a soft lead, 
such as a #2. 

Use the pictures shown here to ex- 
plain that the practice paper should 
always be placed on a slant and that 
the pencil should be held between the 
thumb and the first two fingers of the 
writing hand. 

Review the correct procedure for 


writing at a desk. Have pupils show 
you the correct writing posture, the 
correct position of the practice paper, 
and the proper method for holding a 
pencil. 

Left-Handed Pupils. Most psychol- 
ogists today believe that children who 
are definitely left-handed should be 
permitted to write with their left 
hands and not be forced to write with 
their right hands. 

See that left-handed pupils: 


1. Hold their pencils 2 cm to 3 cm 
from the point. 

their writing 
below the writing line. 

3. Slant their papers to the right. 
Hold their pencils loosely. 

Are seated with light coming over 
their right shoulders. 

6. Place their papers farther to the 

_right on their desks so that their 
writing arms can rest on their 
desks. 

7. Have plenty of practice writing at 
the chalkboard. This will encour- 
age writing with a full arm move- 
ment. It will also help pupils to 
keep their hands well below the 
writing line and avoid the hooked 
position that is common to the 
left-handed writer who tries to 
keep from smudging his or her 
paper. 

8. Place their left forearms so that 
they cross the bottom edge of the 
writing paper and form a right 
angle with it, as shown in the pic- 


ture. 
The procedure for writing at the 


chalkboard is 6n page 4. 


2. Keep hands well 


B 


WRITING AT THE CHALKBOARD 


Demonstrate the correct procedure 
for writing at the chalkboard. 


1. Pupils should stand erect, shoul- 
ders square, facing the board. 

2. They should stand almost an 
arm’s length from the board. 

3. The elbows of their writing arms 
should be kept close tothe line of 
their bodies. 

4. They should hold their chalk 2 cm 
from the writing end. 

5. Their chalk should be held lightly 
between their thumbs and their 
first two fingers. (See the picture 
on page 3.) 

6. They should write directly in front 
of their eyes. 

7. They should walk from left to 
right as they write, to keep better 
alignment. 
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Draw several long writing spaces on 
the board. Make each writing space 
about 7 cm high. Divide your class into 
two or three sections. Have each group 
go to the board and practise writing 
their names. Before pupils begin 
writing, have them check to be sure they 
are following the correct procedure for 
writing at the chalkboard. 
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CURSIVE AND 
MANUSCRIPT WRITING 


Guide pupils in reviewing the cur- 
sive letters. Tell them to turn to page 
4 when they need to check the forma- 
tion of a letter. 

Remind pupils that “cursive” 
means “flowing.”’ Point out that most 











cursive letters are made without lift- 
ing the pencil from the paper and 
that most cursive words are made by 
joining the letters in one continuous 
writing motion. Stress that cursive 
letters are always written on a slant. 

Explain to pupils that while they 
are improving their cursive writing 
they should not forget that manu- 
script writing is also an important 
skill. Point out that manuscript writ- 
ing is often required in filling out 
important papers. Mention that man- 
uscript writing is also appropriate for 
signs and posters. 

Give each pupil a sheet of paper 
and a pencil. Have pupils use cursive 
writing to write their names, ad- 
dresses, and the date at the top of 
their papers. Then have them use 
manuscript writing to make a poster 
telling about a school exhibit. 





HANDWRITING DEMONS 





Handwriting Demons Wrong Right 
a like o, u, ci LY 
b like li ey. 
d like el a 
e closed - 
h likeli oh: 
i like e without dot . 
AY 
m lke w 
IVY 
nlikeu 
WW 
olikea 
| Oo 
| rlike i; r like half n 
LY 
t like |; t with crossbar above fp 


Undercurve i 


Horivontal W 





ZLLAFULTTCA 





: D 


HANDWRITING DEMONS 


Ask pupils if they can remember 
what a demon is. Point out that 
“demon” is another word for “devil” 
and that a devil is usually a trouble- 
maker. Remind pupils that there are 
eleven letters that are considered 
handwriting demons. 

Guide pupils in reading the list of 
handwriting demons on page 5. Point 
out that these letters can resemble 
other letters when they are incorrectly 
formed. Tell pupils that many hand- 
writing mistakes are due to the incor- 
rect formation of these eleven letters. 

Compare the wrong and right for- 
mation of each letter. Then have pu- 
pils practise each demon as you say 
its descriptive count. 






ey 


Overcurve fe 


Long overcurve ako 





a—l. Around to the left. 2. Slant 
down and curve up (at the base 
line). 

b—1. Curve up, loop down in a slant, 
curve up and in (from the base 
line). 2. Back down a little and 
swing out. 

d—1. Around and up. 2. Back down 
(retracing the up-stroke) 
slant and curve up (at the base 
line). 

e—l. Curve up, loop down, and 
curve up (at the base line). 

h—1. Curve up and loop down in 
a straight slant to the base line. 
2. Curve up in a round hill, down 
in a slant, and curve up (at the 
base line). 

i—]. Curve up. 2. Back down in a 
slant and curve up (at the base 
line). Dot the letter. 

m—1. Up in a round hill and slant 


11a 


down to the base line. 2. Up in a 
round hill and down. 3. Up in a 
round hill and down; curve up 
(at the base line). 

n—l. Up in a round hill and slant 
down at the base line. 2. Up ina 
round hill and down; curve up 
(at the base line). 


E 


HANDWRITING DEMONS 
AND CONNECTIVES 


Review with pupils the formation 
of the handwriting demons 0, r, and 
t. Compare the wrong and right for- 
mation of each letter. Have them 
practise each letter as you say its de- 
scriptive count. 


o—1l. Around to the left. 2. Small 
loop and swing up. 

r—1. Curve up. 2. Back again (for 
a short distance to form a small 
point a little taller than small 1) 
and then slant to the right. 3. 
Slant down and curve up (at the 
base line). 

t—1. Curve up. 2. Back down again 
(retracing the up-stroke) in a 
straight slant and curve up (at 
the base line). Cross the letter. 


Remind pupils that in cursive writ- 
ing connectives are made by joining or 
connecting letters to form words. Re- 
view with pupils the formation of 
each basic connective. Have them 
write the word that illustrates each 
connective. 


oO 


Emphasis—The Six Basic Handwrit- 
ing Skills, checking for the use of 
these skills, the Handwriting Progress 
Chart, writing numerals | to 10. 
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9 SIX BASIC HANDWRITING SKILLS 


There are Six Basic Handwriting Skills. Always be 
sure that you use these skills when you write. 


1. Size 

2. Slant 

3. Shape 

4. Spacing 

5. Sitting on the base line (alignment) 

6. Style 

CHECKING FOR LETTER SIZE 


Use a ruler to draw a line to check the size of your 
letters. Capital letters are almost a full space high. 


They should all be the same height. 


GPCL Canada 3 


These five tall letters are as tall as capital letters. 


These three letters are two-thirds of a space high. 





ah pp 4 





All other small letters are one-third of a space high. 


All lower loops extend almost a half space below the base line. 


= 1 pumil 


A 


THE SIX BASIC 
HANDWRITING SKILLS 


Review with pupils the importance 
of the basic handwriting skills in mak- 
ing their writing accurate and easy to 
read. Review the name of each skill 
in the list. 

Checking for Letter Size. An outline 


for checking letter size is given on 
page 6. Show pupils how they can 
check the size of their letters by draw- 
ing horizontal lines touching the tops 
of letters. 

Have each pupil write his or her 
name and check the size of each letter. 
Remind them that they should always 
check letter size and compare their 
writing with model letters whenever 
possible. 








CHECKING FOR SLANT 


Draw a dashed. slanted line when vou want to-check your 








letters for slant. All your letters should slant to the right 
L/L oes ee a ee 7 
----4-4-9-£2-9-€-F 3 Wf - — 




















Copy this sentence. Check the slant of the letters. 


f} [/ 


ac Z\ “a ALLL , ST 7A a ATT 





CHECKING FOR LETTER SHAPE 


Compare your capital letters with their models. They should 
be the same in both size and shape. 














B 


Checking for Slant. Tell pupils 
the major differences between manu- 
script and cursive writing. Tell them 
that cursive letters are always written 
on a slant. 

On the board, illustrate how letters 
can be checked for correct slant by 
drawing dashed slanted lines through 
the down-strokes of the letters. Then 


have pupils copy the sentence: “J am 
in school.” Have them check the 
slant of the letters. 

Checking for Letter Shape. Pupils 
should always check their letters to be 
sure they are the correct shape. Tell 
them to check their letters against 
model letters whenever they are given. 
Then have pupils copy the sentence 
at the bottom of the page and check 
the shape of each letter. 








CHECKING FOR SPACING 


Always keep a space the width of small o between each 
word in a sentence. Also check the width of each connective. 


Sea 


Copy the sentence. Check the spacing of your words and connectives. 


CHECKING FOR ALIGNMENT 


Be sure that all letters rest on the base line. 


h---C-- Bp Tp =e =p 


Capitals L and Q are the only letters whose end strokes dip below the base line. 


fa tyth bit a 


Some letters have lower loops that extend below the base line. 


a ee 


Copy the sentence. Is every letter resting on the base line? 


C 


Checking for Spacing. The fourth 
handwriting skill is spacing. Remind 
pupils to leave a small space between 
the letters in a word and also to leave 
space the width of a small o between 
the words in a sentence. See that they 
study the example on page 8. 

Have pupils copy the sentence: 
“Have you ever visited Ottawa?” Then 
have them check the spacing between 
the letters and the words. 

Checking for Alignment. Tell pu- 
pils that every letter must rest on the 
base line even though the final stroke 
of some letters extends below the 
base line. Have them copy the sen- 
tence at the bottom of the page and 
then check that the letters in each 
word rest on the base line. 





CHECKING FOR STYLE 


Always check to be sure your writing is accurate and 
neat. Indent the first sentence in every paragraph. 


Check your writing style by copying the sentence below. 





NUMERALS 


Carefully study the formation of each numeral. ‘Then 


practise writing each numeral. 


Al's ee 5 





Mae 7 £ 


D 


Checking for Style. Tell pupils 
the importance of making their writ- 
ing neat. Explain that if they are care- 
ful and neat when writing, there will 
be less chance of smudging and _ less 
need to erase. Tell them to indent the 
first line in a paragraph and to keep 
the other lines in the paragraph close 
to the margin line. 

Have pupils check their writing 
style by copying the sentence at the 
top of the page. 


Handwriting Progress Chart 


Guide pupils in making the chart 
shown on the inside back cover. (You 
may wish to prepare a copy for each 


Copy and complete the sentences. Carefully write each numeral. 


binthday ia on —— 









uy . 
zs /O 







pupil.) Explain that once a month 
they will evaluate their basic hand- 
writing skills and mark their Hand- 
writing Progress Charts. 


E 
NUMERALS 


Have pupils practise writing each 
numeral. Point out that numerals 5, 
6, and 7 can be easily misread and 
should be formed carefully. Have 
each pupil complete the sentences at 
the bottom of the page with his or her 
age and the month and day of his or 
her birth. As additional practice you 
might want to place a few number 
problems on the board and have pu- 
pils copy and complete each problem. 
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Answers 


2. comfort 

3. compare 3 PROGRAM THE COMPUTER 

4. complain er fond ; 
disappear dislike distrust discount disgrace dismiss disturb 

5. compose — 

6 impress compress disprove discover dishonest disappear 

7. impact Rees ‘ 
compress comfort compare complain complete — compose compress 

beginning 
impress import improve impress impact 


Decide which buttons should be pushed to complete 
the list words in the computer. Write the words that 


Emphasis—The prefixes dis, com, 


and im. 


Additional Resources—Use_ Enrich- 
ment Activity 1: Magnet Dragnet. 


A 


Note: Point out the word groups, 
each headed by a key word. Pupils 
should see that these are list words 
and that most units will begin with 
them. 

Program the Computer. This activ- 
ity demonstrates that the prefixes dis, 
com, and im are simply added to root 
words or word parts. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works 
like a human brain. When informa- 
tion:is fed in, the computer can ana- 
lyze the information, “think” through 
a problem, and supply an answer. 

Discuss the uses of computers. Ask: 
“What are some ways computers are 
used?” Point out that computers are 
used during an election to count votes. 
The military uses computers to keep 
track of personnel and payrolls. Com- 
puters are used for complex calcula- 


10 


are formed by the computer. 





COMPUTER READ-OUT 


Did you attach the word parts on the computer 


buttons at the beginning or at the end of the words? 


A word part that is attached at the beginning of a 


word is called a prefix. 


tions in the space program. Banks 
and businesses use computers to keep 
track of accounts. The government 
uses computers to collect taxes and to 
keep a record of who pays and who 
does not pay. Computers are used in 
schools to teach and to keep records 
of grades and courses. They are used 
in post offices to sort mail. 

Have pupils look at the computer 
in the picture and then ask them what 
jobs computers can do. Ask: “What 
does this computer do? How does it 
work?” Help them discover that when 





the prefixes and the root words or 
word parts are put together they make 
list words. 

Ask: “What list words will the com- 
puter make?” Have pupils read and 
follow the directions. Remind them 
to write each list word answer. 

Computer Read-Out. Have pupils 
read and answer the question. Have 
the definition of a prefix read aloud. 
To be sure that they know the pre- 
fixes for their unit ask them to 
identify other words with the same 
prefixes. 


PREFIX FISHING POLES 


Use the prefix poles to catch fish that complete list /f 
words, Write the words. (Hint: you may not use all "Mh 


the words.) 








]. trust 
2. like 
3. honest 


disappear 


compress 
impress 


B 


Prefix Fishing Poles. Have pupils. 


tell what prefixes are printed on the 
fishing poles. Ask: “Which list words 
can be caught by the prefix dis? by 
im?” Explain that both poles may 
catch the same fish. Have pupils write 
the list words. Point out nonsense 
words that can be made (for example, 
“imgrace,” “displete’’). Ask: “Which 
word part does not go with either 
prefix?” (plete) 


, 


OPPOSITES 


Write list words that mean the 
opposite of the words below. 


appear 
prove 


unfinished 





The prefixes dis, com, and im are simply added to 
root words or word parts to make other words. 


Opposites. First check to see that 
everyone understands the term oppo- 
site. Ask: “If two words are opposites, 
does that mean they are alike or 
totally different?” (different) Ask for 
a few examples. Then have pupils 
read the directions and complete the 
exercise. Then ask: ‘““How did the pre- 
fix dis change the meanings of five of 
the words in the exercise?” 

Formula. A formula 
sound-spelling relationships in list 
words. Examples for formulas are usu- 
ally words that head word list groups. 


summarizes 


Answers 


disprove 
improve 
discount 
import 

discover 
disturb 

disgrace 





distrust 
dislike 
dishonest 
disappear 
disprove 
complete 


ie SN! lee 


Seno 


Instead of memorizing formulas, pu- 
pils should understand them and use 
them as guides for understanding 
words and learning new ones. 

Select a pupil to read the formula 
aloud and tell how it applies to the 
key words. 


Supplementary Activities 


Taking a Second Look. Have pu- 
pils look at the words they have writ- 
ten for both exercises. Ask: “Did you 
have to change any part of the root 
words to add the prefixes?” (no) Have 
pupils find all the list words that 
begin with dis. Have them cover dis 
to see that what remains is a real 
word and that its spelling is not af- 
fected by the removal or addition of 
dis. Follow the same procedure with 
com and im. (Point out that many 
root words have meanings that are 
unrelated to their meanings with pre- 
fixes. Point out also that plete with- 
out com is not a real word.) 

Word Draw. Write all the root 
words of the list words on flashcards 
and put them in an open box. Mix 
them up and have one pupil at a time 
draw a card, tell which prefix will 
make the word a list word, and then 
write the word on the board. 
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Answers 


disprove jee oG 
compress phe 
improve ay ofall 
impress 4, al 
eee el 
/a/ 


C 


WRITE AND REVIEW 


Point out that demon letters a, d, 
and o begin by curving around to the 
left. Tell pupils to say the number 
count quietly to themselves as they 
practise each letter. Have them check 
their letters against the models in 
their books and make sure that each 
letter is resting on the base line. 


a—Number Count: 1-2 

—Descriptive Count: 1. Around to 
the left. 2. Straight slant down 
and curve up (at the base line). 

d—Number Count: 1-2 

—Descriptive Count: 1. Around 

and up. Back down (retracing 
the up-stroke) in a straight 
slant and curve up (at the base 
line). 

o—Number Count: 1-2 

—Descriptive Count: 1. Around to 

the left. 2. Small loop and swing 
up. 

To develop fluency and rhythm 
have pupils repeat the number count 
for each letter as they make letter 
trains. 

Have pupils write the list words 
that can be made from prove and 
press. (disprove, improve, compress, 
impress) Have them check the forma- 
tion of their letters. Remind them 
that the prefixes dis, com, and im are 
simply added to root words or word 
parts to make other words. 

Misfits. This activity appears in 
every Spelling Unit and concentrates 
on irregulars. (See page 2T.) Most of 
the words have certain letter combina- 
tions that are unexpected when 
matched with the sounds they repre- 
sent. 

In this unit the misfits focus on the 
/a/ sound. Read the definition in 
item 1 and encourage pupils to guess 
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Practise each demon letter. 


AAQALY 


the words below. 





nr 


che a pain 








se to lift up 





or 


m 








how they would spell the word. (a or 
ay) Explain that their answers would 
ordinarily be sensible in relation to 
the sound but that because the word 
is a misfit its sound cannot always be 
a guide to spelling. Then pronounce 
the word again, write it on the board, 
and circle the e. 

Repeat this procedure throughout. 


Supplementary Activities 


Practice. Write the following sen- 
tences on the board, leaving blanks 
for the answers in parentheses. Ask pu- 
pils to use misfits in the blanks. 


1. Cut along the (straight) line. 

2. They are (making) the beds. 

3. The doctor gave him a pill for the 
(ache). 

4. (They) will (raise) the flag. 


Your letters should rest on the base line. 


ie af 


Make a letter train like each one below. 


diAtdda 


Write the list words that can be made from prove and press. 


@ MISFITSS ES 
BR RERROAER 


Read the clue and name the letters missing from 


Y two or more people 


ght opposite of crooked 


a form of to make 


What vowel sound do the words have in common? 


WRITE AND REVIEW 


C000 


Homonyms. Ask pupils to identify 
the words that have homonyms. If 
they are unable to do so, instruct 
them to look up straight and raise 
in their Spelling Dictionaries. 


D 


Unit 3 Quiz 


Spinach is a food I dislike. 

The impact of the landing jolted 
the astronauts. 

The doctor tried to comfort her 
patient. 

I watched the rainbow disappear. 
Do not compare me with her. 
No one was dishonest. 

Cats distrust dogs. 

Did the movie impress you? 
Give me time to compose myself. 
I must improve my cooking. 


nN — 


IS) 


pee gt th 


11. 
Le 
Eo. 
14. 
1: 
16. 


We 


ES: 
1. 


20. 


CIRCLE THE PREFIX 


Copy the words below. Circle each prehx. 


1. dismiss 
2. disturb 
3. complain 
4. compare 
5. impress 


6. complete 
p 


LOOK AGAIN 


CONNECT THE PREFIXES 


Make list words by connecting the prefixes 
in the first column to the words in the 
second column. (Hint: Use cach prefix 
and word part only once. You will make 


only six words.) 


if im pact 
Bs Pr oc. 
S$. im press 
1. com honest 
».. “CIs fort 


6. com appear 


LOOK AHEAD 


USE THE ROOT WORD 
Remove the prefix dis from each of the 
following words. Write a story about 
yourself and a friend using the root words. 


1. dislike }. 


disprove 
2. distrust 5. . disappear 


3. dismiss 


ADDLED ADS 


Change each word in heavy type to a list 
word to make sense out of this mixed-up ad 
FLAKETTE 
You will imcover a new way to make dirt 
comappear. Nothing can dispare to 
Flakette. It will also comprove the imfort 


of your clothes by leaving them softer 





Did you complete your work? 
He was a disgrace to his family. 
The boss would always complain. 
He did not discover the secret. 
The sign said “Do Not Disturb.” 


You compress snow to make 
snowballs. 

The teacher would not dismiss 
us. 


The cars were sold at a discount. 
The lawyer could not disprove 
the story. 

Tea is an import from Japan. 


E 


Note: Pupils should understand 
that the final page of most units is in 
two sections, Look Again and Look 
Ahead. Pupils ready for Look Ahead 
can work on their own. Pupils who 
need Look Again should work under 
your supervision, 


LOOK AGAIN 


Circle the Prefix. Have pupils tell 
how the six words are alike. (They all 
have prefixes.) Remind pupils that 
prefixes are forms added in front of 
words or word parts. Then have pu- 
pils complete the activity. 

Connect the Prefixes. Have pupils 
look at the prefix and the root word 
connected by the arrow and tell which 
list word is made by putting the two 


Answers 


LOOK AGAIN LOOK AHEAD 


1. dismiss l. like 

2. disturb Zaatrust 

3. complain o. NIMISS 

4, compare 4. prove 
5. impress 5. appear 


6. complete 





Answers will vary. 


2. dishonest discover 
3. impact disappear 
4. compress compare 
5. disappear improve 


6. comfort comfort 


parts together. (improve) Write the 
word on the board. Then help pupils 
read the directions. Have them write 
list words that can be made by put- 
ting together the other prefixes and 
root words. 


LOOK AHEAD 


Use the Root Word. Have pupils 
look at each word, cover the prefix, 
and tell what the root word is. After 
they read the directions, have pupils 
write the root words. 

Tell pupils the words they have 
written are to be used in stories. 

Addled Ads. Ask pupils if they have 
ever read advertisements with mis- 
spelled words. Encourage pupils to 
give examples. Have someone read 
the advertisement aloud. Help pupils 
discuss what is wrong with each of the 
words in heavy type and decide which 
list words should replace the incor- 
rect words in the advertisement. Have 
pupils write the advertisement cor- 
rectly. Then ask someone to read 
aloud the corrected version. 


Supplementary Activity 


Finding Root Words. Make flash- 
cards of other words that have dis, 
com, and im prefixes. (examples: com- 
pound, comprise, discolour, discharge, 
discontent, impolite, impair, and im- 
pound) Make a sentence with each 
word as you show the word. Then 
have pupils take the prefix off each 
word and tell whether the remaining 


letters are root words or word parts. 


AS 


Answers 


2. enclose 
3. unfair 
4. explain 
5. enlarge 
6. excite 
72 aeneirele 
8. exclaim 
prefixes 


Emphasis—The prefixes un, en, and 
ex. 


Additional Resources—Use_ Enrich- 
ment Activity 2: Recycling Words. 


A 


Gears in Action. This activity il- 
lustrates that the prefixes un, en, and 
ex are simply added to root words or 
word parts. 

Explain the way gears work. Tell 
pupils that the “fingers” of the gears 
fit together like the fingers of our 
hands. Show how the fingers of one 
hand fit between the fingers of the 


unclear unable unpaid untrue untie unfair unhurt unreal 
unclear 

enforce enjoy enlarge enclose encircle enforce 

explain exchange excuse expect excite exclaim expand 
explain 


Pretend the gears are turning. Write the list words 


that are made when the gears come together. 





CHECKING THE GEARS 


Are the letters on the left wheel prefixes or word 


parts? 


other. Point out that one gear is 
larger than the other and that both 
are circular. Explain that when a 
force is applied to the smaller gear, 
making it turn, the larger gear will 
also turn. Help pupils see that as the 
gears turn, the fingers of one gear will 
fit between the fingers of the other, 
thereby forming list words. 

Have pupils name the words or 
word parts on each gear and tell 
which will come together as the gears 
turn. Ask: “What list words are 
made?” Have pupils write each word. 





Checking the Gears. Have pupils 
read and answer the question. To be 
sure that pupils know the prefixes for 
this unit, ask them to give other 
words with the same prefixes. 


Supplementary Activity 


Using List Words. On the board, 
write the root words of the remaining 
list words. Have pupils find list words 
with the same root words and name 
the prefix. Then have them write the 
list words. 


CROSSWORD 





OPPOSITES 


Write the list words that mean the opposite 
of the words below 


L.. true 4. tie 
2. hurt 5. paid 
$. able 


uncleat 


enlorce 


On your paper. write the list words 


that complete the crossword puzzle 


ACROSS 

| NOL Casy tO sce 

1. not genuine 

6 to like 

fir to SWap 

DOWN 

2 to make larger 

3. tornake someone obey 
5. to look torward to 





The prefixes un, en, and ex are simply added to 


— root words or word parts to make other words 


explain 





B 


Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Explain that words in 
a crossword puzzle are written in two 
directions: across and down. Point 
out the clues to the words going across 
and to the words going down. Explain 
that each letter of a word goes in a 
box and that overlapping words must 
have the same letter in the box where 
they overlap. 


Opposites. Remind pupils that if 
two words are opposites they have to- 
tally different meanings. Ask for a 
few examples. Then have them read 
the directions and complete the exer- 
cise. After the words are written, ask: 
“How did the prefix un change the 
meanings of the words in the exer- 
cise?” Pupils should see that un gives 
an opposite meaning. 

Formula. Select a pupil to read the 
formula aloud and tell how it applies 
to the key words and to the words 
written in the exercises. 


Answers 
ACROSS 


!. unreal 
6. enjoy 
7. exchange 


DOWN 
2. expand 
3. enlorce 


5. expect 





l. untrue 
2. unhurt 
unable 
4. untie 

5. unpaid 


Supplementary Activity 


Using Words. Read aloud the sen- 
tences below, leaving blanks for the 
answers in parentheses. Have pupils 
write the missing words, using the 
words they wrote in Crossword. 


1. Watching the astronauts walk on 

the moon seemed (unreal). 

The first pictures of the moon 

were (unclear). 

3. The astronauts seemed to (enjoy) 
their walk on the moon. ss 

4. Would you have liked to (ex- 

. change) places with one of the as- 

tronauts? 
Our knowledge of space will con- 
tinue to (expand). 

6. Someday we may have to (enforce) 
space laws as we now enforce traf- 
fic laws. 

7. Whatever happens, earth people 
can (expect) to hear more about 
space. 


ro 


Or 


Lb 


Answers 


Ie expect 

2. enlarge, expand 
3. exclaim 

4. enjoy 

lf, al 

DeaEIS 

ay atl 

4. el 

5. e1 

[@/ 


WRITE AND REVIEW 


Before pupils begin to write, re- 
mind them to keep the loop in small 
e open and to form a small point in 
small r by retracing the up-stroke a 
short distance. Tell them to say the 
number count quietly to themselves 
as they practise each letter. 


e—Number Count: | 

—Descriptive Count: 1. Curve up, 
loop down and curve up (at the 
base line). 

r—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back again (for a short dis- 
tance to form a point just a 
little taller than an i) and slant 
to the right. 3. Slant down and 
curve up (at the base line). 


As practice in fluency and rhythm 
have pupils say the number count for 
each letter as they make letter trains. 

Have pupils write the matching list 
word for each item in the third exer- 
cise. Remind them to slant their let- 
ters to the right. When they have fin- 
ished ask them to explain how the 
prefixes en, ex, and un are added to 
root words. 

Misfits. This activity focusses on the 
/@/ sound spelled i and ei. 

Read the definition in item 1 and 
challenge pupils to guess what the 
answer is. Ask how they would spell 
the word. They might spell the /é/ 
sound as e, ee, or ea. Explain that 
many of their answers would ordi- 
narily be sensible in relation to the 
sound but that because the word is a 
misfit its sound cannot always be a 
guide to spelling. Then pronounce 
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Practise each demon letter. 


2&/ 


LELBDLE 


1. wait for 


2. make bigger 


the word again, write it on the board, 
and circle the i. Call attention to the 
double i in skiing by circling the let- 


ters. 

In evaluating pupils’ work, focus 
first on vulnerable letters. If neces- 
sary, review the spelling of the rest of 
the word later. 


Supplementary Activities 


Practice. Write the following sen- 
tences on the board and ask pupils to 
fill in each blank with the appropri- 
ate misfit. 


1. Do you know how to (ski)? 

2. Do you own a pair of (skis)? 

3. My older (skiing) 
often. 

4. (Kither/Neither) of the boys can 
go. 

5. (Neither/Either) Mike or John 
will go with me. 





sister goes 





Make a letter train like each one below. 


WRITE AND REVIEW 








Oa ee ee eee 





Write the list word that matches with each meaning below. 
The letters in each word should slant to the right. 


3. shout 


4. like 






MISFITS 
BREE OAR 


Read the clue and name the letters missing 
from the words below. 

















sk snow glider 

2. sk pair of snow gliders 

Sesk ng a form of to ski 

4. ther one or the other 

5. ther not one or the 
other 


What vowel sound do the words have in 
common? 


Write a Story. Ask pupils to write 
a short story about skiing. If skiing is 
an unfamiliar sport for them, collect 
pictures and acquaint them with the 
sport before having them write. 


D 
Unit 4 Quiz 


1. The black eye was hard to ex- 

plain. 

The bird was unable to fly. 

If you heat air, it will expand. 

The debt is still unpaid. 

What did he exclaim when he 

won? 

The story was untrue. 

Did the football game excite you? 

The cowboy could not untie him- 

self. 

9. What do you expect for Christ- 
mas? 


a oe 


wus 









LOOK AGAIN 
ADD-A-PREFIX FIND WRITE 


Write cach list word that used the root Write the word in-each Hine that was used 


asa list word an thas eri 


words below: 






1. able 5. large : 
ai 
2. joy 6. change a | 
z incite 
a: tae 7. ‘circle 










exclaim 


ee Ae |e BS 5 Fa j 
complain | explain | reexplaim 


4. fair 8. real 








LOOK AHEAD 






STORY SETTING HiDDEN WORDS 


Use as many list words as vou 







Remove the prefix trom cach 
can to write a story for the word, Then drop out any on 


setting below letter to make a smaller wore 











Person: excited child 


> Close 


rc loose 


flose > lose 


Place: launching pad Exain ple 


Thing: smoking rocket 


unpaid 1. exclam 
2. wniair 3) 


eXphun 


unhurt 


E 


LOOK AGAIN 


Add-a-Prefix. This exercise 
11. The test was unfair. forces the idea that prefixes are simply 
12. I will enlarge the pictures. added to root words. Have pupils read 
13. Please excuse me. the 
14. The race car driver was unhurt. that can be made by adding prefixes 
15. Police officers enforce the law. to the words in the exercise.~ 
16. My dream was unreal. Find/Write. Have pupils find the 
17. The store agreed to exchange my list word in the first line. Then say: 
records. “If you know the list word, you also 
18. When I took off my glasses, every- _ have a clue to the spelling of the other 
thing was unclear. words in this line.’’ Have pupils tell 
19. I did not enjoy the test. how the other words are like the list 
20. The soldiers tried to encircle the — word. (They have the same root.) Dis- 
enemy. cuss how the words are different. Then 
have pupils complete the exercise. 


10. I will enclose a boxtop. rein- 


directions and write list words 


LOOK AHEAD 


Story Setting. Point out that a story 
setting includes a person, a place, and 












Answers 


LOOK AGAIN 


1. unable 5. enlarge 
2. enjoy 6. exchange 
3. untrue 7. encircle 
4. unfair 8. unreal 
l. unpaid 

2. enclose 

3. excite 

4. exclaim 

5. explain 





LOOK AHEAD 


Answers will vary. 


a thing. Then say: “Picture this set- 
ting: a rocket is blasting off from its 
launching pad -with smoke pouring 
from the exhaust capsule. Somewhere 
in the setting is a very excited child.” 
Let pupils visualize this setting. Then 
ask: “Who is the child? What is he or 
she doing about the smoke? How is 
the problem solved? How does the 
story end?” Help pupils think of sev- 
eral plots. Then have them read the 
directions and write a story. 

Hidden Words. Write the word en- 
close on the board and have pupils 
pronounce it. Say: “Let’s see how 
many smaller words we can find in 
this word.” Ask: “Do you see the word 
close?”” Cover en and have pupils 
identify the word close. Ask: ‘Which 
letters were dropped?” Next cover enc 
and ask: “Now what word do you 
see?” Help pupils identify lose and 
then have them read the directions 
and finish the exercise. 


Supplementary Activities 


Story Follow-Up. After pupils have 
written their stories have the better 
ones read aloud. Underline the list 
words and display the stories on a bul- 
letin board. 

More Hidden Words. Write the fol- 
lowing words on the board. Have pu- 


pils write the shorter words in each. 


l. engage 5. explore 
2. uncover 6. enlist 

3. unfit 7. unbend 
4. extend 8. uncork 


Answers 


1]. careless 
2. treatment 5 CRAZY CUBES 
3. helpless 
4. harmless development payment statement treatment movement pavement 
5. development basement government punishment settlement 
6. fearless development 
: lawless blameless careless fearless helpless uscless worthless 
ae = harmless needless restless lawless 
end 


Line up the cubes to inake list words. 


Write cach word you make. 


es 
EO) 


Which cubes have root words on them, right or left 


are 


See 


AEN 
Did you attach the word parts to the root words al 
CUBE CHECK 


the beginning or at the end of the words? .\ word 
part that is attached at the end of a word is called 


a sufhx. 


Emphasis—The suffixes ment and 
less. 


Additional Resources—Use_ Enrich- 
ment Activity 3: Add-a-Suffix. 


A 


Crazy Cubes. This activity shows 
that the suffixes ment and less are sim- 
ply added to root words or word parts. 

Explain to pupils that each set of 
cubes can make more than one word 
but that the word they are to find is 
a list word. Beginning with the first 
set help them identify the list word 
careless. Remind them to write the 
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list word after they have identified it. 
Continue in the same way with the 
remaining sets of cubes. 

Cube Check. Have pupils read and 
answer the questions. Select someone 
to read aloud the definition of suffix. 
To make sure that pupils know the 
suffixes for this unit ask them to give 
other words with the same suff}xes. 


Supplementary Activity 


More Crazy Cubes. Have pupils look 
at the first set of cubes and identify 
the root word care and cheer and the 





three endings less, fully, and ful. Ask: 
“What other words can you make with 
these cubes?” (1. cheerless, cheerfully, 
cheerful, carefully, careful; 2. treat- 
ing, treated, detachment, detaching, 
detached; 3. regardless, regarding, re- 
gardful, helping, helpful; 4. harmful, 
harming, doubtful, doubtless, doubt- 
ing; 5. developing, developed, estab- 
lishing, established, establishment; 6. 
heeding, heedful, heedless, fearing, 
fearful) Have pupils write and pro- 
nounce the new words. Point out that 
in all of the words the suffixes were 
simply added to root words or word 
parts. 


Answers 


government 
statement 
punishment 


SUFFIX MAP 


List words can be formed by connecting the cities 
to the land in which they are located. What list lawless 
restless 
worthless 
blameless 
needless 


useless 


words can be found in the lands of ment and less? 


Example: move + ment - 


movement 


pavement 
basement 
settlement 
payment 


4H ©9 HO 





MATCH /WRITE 


Write the list words that have meanings 
similar to the words below. 


1. sidewalk 3. agreement 

2am Cellar; 4. money given 
development The suffixes ment and less are simply added to root 
lawless words or word parts to make other words. 





B 


Suffix Map. Have pupils discuss the 
sufhx map, noting the division into 
the lands of ment and less. Ask: ““What 
is the name of the river? What are the 
names of the cities in the two lands?” 
Discuss how we write the names of 
cities and provinces. (city, comma, 
province) Point out that in the lands of 
ment and less the name of the province 
is not separated from the name of the 
city; they are written as one word. Have 
pupils read the directions and tell 


what words are formed when the 
names of cities and provinces are com- 
bined. Have them write the words. 


Match| Write. ‘The 
with synonyms, or words that have 


activity deals 
similar meanings. ‘Yo make sure pu- 
pils know the term and its meaning, 
ask them to give a synonym for right 
(correct); for funny (hilarious, amus- 
ing); for sad (unhappy, sorrowful). 
After completing the activity, pupils 
may enjoy thinking of additional syn- 
onyms for the words. 

Formula. Select a pupil to read the 
formula aloud and tell how it applies 
to the key words. 


Supplementary Activity 


Word Forms. Write the following 
key words on the board and then read 
each pair of sentences. Discuss the dif- 
ferences in the spellings and meanings 
of each pair of words. Have pupils 
use the list word in a written sentence. 


1. I will move my desk next to yours. 
~ The movement of the chair both- 

ers me. 

2. Do not punish yourself by work- 
ing so hard. 
The punishment was too severe 
for the crime. 

3. The dog will not harm you. 
The spider is harmless. 

4. We have nothing to fear. 
He is a fearless lawbreaker. 
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Answers 


i> uy 
a | 

an ene 
4, 1 

5s 
/1/ 


C 


WRITE AND REVIEW 


Remind pupils that small b and h 
should be made properly so they will 
not look like li. Tell them to say the 
number count as they practise each 
individual letter and the letter trains 
in the second exercise. 


b—Number Count: 1-2 
—Descriptive Count: 1. Curve up, 
loop down in a slant, curve up 
and in (from the base line). 2. 
Back down a little and swing out. 
h—Number Count: 1-2 
—Descriptive Count: 1. Curve up 
and loop down in a straight slant 
to the base line. 2. Curve up in a 
round hill, down in a straight 
slant, and curve up (at the base 
line). 


Belore pupils copy the sentence tell 
them to leave a space the width of 
«a small o between the words in the 
sentence. Ask them to name the root 
word and sufhx of each list word in 
the sentence. (worth, less; base, ment) 

Misfits. The procedure here is the 
same as for previous units. See pages 
12 and 16 for reference. 

This activity focusses on the /i/ 
sound. Pupils may suggest i or y as 
possible spellings. 

Because a vowel followed by two 
consonants is generally short, point 
out that the i in item 4 is long and 
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WRITE AND REVIEW 


Practise each demon letter. 


be vs 


Make a letter train like each one below. 


Copy the sentence. Leave a space the width of small o between words. 





MISFITS 
BREE OAR 


Read the clue and name the letters missing from 
the words below. 


to purchase at a store 





2 ron a strong metal 





sounds like I 








4. k 


nd nice 











ng using pen and paper 


What vowel sound do the words have in common? 


that there is no e at the end of the D 
word. 


Unit 5 Quiz 


1. The jury found her blameless. 


Supplementary Activities 





Practice. Use the same procedure as 2. The counterfeit money was 
on pages 12 and 16. worthless. 
1. The kitten had a sore (eye). 3. The snake was. harmless. 
2. I like (writing) to my fiends: i The broken bat was useless. 
3. The (kind) woman helped the lit- bogie made an important statement. 
tle girl find her way home. 6. The injured dog needed treat- 
4. She will (buy) a new (iron). mene as 
rier ac 7. The Prime Minister heads our 
Homonyms. Ask pupils to identify government. 
the words that have homonyms. If 8. The man deserved no punish- 
they are unable to do so, instruct them ment. 


to look up buy and eye in their Spell- 9. 
ing Dictionaries and report their find- 10. 
ings. (buy—by; eye—I, aye) 

On the board, write contextual sen- Lit 
tences with the key word underlined. 
Encourage pupils to write sentences 12. 
of their own using buy, by, eye, and I. 


The bandits were lawless. 

The careless rider fell off his 
horse. 

The guard noticed a movement 
in the trees. 

The strange sound made the ani- 
mals restless. 


LOOK AGAIN 


CIRCLE THE SYLLABLE 


Copy the words below. Circle Read and cover the first word in cach line. Then 
the svllables in cach word name the other word in the line that is spelled 
the same as the first word 


1. statement 







necdless 
fearless 
1 worthless 
5. pavement 


6. basement 







ye treauinent 


S. careless 


LOOK AHEAD 


WORD SPINNER 


SUFFIX SWITCH 
Switch the suflex less to ful in 


each word. Use at least three 


of the new words in sentences. 


I “‘eareless 
2) fearless 
3. helpless 


| USC less 


5. harmiless 


13. The development of penicillin 
saved many lives. 
14. Their mistakes caused needless 


suffering. 
15. A fort protected the settlement. 
16. Our group meets in a basement. 
17. ‘The earthquake cracked the pave- 
ment. 
18. The payment was due 
month. 
19. The gorilla was fearless. 
20. ‘The baby deer was helpless. 


each 


E 


LOOK AGAIN 


Circle the Syllable. Explain that 
syllable means a word part with a sin- 
gle vowel sound. Have pupils pro- 
nounce each word and tell how many 


Choose a number and ask a classmate to tell 
what word ts spelled 


Example 


motion 8 


color 7 


count 6 

























MATCHO 






use + Jess -- useless 









syllables it has. Lead them to see that 
the last syllable of each word is a suf- 
fix. Have them read the directions and 
complete the exercise. 

Matcho. This exercise provides 
practice in visual discrimination. 

Have pupils read the first list word 
on the left and identify the suffix. 
Then have them compare the word 
with other words in the same line. 
Ask: “Which of the three words is the 
matching word? How are all the words 
alike? How are the other words difter- 
ent from the list word?” Discuss each 
line of words. Then have them read 
the directions and complete the ex- 
ercise. 


LOOK AHEAD 


Suffix Switch. Remind pupils that 
several different suffixes may be used 
with the same root word. Have them 


Answers 


LOOK AGAIN 























1. statement 
2. needless 
3. fearless _ 
4. worthless 
5. pa vement 
6. basement 
7. treatment 
8. careless 


LOOK AHEAD 


1. careful 

2. fearful 

3. helpful 

4. useful 

5. harmful 
1. useless 
2. fearless 
3. hopeless 


f. meaningless 
5. regardless 
6. countless 
7. colourless 
8. motionless 
9. senseless 

10. cheerless 


read the directions and complete the 
exercise. 

Word Spinner. Show how the word 
spinner works by using item 2 as an 
example. (The arrow points to a word 
and the pupil adds the suffix less to 
the word.) Have pupils use the word 
spinner to make new words. 


Supplementary Activity 


Spin the Bottle. Have pupils sit on 
the floor in a circle. In the centre of 
the circle place a soft-drink bottle 
and twenty or twenty-five root words 
written on flashcards. Have someone 
spin the bottle. When the bottle stops, 
whomever it is pointing to must draw 
a card and use the word with as many 
different suffixes as he or she can. As 
pupils name the words, write them on 
the board. 


Answers 


]. action 

2. mission 

3. nervous 

4. station 

5. fraction 

6. joyous 

7. expression 


8. dangerous 


suffixes 


Emphasis—The suffixes ion and ous. 


Additional Resources—Use_ Enrich- 
ment Acitivities 4 and 5: Limericks and 
Find the Word. 


A 


Gears in Action. This activity shows 
that the suffixes ion and ous are sim- 
ply attached to root words or word 
parts. 

Explain the way gears work. (See 
page 14 for a complete explanation.) 
Emphasize that as the fingers of the 
small gear fit between the fingers of 
the larger gear, words or word parts 
will come together to make list words. 
Have pupils name the words or word 
parts on each gear and tell which will 
come together as the gears turn. Ask: 
“What list words are made?’ Have 
pupils write each word. 
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6 GEARS IN ACTION 


Pretend the gears are turning. Write the list words 


that are made when the gears come together. 


action nation station action motion section fraction 

mission expression possession mission session 

dangerous joyous famous nervous dangerous humourous 
thunderous poisonous mountainous furious glorious 





CHECKING THE GEARS 


Are the word parts on the inner gear suffixes or 


prefixes? 


Have pupils look at the words they 
have written and tell which end with 


the /shan/ sound. (action, station, 
fraction, expression, and mission) 

Have pupils name words that end 
with ous. (nervous, joyous, dangerous) 
Use the words in sentences. Then ask: 
“Do these words name something or 
describe something?” (describe) 

Checking the Gears. Have pupils 
read and answer the question. To be 
sure that pupils know the suffixes for 
this unit ask them to identify other 
words with the same suffixes. 





Supplementary Activity 


Word Forms. Have pupils make 
oral sentences with each set of words 
below. Discuss how the meanings of 
the words change by adding ion or 
ous. 


act—action 

ex press—ex pression 
possess—possession 
joy—joyous 
danger—dangerous 


MATCH/WRITE 


Write the list words that have meanings similar to 
the words below. 
5. very angry 


1, acountry 3. well known 


2. apart 4. funny 6. ameeting 


Now use some of the words you just wrote to 
complete the sentences below. 


1. Our country is a powerful 





clown. 





2. Lois laughed at the 


3. Have you read the sports of the newspaper? 





WHAT WORD IS IT? 






At 9:00 the word is glorious. What other list 
words can be found at the hours below? 


Is Psi5 


Zee LOSS 
3a 300 
4. 11:00 
5 4:00 


action 


The suffixes ion and ous are simply attached to 


mission 
— root words or word parts to make other words. 


dangerous 





B clock shows. Ask: “What word parts 
are the hands pointing to at nine 


Match|Write. ‘Vhe -activity deals 
with synonyms, or words that have 
similar meanings. To make sure pu- 
pils know the term and its meaning, 
ask them to give a synonym tor right 
(correct); for funny (hilarious, amus- 
ing); for sad (unhappy, sorrowful). 
After completing the activity, pupils 
may enjoy thinking of additional syn- 
onyms for the words. 

What Word Is It? Have pupils look 
at the picture and tell what time the 


o'clock?” (glori and ous) Write the 
two word parts on the board. Then 
have pupils read the spelling rule at 
the bottom of the page and tell how 
the two parts should be put together. 
Lead them to understand that the word 
parts are simply written together to 
make the word glorious. Have pupils 
read the directions and complete the 
exercise. 

Formula. Select a pupil to read the 
formula aloud and tell how it applies 


Answers 


l. nation 
2. section 
3. famous 


{. humourous 
5. furious 
6. session 


1. nation 
2. humorous 
3. section 


1. possession 

2. motion 

3. thunderous 

4. poisonous 

5. mountainous 


to the key words and to the words 
written in the exercises. Point out 
that: (1) the root word of famous is 
fame and that the final e was dropped 
before adding ous; (2) the root word 
of nervous is nerve and that the final 
e was dropped before adding ous; (3) 
the root word of furious is fury and 
that y was changed to i before adding 
ous; and (4) the root word of glorious 
is glory and that y was changed to i 
before adding ous. 


Supplementary Activities 


Word Clock. Write the following 
times on the board and have pupils 
write the list words that can be found 
at each time. 


l. 8:15 (nation) 3. 6:00 (furious) 
2. 10:15 (motion) 4. 5:00 (nervous) 


Identifying Root Words. Write the 
following words on the board and 
have pupils underline the root words 
or word parts. 


1. rigourous 
2. perilous 
3. prosperous 
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Answers 


1. dangerous 

2. mountainous 
3. nervous 

4. joyous 

5. fraction 

6. famous 


> TRON 
= 


C 


WRITE AND REVIEW 


Remind pupils that small i and t 
should be made without loops so they 
will not be mistaken for e and I. Stress 
that small i should always have a dot 
and that small t should be crossed and 
stand two-thirds of a space high. 

Tell pupils to say the number count 
as they write each individual letter 
and make letter trains like those in 
the second exercise. 


i—Number Count: 1-2-dot 

—Descriptive Count: 1. Curve up. 
2. Back down again in a straight 
slant and curve up (at the base 
line). Dot the letter. 

t—Number Count: 1-2-across 

—Descriptive Count: 1. Curve up. 
2. Back down again (retracing 
the up-stroke) in a straight slant 
and curve up at the base line. 
Cross the letter. 


Have pupils write the list word that 
has the opposite meaning of each word 
in the third exercise. Tell them to 
underline the sufhx in each word. 
Then have them check their answers 
to make sure that every letter is the 
correct size. 

Misfits. The procedure here is the 
same as for previous units. See pages 
12 and 16. 

This activity focusses primarily on 
the /6/ sound and on contractions. 
Misspellings occur because of confu- 
sion with homonyms and omission of 
apostrophes. 

In item | explain that although ad- 
vertisers often shorten the word the 
correct spelling is though. 


Supplementary Activities 


Practice. Write the following para- 
graph on the board and ask pupils to 
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WRITE AND REVIEW 


Practise each demon letter. 


Make a letter train like each one below. 


WR ee MW 


Write the list word that means the opposite of each word 
below. Check each letter to be sure it is the correct size. 


le ‘sate 3. calm 5. whole 


2. flat 4. sad 6. unknown 


MISFITS 
BRR ROAE 


Read the clue and find what is missing in the 





words below. 


th-—==eh in spite of the fact that 


Sah le complete 


kn to have the facts about 
d t short for do not 
Ww. n t short for will not 


What vowel sound do the words have in common? 





rewrite it, substituting words from D 
Misfits for groups and single words 
that are in heavy type. (Answers are Unit 6 Quiz 


in parentheses.) 

The fireworks were glorious. 

The winners were joyous. 

The losers were furious. 

That portrait of George Wash- 
ington is famous. 

Before the test, I was nervous. 

6. The baboons were humorwus. 


We do not have the facts (don’t 
know) about the complete (whole) 
lunar trip. In spite of the fact that 
(Though) we have tried hard, we will 
not have the facts (won’t know, for 
some time. a kg 








ie 


Homonyms. Ask pupils to identify 7. Eagles live in mountainous areas. 
the words that have homonyms. If 8. The natives used poisonous ar- 
they are unable to do so, instruct them 9. rows. 
to look up whole, know, and knows in The tiger was dangerous. 
their Spelling Dictionaries and report 10. A section of the theater was re- 
their findings. (whole—hole; know— I]. served. 
no; knows—nose) Spain was once a mighty nation. 

On the board, write contextual sen- 12. Our team has possession of the 
tences with the key word underlined. football. 

Encourage pupils to write sentences 13. The spy was on a secret mission. 


using the homonyms. 


9 


LOOK AGAIN 


CIRCLE THE SUFFIX 


ADD-A-SUFFIX 


Copy the words below Follow the hints given below to inake list words 
Circle cach ous and ion. 
le nerve - ous 4. glory + 1 + ous 
session 5. dangerous 
2. fang +. ous 5. sect + ion 
jovous 6. famous 
3. fury y 1+ ous 6. fract + ion 


Remove one or more letters from each 


of the words below to discover hidden 


ae 


motion 7. nation 


action 8 mountainous 


LOOK AHEAD 


HIDDEN WORDS 


words 


Example: 


14, 
15. 


16. 


18. 


19, 


fraction 
fraction —> act 


fra¢vion —> on 


MIXED-UP STORY 


Change each word in heavy type to a list word 


to make sense out of this story. 


THE SECRET 


Even though he was very nerving, the boy went 


into acting 10 finish the missed. In a fractive 


of a second, he pushed the button. Success! He 


possession 1 cluney 
; : ents had 
jovous Mow 

: snack! 


expression 


The soldiers went into action. 
The committee held several plan- 
ning sessions. 

The turtle had a sleepy expres- 
sion. 

\ fraction of the people votea 
against the issue. 

The ship’s motion made me sea- 
sick. 

The fire station burned down. 


had a joyment expressed on his facc 


His par 


not heard him start his midnight 





E 


LOOK AGAIN 


Circle the Suffix. Tell pupils that 
ous and ion suffixes are often added 
to root words and word parts. As ex- 
amples, write expression and nervous, 
underlining the suffix in each. 

Add-a-Suffix. Tell pupils that some- 
times root words must be changed be- 
fore an ending can be added. Write 
the word nerve on the board. Then 
have them look at the first word in 
the exercise and tell what must be 
done to nerve before ous can be 
added. (The e must be removed.) 
Erase the e and add ous. 

Write the third word, fury. Have 
pupils tell what happens to the y be- 
fore ous is added. (It is changed to i.) 
Change the y to i and add ous. Have 


Answers 


LOOK AGAIN 


I. session 5. dangerous 

De joyous 6. famous _ 

3. motion 7. nation 

4. action” 8. mountainous 
I. nervous 4. glorious 

2a tamous 5. section 

3. furious 6. fraction 





LOOK AHEAD 


Answers will vary. 


nervous 
action 
mission 
fraction 
joyous 
expression 


them complete the exercise by writing 
the list words. 


LOOK AHEAD 


Hidden Words. On the board, write 
the word fraction and have pupils 
pronounce it. Say: “Let’s see how 
many smaller words we can find in 
this word.”’ Ask: “Do you see the word 
act?” Write act and have pupils tell 
which letters have been dropped. 
Cover fracti and ask: “Now, 
word do you see?” (on) Return to the 
word fraction and help pupils iden- 
tify act and on. Have them read the 
directions and finish the exercise. 

Mixed-Up Story. Select someone to 
read the story aloud and tell what is 
wrong with the ends of the words in 
heavy type. (They have the wrong 
suffixes.) Have pupils read the story 
silently and write the words correctly. 
Remind them that the answers will 
be list words. 


what 


Supplementary Activity 


More Hidden Words. Have pupils 
find hidden words in the following: 
mission (miss, on, is), humourous 
(humour, hum, our, us), poisonous 
(poison, us, no, so, is, son, on), nation 
(at, on). 


NS 


Answers 
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2. breakable 


3. remarkable 
4. medical 

5. musical 

6. magical 

7. postal 

8. personal 
sufhixes 

end 


Fy PROGRAM THE COMPUTER 

breakable payable portable passable breakable readable catable 
agreeable remarkable dependable acceptable 

postal comical musical magical medical coastal personal 
postal final normal gencral 


Decide which slot each card should be put into to 


make list words. Write the words as they come out. 


~I 


magic 





PZoitondoMontontoney, 7 












ee 


cB 
anya 


COMPUTER READ-OUT 


What do vou call the word parts that the computer 


added to the root words? Were they added to the 


beginning or the end of the words? 





Emphasis—The suffixes able and al. 


Additional Resources—Use_ Enrich- 
ment Activity 6: Able Al. 


A 


Program the Computer. This ac- 
tivity shows that the suffixes able and 
al are simply added to root words or 
word parts. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works like 
a human brain. (See page 10 for an 
explanation of how computers are 
used.) 


Have pupils look at the computer 
in the picture and then ask them what 
jobs computers can do, Ask: “What 
does this computer do? How does it 
work?” Help them discover that when 
the word cards are put into the al or 
able input slot, list words will be the 
output, 

Ask: “What list words will the com- 
puter make?” Have pupils read and 
follow the directions. Remind them 
to write each list word. 

Computer Read-Out. Have pupils 
read and answer the questions. To 
make sure that pupils know the pre- 
fixes for this unit ask them to give 
other words with the same prefixes. 


CROSSWORD 


On vour paper, 
write the list words 
thai complete the 


crossword push 


ACROSS 
{). all vieht 


7. ca be teal 


DOWN 


can be eaten 


os IN 


funny 
can be trusted 


to be paid 


ok 


not special 


MATCH/WRITE 


Write the list words 
thar haye meanings 
stmilar to the words 


helow 
1. pleasing 


9 near the shore 


Now use 


3. at the end 
ie COSV HO CAnry | 


5. reoular 2 


agrecable 





musical 


B 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 

Help pupils read each clue and 
have them write the list word answers 
in the puzzle or on their papers. 

Match|Write. Vhe activity deals 
with synonyms, or words that have 
similar meanings. To make sure pu- 
pils know the term and its meaning, 
ask them to give a synonym for right 
(correct); for funny (hilarious, amus- 
ing); for sad (unhappy, sorrowful). 
After completing the activity, pupils 
may enjoy thinking of additional syn- 
onyms for the words. 





some of the words you just wrote to 


complete the sentences below. 
\ person who always says “yes” is 


\ battery operated radio is a 


The suflixes able and al are simply added to 


reot words or parts to make other words. 


i 


Formula. Have someone read the 
formula and tell how it applies to the 
key words. Note that agree and music 
are real words. Have pupils take off 
the able and al endings from the. list 


words to see how many real words are 
left. 


Supplementary Activity 


al/el Endings. Pronounce the fol- 
lowing words: magical, cancel, model, 
postal, coastal, and camel. Ask pu- 
pils if they hear the same sounds at 
the ends of the words. 

Write the words on the board, 
pointing out that some words end with 


Answers 


ACROSS 


». acceptable 
7. readable 


DOWN 


2. comical 
3. dependable 
f. payable 
5. general 





1. agreeable 
2. coastal 

3. final 

4. portable 
5. normal 


— 


agreeable 
2. portable 


al and some end with el. Cover the al 
endings and write the parts that are 
left. (magic, post, coast) Cover the el 
endings and write the parts that are 
left. (canc, mod, and cam) Ask: “How 
are the el words different?” Lead pu- 
pils to the conclusion that in words 
ending with el, no root word is left 
if the el is removed, but often a root 
word is left after removing al endings. 
Point out, however, that this rule is 
not always true. Have pupils find two 
exceptions in the list words. (final and 
general) 
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Answers 


l. ow 
25) 
3. ch 
4. ee 
i 
NIRS, ASTD) TRIB AMIR RAN: 


Before pupils practise demon let- 
ters n and m, remind them that m has 
one more hill than n. Encourage them 
to say each letter’s number count as 
they practise the individual letters 
and write letter trains like those in the 
second exercise. 


n—Number Count: 1-2 
—Descriptive Count: I. Up in a 
round hill and down in a straight 
slant to the base line. 2. Up in a 
round hill and down; curve up at 
the base line. 
m—Number Count: 1-2-3 
—Descriptive Count: 1. 
round hill and down in a straight 
slant to the base line. 2. Up in a 
round hill and down. 3. Up ina 


Up ina 


round hill and down; curve up at 
the base line. 


Have pupils copy the sentence in 
the third exercise. Tell them to com- 
pare the shape of their letters with 
those in the model sentence. Then 
have them underline the suffix in each 
list word in the sentence. 

Misfits. ‘This activity concentrates 
on miscellaneous spelling problems. 


Supplementary Activities 


Practice. Use the same procedure as 
on pages 12 and 16. 
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WRITE AND REVIEW 


Practise each demon letter. 


{-2 1-2-3 


MY IV 


Make a letter train like each one below. 


VAVMMCTV DVLIVPEIIAIVAIVY 


Copy the sentence. Shape your letters like those in the sentence. 





@ MISFITSE 
BERR ROAR 


Read the clue and find what is 
missing from the words below. 


rote past tense of write 





ust fair 





3. mu 





a large amount 





ms appears to be 


short for cannot 


1. (Can't) they pay Dad a (just) price D 


for his old car? 


2. Maria (wrote) that she (couldn’t) 
go with us. 


Unit 7 Quiz 


3. He (seems) to have (much) more 


O ad ie 
work to do. ur club had a general meeting 


The bill is payable next month. 
The test scores were acceptable. 
A square apple is not normal. 
The typewriter was a portable. 
The stagecoach made a final run. 
The dirt road was not passable. 
The pony express gave postal 
service. 

This record is breakable. 

The elf’s shoe was magical. 

The Chinese writing was not 
readable. 

The little waterfall made a mu- 
sical sound. 

The man’s strength was remark- 
able. 


Multiple Meanings. Ask: “Do you 
know other meanings of the word 
just? Can you suggest sentences for 
those meanings?” Encourage pupils to 
use their Spelling Dictionaries. Write 
some of their illustrative sentences on 
the board. 9. 

Homonyms. Ask pupils to identify 10. 
the words that have homonyms. If 1h 
pupils are unable to do so, instruct 
them to look up wrote, seems, and rz 
can’t in their Spelling Dictionaries 
and report their findings. (wrote— 13. 
rote; seems—seams; can’t—cant) 


SOMA MK A oN 


LOOK AGAIN 


ADD-A-SUFFIX 


Complete the word by adding al 
or able to make a list word. 

















1. comic 
oe eat 

3. norm. 
4. read 
5. medic 





pass 


FIND/WRITE 


Write the word in each line that was used as 


a list word in this unit. 









LOOK AHEAD 


WORD REMODELING 


Make new words by changing the 
endings of the words in column | 
to the endings in column 2. 
Example: magicd] + ian — magician 


] 2 
1. musical ian 
2. postal master 
3. payable ment 
4. final ish 
5. agreeable ment 


14. The colour wasagreeable to every- 
one. 

15. She is going to medical school. 

16. Seals live in coastal areas. 

17. The bicycle was his personal 
property. 

18. My watch is dependable. 

19. Some snails are eatable. 

20. ‘The pumpkin’s face was comical. 


Note: The schwa sound in able and 
al may be especially difficult for some 
pupils to pronounce. Refer to page 
5T for techniques to help those pu- 
pils. (See Units 4 and 6.) 


E 


LOOK AGAIN 


Add-a-Suffix. This exercise rein- 
forces the idea that the suffixes al and 


RIDDLES 


Find list words to answer the riddles. 


1. I'll do what you expect. 


Im 





2. I tell funny jokes. 


I’m 





3. I play the trumpet. 


I’m 





4. I don't argue with others. 


I'm 








able are simply added to root words 
or word parts. Have pupils write each 
root word or word part and make a 
list word by adding al or able. 

Find/Write. Have pupils find and 
write the list word in the first line. 
Then say: “If you know the list word, 
you also have a clue to the spelling 
of the other words in this line.’’ Have 
them tell how the other words are 
like the list word. (They have the same 
root word.) Discuss how the words are 
different. Then have them read the 
directions and complete the exercise. 

Note: You may need to help pupils 
identify unfamiliar endings like ian, 
ally, and ent. 


LOOK AHEAD 


Word Remodelling. Have pupils 
look at the first word and tell what 
ending it has. (al) Show them how to 


Answers 
LOOK AGAIN 


1. comical 
2. eatable 
3. normal 

4. readable 
5. medical 
6. passable 
1. payable 
2. agreeable 
3. musical 
4. dependable 
5. coastal 

6. personal 


LOOK AHEAD 


]. musician 
2. postmaster 
3. payment 

4. finish 

5. agreement 


1. dependable 
2. comical 

3. musical 

4, agreeable 


replace the al ending with the ian 
ending in the second column. Then 
have them complete the exercise. En- 
courage them to make the changes 
mentally and to write only the final 
form of the words. 

Riddles. Explain that a riddle is a 
question or a statement that is often 
solved by guessing. Encourage pupils 
to ask riddles they may know. For ex- 
ample: “What flies forever and never 
rests?” (wind) “What kind of fruit is 
red when it is green?” (blackberry) 
“What has four or more wheels and 
flies?’ (garbage truck) “When is a 
door not a door?” (when it is ajar) 
Tell pupils the riddles they are to 
solve are statements. For example: 
“The longer it stands, the shorter it 
grows. What is it?” (candle) Have pu- 
pils read the riddles and write the list 
words that answer them. 


Answers 


A. Yes 
ees 
Cu eNo 
Daves 


Emphasis—Review of Units 3 


through 7. 


A 


Note: Review Unit activities may 
be completed in four teaching periods. 

Three Block Review. This activity 
reviews the suffixes ment and less in- 
troduced in Unit 5, the suffixes ion 
and ous introduced in Unit 6, and 
the suffixes able and al introduced in 
Unit 7. 

Have pupils turn to pages 18, 22, 
and 26 and silently review the word 
lists. Then have them read the for- 
mulas on pages 19, 23, and 27, noting 
that all of the suffixes are simply at- 
tached to the root words or word parts. 

Have pupils read the directions, 
noting that there are nine boxes but 
that the game can be completed in 
three. Go through the directions with 
them, pointing out, after complet- 
ing box A, that the game is based on 
“programming” techniques: If the cor- 
rect choice is made, the player is told 
heconsshe wsecomecu Nahe heror she 























& REVIEW 
THREE BLOCK REVIEW 


In this game, there are nine blocks from begin- 
ning to end. If you know your suffixes, you can 
finish in three. Follow these directions. 


1. Read the words in the top line of block 
A, then read the suffixes underneath. 
Ask yourself, “Do the words end with 
suffixes?” 


Impression and zealous end with 
the suffixes ion and ous. The 
suffixes ion and ous are simply 


nm 


3. Write Yes or No on your paper. added to root words or word 


Look at block A again. Under both Yes 
and No is a letter. Look at the letter 


parts. Try this again. 


lion mucous 
under your answer. Go to the block , 


: 5 ous 
labelled with that letter and continue. 


D 





A. detachment 


hopeless 


ment less 
No Yes 


Lion and mucous do not end 





with suffixes. Ion and ous 

are parts of the words. 

Try this. 

B. Table and pal do not have suffixes. The 
suffixes able and al are added to root words 
or word parts. Try this again. 


zealous 


impression 


ous 
No 

Cc J 
workable emotional 


able 





goes to the next box. If an incorrect 
choice is made, he or she is given the 
correct answer along with another 
word problem to solve. Remind pupils 
that a word does not always end with 
a suffix simply because it ends with 
the same letters a suffix has, as in rely 
and really. Li 

After the game has been completed, 
have pupils count their answers. *De- 
termine the average score for your 
class and have pupils grade them- 
selves. (Note: All exercise words are 6. 
nonlist words.) 


Supplementary Activities 


Circle the Suffix. Duplicate the fol- 
lowing sentences and have pupils un- 
derline words with suffixes and circle 
the suffix. (Note: Not all the sentences 
have words with suffixes.) 


We pay taxes to our government. 
This new garment does not fit. 
They were a lawless group. 

The movie made me restless. 

He wanted to bless the food. 
Let’s play in your basement. 

His punishment was too severe. 





wb oo 1 





~J 





FE. Detachment and hopeless end with 
the suffixes ment and less. Try this. 


lament bless 

ment less 
No Yes 
F I 


F. You are right. Now try this. 


workable emotional 
able al 
No Yes 






G. Workable and emotional 
end with the suffixes able and al. 
Try this. 


table 
able 





H 


8. Can you lift this cement slab? 
9. The ship’s movement was slow. 





10. The baby was helpless. 


Sentences and Suffixes. Have pupils 
complete the words or word parts by 
writing the correct suffix in the blanks. 


— 
. 


My father is humour(ous). 

2. The newscaster is a fam(ous) 
woman. ns 
The film was in slow mo(tion). 

His miss(ion) is to teach. 

5. I was furi(ous) with my brother 


ie. oe 























H. You are doing fine. 
Now try this. 


lion mucous 
ion ous 
No Yes 


Lament and bless do not end with 
suffixes. The suffixes ment and less 
are added to root words or word 
parts. Try this again. 


detachment hopeless 


ment less 






J. You are finished. 
How many blocks 
did you need? 
Perfect score: 3 


ZAMS 


NN 






NUTT Ea 
4) UNE 


Nv 
Zl 











for leaving me. 

6. Lock up the poison(ous) 
chemicals. 

7. We rode our horses in mountain- 
(ous) country. : 

8. Some trails were danger(ous). 

9. Which reading sec(tion) are you 
in? ~~ 

10. I get nerv(ous) when I speak be- 
fore a group. — 


Listen for the Suffix. Pronounce list 
words from page 22 and select pupils 
to tell what suffix each word has and 


Answers 


F. «No 
F. Yies 
G. No 
Fe No 
I, yes 


how the word is spelled. 

Another Look at the al Ending. 
Write the words magical, postal, med- 
ical, and musical on the board. Ask: 
“What suffix do these words have?” 
(al) Pronounce the words, emphasizing 
the al ending. Ask pupils if they can 
think of other endings that have the 
same sound? (el, il, ol, and le) Write 
angel, peril, capitol, and little on the 
board. Pronounce the words, empha- 
sizing the ending sound. Remind pu- 
pils that one clue to the use of al 
instead of the other endings is that 
al is often added to whole words, 
whereas the other endings are usually 
added to word parts. 
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Answers 


thunderous 



































possession 
joyous motion UNFINISHED POEM ) 
° / 

mountainous dangerous Complete the poem by putting an ion or an ous é 
poisonous famous sufhx on the unfinished words. Then read the poem 
expression aloud. 
Se =e eee HOW TO CATCH A UNICORN 
l. Ss To catch the thunder—— unicorn, 
Impress enjoy Sound joy. notes on a golden horn, 
complain exchange In mountain spots with leathery paths, 
import piclads And poison snakes in feathery grass. 

; And when he comes, with wild express 5 
discount untrue ‘To eye the plum in your possess : 

B Slip ‘round his neck with gentle mot 


Seaweed rope from lavender ocean. 


It’s danger on a crimson morn 





Unfinished Poem. This activity re- 
views Unit 6. Have pupils turn back 
to page 22 and read the suffix ion on 
the smaller gear. Have pupils name 


‘To catch the fam unicorn! 





EES 


FOLLOW THE FORMULA 


Read the two formulas; then say the words. On your 


the words that are made as the gears 
turn. (action, mission, nervous, sta- 
tion, fraction, joyous, expression, and 
dangerous) Write the words on the 
board. 


paper, write the words that follow the first formula 
in one column. In another column, write the words 
that follow the second formula.Not all of the words 


Ask: “Which words end with ous?” pall ine used 


(nervous, joyous, and dangerous) Use 1. The prefixes dis, com, and 2. The prefixes un, en, and ex 


im are simply added to root are simply added to root 


the words in sentences. Then ask: “Do 
words or word parts to make 


other words. 


words or word parts to make 


these words name something or de- Biker words 


scribe something?” (describe) 
Have pupils read the poem silently 


rt distant import enjoy discipline 
and mentally add the missing suffixes. 
Have them pick out words ending Ss gatas ag — enctose 
with ous and tell what they describe. complain comic exchange untrue 


(thunderous, joyous, mountainous, poi- 
sonous, dangerous, and famous) Have 
someone read the poem aloud. (Note: 
All words to be completed are list 
words.) 





Follow the Formula. Tell pupils lish as root words. (example: com + Ls an joy (unable) 
this exercise reviews the prefixes dis, plete) l2rMen cuse (enjoy) 
com, and im introduced in Unit 3 Have pupils complete the exercise. 13.0 ex able (excuse) 
and the prefixes un, en, and ex intro- (Note: Nonlist words are discipline, i un circle (unhurt) 
duced in Unit 4. engine, distant, and comic.) lSen hurt (encircle) 

Ask: “If the beginning letters of a ca gi 16. Sex large expect 
word are dis, raha a so on, does Supplementary Activities 17. en * ne 
that always mean the words begin Making Connections. Write col- 18. un pect (unreal) 
with prefixes?” (no) Write engine and = umns I and II on the board. Have 19. ex fair (excite) 
comic on the board. Ask: “Do these pupils copy them and draw lines to 20. un cite (unfair) 


words have a prefix?” (no) “Do they 
begin with prefix letters?” (yes, en and 
com) “How are they different from a 
prefix?” Help pupils see that the be- 
ginning letters are integral parts of 
the words. They are not simply affixed 
to the root words or word parts. En- 
courage pupils to think of other words 
with beginning letters spelled like a 
prefix. (examples: uncle, enemy, exit, 
and disease.) 

Note: Some words have Latin roots 
that will not be recognizable in Eng- 
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make list words trom Units 3 and 4. 
(Answers are in parentheses.) 


I II 
He Cas fort (disprove) 
2. com prove (comfort) 
5. dis pare (dishonest) 
4. im honest (impress) 
5. COM press (compare) 
6. im plete (impact) 
(eae pact (dismiss) 
8. com miss (complete) 
9. “im turb (import) 
10. dis port (disturb) 


Circle the Prefix. Have pupils un- 
derline each word with a prefix and 
circle the prefix. (Note: Not all the 
sentences have words with prefixes.) 


Could we exchange pencils? 

I saw my image in the window. 
My dream was unreal. 

The enemy attacked at dawn. 

I enjoy coming to school. 

Please do not disturb me. 

I must complete the letter. 

The rocket landed with an impact. 


eee eee PO 


SEPARATE THE SENTENCES 


Can you read the sentences below? Separate the 


Ss us 


ot 
oH 
* 
> 


words and write the sentences on your paper. 
(Hint: Look for suffixes.) 


1. Medicaltreatmentatthesettlementisremarkable. : 


2. Hisfinalstatementwasuselessbutagreeable. 







8. Themusicalmovementolthewindchimewaspleasant. 
1. Thepostalserviceofourgovernmentisdependable. 


5. Ttisnormalforpunishmenttofollowlawlessacts. 





iF 
qe * 
LINE UP THE WORD PARTS 


For part 1, line up the prefixes in the first column 
to make words with the words or word parts in the 
second column. For part 2, line up the suffixes in 


the second column to make list words with the 9 
; ; : Ze eaneetreat ous 
words and word parts in the first column. Write the 
words you make. b. harm ous 
ler WA» sdis pect (oe arany less 
b. com fair dey"act ment 
G en fort €. poison ion 
dan erace f. eat al 
6X joy g. music _ able 


C 


Separate the Sentences. This activ- 
ity reviews the suffixes ment and less 
introduced in Unit 5 and the suffixes 
al and able introduced in Unit 7. 

Ask pupils to turn. to page 18 and 
tell what suffixes the list words have. 
(ment and less) Have them read the 
final sentence telling what a suffix is. 
Note that if ment and less were re- 
moved from the list words, a whole 
word would be left. 

Have pupils turn to page 26 and 
tell what suffixes the list words in this 
unit have. (al and able) Ask: “If you 
remove the al and able suffixes from 
these words, is a whole word left?” 
(yes, with the exception of final and 
normal). 

Have pupils turn to page 33 and 
read the directions. Remind them 
that able and less can be used as both 
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sufhixes and complete words. Have 
them complete the exercise. (Note: 
All compounds are list words.) 

Line Up the Word Parts. This ac- 
tivity reviews all the prefixes and suf- 
fixes introduced in Units 3 through 
7. Have pupils read the directions 
and complete the exercise. (Note: All 
words are list words.) 


Supplementary Activity 


Prefix|/Suffix Categories. Have pu- 
pils play the game Categories, using 
words with prefixes and _ suffixes. 
(Note: This activity coordinates men- 
tal and physical responses.) Have pu- 
pils follow these directions: 


1. Start a rhythm. Pupils begin and 
maintain a constant rhythm by. slap- 
ping the thighs twice, clapping the 
hands twice, and snapping the fingers 
twice. 

2. Announce the category. While 


Answers 


1. Medical treatment at the settle- 
ment is remarkable. 

2. His final statement was useless 
but agreeable. 

3. The musical movement of the 
wind chime was pleasant. 

4. The postal service of our govern- 
ment is dependable. 

5. It is normal for punishment to 
follow lawless acts. 





1. b. comfort d. unfair 
c. enjoy e. expect 

2. a. treatment €. poisonous 
b. harmless f. eatable 
c. nervous g. musical 


d. action 


everyone keeps the rhythm going, the 
leader announces the category. The 
announcement is made in three parts 
on three successive finger-snapping 
portions of the rhythm. (1) After the 
rhythm begins, the leader waits until 
the finger-snapping part and says: 
“Category.” (2) He or she then waits 
while the rhythm continues. At the 
second finger-snapping portion, he or 
she says: “Prefixes” (or “suffixes’”). (3) 
At the third, he or she says: “Ex” (or 
another prefix or suffix). 

3. Complete the category. After the 
announcement, each pupil takes a 
turn naming a word that fits the cate- 
gory. For an answer to be valid it 
must have the correct prefix or suffix, 
and it must be spoken in rhythm 
while snapping the fingers. If the 
rhythm is broken or an incorrect an- 
swer is given, the rhythm is stopped 
and begun again. When a category is 
exhausted, the leader announces an- 
other prefix or sufhx and the game 
continues. 


D 


Supplementary Activities 


Individual Help.. Consult Analysis 
and Treatment of Spelling Problems, 
page 4T, to help pupils who need 
individual attention. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 3 through 7 to see 
if there are Supplementary Activities 
that may be used again to help indi- 
viduals or groups with special spelling 
problems. 
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Answers 


2amarea 

3. banana Q PROGRAM THE COMPUTER 

4. idea . 

5. zebra afraid ago agree alike alone along amount afraid 
6. buffalo apart alive asleep awhile awake 

7. China 

8. extra buffalo banana buttalo 

J. camera China camera China area extra idea zebra 
yes Decide which letter should be added to complete 
one the list words in the computer. Write the words 
seven that the computer forms. 

two 

banana 








9. camer. 





Emphasis—The schwa: /a/. 


Additional Resources—Use _ Enrich- 
ment Activity 7: Schwa Crossword. 


wwii. 


COMPUTER READ-OUT 


A 


Program the Computer. Vhis activ- 
ity shows that the schwa_ sound, 
spelled with a, can occur at the begin- 
ning, in the middle, or at the end of 
a word. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works like 
a human brain. (For an explanation 
of computers and how they are used, 
see page 10.) 

Have pupils look at the computer 
in the picture and then ask them what 
jobs computers can do, Ask: “What 
does this computer do? How does it 
work?” Help them discover that the 
computer will type the letter a into 
the blank spaces of the words. 

Ask: ‘What list words will the 
computer make?” Have pupils read 
and follow directions. Remind them 
to write each list word. 
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Was the same letter added to each of the 


list words in the computer? Listen for the 
sound the letter spells. When a vowel 1s 
not accented, its sound is called the schwa 
sound, and its dictionary respelling is /a/. 


Have pupils pronounce the words 
and listen to the sounds of the letter 
a in each word. Ask: ‘Does the letter 
a always sound the same?” (no) Com- 
pare the a sound at the end of the 
word area with the a sound at the be- 
ginning of the word. Next compare 
the as at the beginning and end of 
banana with the a in the middle. Tell 
pupils that vowels sometimes have a 
sound called the schwa sound. Have 
them find the word schwa and its sym- 
bol /a/ in their Spelling Dictionaries. 
Write the /a/ symbol on the board. 
Ask: “What does this symbol stand 


How many times did the schwa a come at 
the start of a word? 

How many times did the schwa a come at 
the end of a word? 

How many times did the schwa a come in 
the middle of a word- 

In which word did the schwa a come in 


two places? 





for?” Help pupils see that the schwa 
symbol stands for vowels without clear 
sounds. 

Have pupils look again at the words 
on the computer. Ask: “Does the 
schwa sound come at the beginning, 
in the middle, or at the end of words?” 
(It can come anywhere.) 

Computer Read-Out. Have pupils 
read and answer the questions. Have 
pupils define the term schwa sound. 
To be sure that pupils know the 
schwa sound ask them to identify 
where the schwa sound occurs in the 
list words. 


Answers 


1. along 
RHYME WORDS 2. awake 
: ry 3. alone 
The word along rhymes with song and long. Write : 
-. cs ae 4. awhile 
the list word that rhymes with the other words in 
cach line 5. amount 
1. throng belong /a/ 
2. mistake flake a 
3. phone cone 
{. smile file ] afraid 
C x as 
5 Count fount Zs alike 
What sound did each answer begin with? 3 alive 
What letter stands for that sound? 4 apart 
PPOSITES 5. asleep 
0 6. agree 
Write the list words that mean the opposite of the 
a 1. apart 
words below ; 
2. alike 
| brave j together 
g ~ 
2. different 5. awake 3. asleep 
32) dead 6. argue 
Circle the a with the /a/ sound at the start of each 


word you wrote 
Now use some of the words you just wrote to 


complete the sentences below. 


| Do you know how to take a watch ——_? 
a Uhings that are the same are said to be 
5. If voware not awake, you must be 





Supplementary Activity 


ago oe eee: ; , : 

buffalo fos fal or schwa sound can be spelled as a at the Listen for the Schwa. Remind pu- 
o= beginning, in the middle. or at the end of a word. : ee 

China puls that the schwa sound can occu 


at the beginning, in the middle, or at 
the end of a word. Have them make 
three flashcards and write the letters 
B, M, and E (abbreviations for begin- 
ning, middle, and end) on the re- 
spective cards. Pronounce the follow- 
ing words and have pupils hold up 
the card showing where the schwa 
sound occurs. (Answers are in paren- 





B Opposites. Remind pupils that if 
two words are opposites, they have 
totally different meanings. Ask for a 
few examples. Then have pupils read 


Rhyme Words. Have pupils read 


| F : theses.) 
the first sentence and pronounce the the first set of directions and complete 
words along, song, and long. As the the exercise. Read and discuss the 1. alone (B) 1}. area(E) 
words are pronounced have pupils second set of directions and have pu- Ze idéat (HB) 12. along (B) 
listen to the beginning, middle, and pils complete the sentences. 3. zebra (E) 13. awake (B) 
ending sounds and tell which parts of Formula. Have pupils read the for- 4. alike (B) 14. China (E) 
the words sound alike. (the endings) mula and tell how it applies to the 5. area (E) 15. agree (B) 
Have pupils read the rest of the di- key words and to the words written in 6. amount (B) 16. alike (B) 
rections and write a list word to Rhyme Words and Opposites. 7. apart (B) 17. buffalo (M) 
thyme with each pair. In discussing Note: A common fault is to sepa- Stextra?(E) 18. ago (B) 
the final question lead them to un- rate a from the rest of the word. Em- 9. afraid (B) 19. awhile (B) 


derstand the concept in the formula. 


phasize that they are spelled together. 


10. asleep (B) 20. parachute (M) 


Answers 


1.0 Ay oe /u/ 
2. oO Daou 
3. OO 


C 


WRITE AND REVIEW 

Before pupils practise the letters 
remind them that each letter should 
have a boat ending, that capitals G, 
B, and S are usually joined to letters 
that follow them in a word, and that 
capitals T, F, and I are usually not 
joined to the letters that follow. Re- 
mind them that capital letters should 
be made almost a full space high. 

Review the number and descriptive 
letter if additional 


count for each 


practice is needed. 
G—Number Count: 1-2-3-4 
—Descriptive Count: I. 
and loop around. 2. Curve up. 3. 
Curve down and around (to the 
left). 4. Swing out. 
B—Number Count: 1-2-3-4 
—Descriptive Count: 1. Straight 
slant down. 2. Back up again (re- 
tracing the down-stroke) and 
around to the right. Then make 
a tiny loop. (This horizontal loop 
does not touch the up-stroke.) 
3. Down and around (until you 
just touch the up-stroke). 4. Swing 
out in a boat ending. 
S—Number Count: 1-2-3 
—Descriptive Count: 1. 
and loop down. 2. 
and around (past the beginning 
stroke). 3. Swing out. 
T—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve. 3. Curve down and 
around (to the left). 4. Swing 
out. 
F—Number Count: 1-2-3-4-5 
—Descriptive Count: 1. Small loop. 
25) Guives, 34 Curves downeand 
around (to the left.) 4. Swing out. 
5. Across (midway in the space). 
I—Number Count: 1-2-3 
—Descriptive Count: 1. Curve up 
(to the left), loop down. 2. Curve 
up at the base line. 3. Swing out 
(to the right). 


Curve up 


Curve up 
Slant down 


Tell pupils to copy the sentence in 
the second exercise and make sure 
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WRITE AND REVIEW 


Practise each letter. Each letter should have a boat ending. 


Pima Ste Fit 


cw rpars aga, Svisited: dain, ———— 








Copy the sentence. Each word should rest on the base line. 




















MISFITS 





EERE ROAR 


Read the clue and name the letters missing 


from the words below. 


le = sseé 


to misplace 
yd | Ee EY not tight 


Je =e to pick out 


worn on one’s feet 


hot, liquid food 


What vowel sound do the words have in common? 





that every word rests on the base line. 

Ask pupils to identify the sound at 
the beginning of ago. (the schwa 
sound) Remind pupils that the schwa 
sound can be spelled a at the begin- 
ning, in the middle, and at the end 
of a word. 


Misfits. This activity concentrates 
on the /ii/ sound. Pupils may suggest 
oo and u as possible spellings. 

Because pupils often confuse lose 
with loose, review the definitions of 
these words and write context sen- 
tences. 


Supplementary Activities 


Practice. Use the same procedure 
as on pages 12 and 16. 


1. He ate too much (soup). 

2. (Choose) whichever pair of (shoes) 
you want. 

3. If you tie the belt so (loose) you 
may (lose) it. a 





Analogies. Use the following exam- 
ples to explain how an analogy works. 


up:down = in:out 
puppy:dog = kitten:cat 


Begin by examining the relationship 
of the words on each side of the equa- 
tion. Show pupils that the relation- 
ships on both sides are the same or 
balanced. Then help them use the 
words from Misfits to complete the 
analogies below. 


1. hands:gloves = feet: (shoes) 

discover: find = misplace: (lose) 

3. tight: uncomfortable = (loose): 
comfortable 

4. like:pick = want: (choose) 

5. milk:cookies = (soup):crackers 





rs 





Homonyms. Instruct pupils to look 
up shoes in their Spelling Diction- 
aries and to report their findings. 





10. 
Ble 


Es 
13. 
Be 
te 
16. 


| ae 
18. 


LOOK AGAIN 


FIND THE SOUND 


Say the words below. Find the schwa a 
sound in each word below. Put B if it’s at 
the beginning of the word, M if it’s in the 


CIRCLE THE SCHWA 


Copy the words below. Circle the spelling 
of the beginning /3/ sound. 


middle, and E if it’s at the end. 1. ago a Allee 
(Hint: One word will use two letters.) 
2. asleep 6. agree 
l. afraid 4. buffalo 
300 atratd. 7. along 
2 ated 5. idea 
4. alike 8. apart 
jo agTee 6. banana 
LOOK AHEAD 


SCHWA NAME GAME 


Unscramble the letters below to find the 
first names of people. 


1. lOaf 

2. lamiW 
3. ganleA 
4. danWa 
5. hatAga 


6. daMhatli 


D 
Unit 9 Quiz 


My parents have gone to China. 
The trip was my mother’s idea. 
They began planning long ago. 
At first, my dad did not agree. 
He likes to travel alone. 

Neil took the book apart. 

They are not very much alike. 

I am afraid I am getting sleepy. 
Will you stay with me awhile? 

I do not want to fall asleep. 
When they call, I want to be 
awake. 

Would you like to come along? 
I have a small amount of money. 
Don’t forget your camera. 

I'll buy extra film. 

I want to take a picture of the 
zebra. 

He is in the enclosed area. 
Next, I want to see the buffalo. 


WORD CHAINS 


Start with each numbered letter. Follow 
the arrows and write the list words. 





See if you can make a word chain of your own. 





19} Let's give the monkey a banana. 


20. Do you think the snakes are 


alive? 


Note: The schwa sound may be 
especially difficult for some pupils to 
pronounce. Refer to page 5T for 
techniques to help those pupils. (See 
Units 4, 6, and 7.) 


E 


LOOK AGAIN 


Find the Sound. Remind pupils 
that 
which vowels cannot be heard clearly 


schwa sounds are sounds in 
and that schwa sounds can occur any- 
where in a word. Help pupils to read 
and understand the directions. Pro- 
nounce each word for pupils and have 
them listen for the schwa sound. Then 
have them complete the exercise. 
Circle the Schwa. Have pupils sec 


Answers 


LOOK AGAIN 


Beg 4 4. M 

Pin I bik 

3. B 6) °My.E 
l. ago 5. alone 
2, asleep 6. agree 
3. afraid 7. along 
oF alike 8. apart 





LOOK AHEAD 


1. Omar 4. Wanda 
2. Wilma 5. Agatha 
3. Angela 6. Mathilda 
l. afraid 

2. awake 

3. ago 


how many hidden words they can 
find in the exercise. Ask: “How many 
of the words have schwa a sounds?”’ 
(all) “Where are the schwa sounds?” 
(at the beginnings) Have pupils read 
the directions and complete the exer- 
cise. 


LOOK AHEAD 


Schwa Name Game. Write 1Oaf on 
the board and tell pupils that the let- 
ters spell a name. Have them identify 
the beginning letter, capital O, and 
tell why it is capitalized. Then have 
them read the and un- 
scramble the names. You may need 
to give several hints for some names. 
Have pupils pronounce the names 
and identify the schwa sounds. 

Word Chains. Show how to use the 
word chains by pointing out the num- 
ber 1 for A. Have pupils follow the 
arrows to number 3. At this point, 
tell pupils that although they can 
follow three tracks only one track con- 
tains a word. Have pupils read the 
directions and complete the exercise. 


directions 


Supplementary Activity 


More Word Chains. Have pupils 
make word chains with three list 
words of their own choosing. Remind 
them to number the letters where 
each word begins. After the chains 
have been made and tested to make 
sure they are right have pupils ex- 
change word chains and write the 
list words they find. 
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Answers 


kitchen 
ribbon 
button 
bacon 
melon 
chicken 
golden 
lemon 
seven 
apron 
person 
open 
yes 

no 

en, on 


Emphasis—Vhe schwa + n or syl- 
labic n sound spelled en and on. 


Additional Resources—Use_ Enrich- 
ment Activity 8: Rewrite the Story. 


A 


Figure Out the Scene. This activity 
calls attention to words ending with 
the schwa +n sound spelled en and 
on. 

Have pupils tell what is happening 
in the picture. To elicit answers that 
name list words, ask specific ques- 
tions, such as: “How many lemons are 
on the shelf? What is frying on the 
stove? What does the chef have on his 
hat? What is in the oven?” 

Have pupils read the question at 
the top of the page and write all the 
list words they can identify in the pic- 
ture. Then have them pronounce the 
words. Tell them to listen carefully 
to the sound at the end of each word. 
Ask: “Did all the words end with the 
same sound?” (yes) Help pupils iden- 
tify the en at the ends of some words 
and the on at the ends of others. 
Then have them read and discuss the 
questions at the bottom -of the page. 
Lead them to understand that the 
schwa + n sound may be spelled en 
and on. (Some pupils may pronounce 
this sound as a syllabic n instead of a 
schwa + n.) 


Supplementary Activities 


Individual Stories. Have pupils use 
the picture to make up settings for 
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10 


bacon 


caten 


FIGURE OUT THE SCENE 


button common cannon ribbon person melon 
season apron bacon 
open spoken waken eaten kitchen chicken 


golden seven gotten 


Which list words can you identify in this scene? 


Write the words you find. 





Say the words vou have written. Do the words end 
with the /on/ sound? Are all the endings spelled 
alike? How are they spelled? 


a story. They will need to identily a 
person, name a place, and choose a 
thing. Ask: “What do you think is 
happening in the picture? Who is the 
cook? Why are so many ‘unkitchen- 
like’ objects around, such as ribbons 
and buttons?” 

| Help pupils develop a short plot. 
Then have them write stories. 

Group Stories. Some pupils may 
prefer to work in groups and write a 
story or a play about the picture. If 
so, help the group decide on a setting 
and discuss the plot. Select one pupil 
to write the story or play on chart 
paper. Have pupils read the story or 
perform the play for the class. (An 
interesting play might be a take-off on 
television programs on cooking.) 


B 


Opposites. Remind pupils that if 








two words are opposites, they have 
totally different meanings. Ask for a 
few examples. Then have pupils read 
the directions and complete the exer- 
cise. After the words are written ask: 
“How does the prefix un change the 
meanings of the words in items | and 
2 

Schwa Questions. You may need to 
review the term schwa. If so, write the 
word on the board and define it as an 
unstressed vowel whose sound gives 
no clue to its spelling. Point out that 
the only sure way to tell which letter 
spells the schwa sound is to see the 
word written out. Discuss each of the 
schwa problems and lead pupils to 
understand the concept in the for- 
mula. 

Schwa States. Point out that in the 
list words the schwa sound is com- 
bined with n. Tell pupils that some- 
times the schwa sound stands alone, as 


SCHWA QUESTIONS 


1. Say the words eaten and waken. Do 
the two words end with the same 
sound? 

2. Say the words cannon and season. Do 
the two words end with the same 
sound? 

3. Say the words gotten and 
lemon. What two letters end 
each word? Do the two g 
words end with the é 
same sound? 


OPPOSITES 


Write the list words that are opposite of the words 


below. 


1. uncommon 4, slow 
2. unsaid 5. thing 
3. closed 





SCHWA PLACES 


Say the names of the places below. Copy 


their names and circle the places where 
the /a/ sound occurs. (Hint: Some places 
have the schwa sound in more than one 


place.) 


Manitoba British Columbia Ottawa 


Alberta 
Victoria 





it does in the names of some states. 
Help pupils read the directions. Then 
have them copy the names of the 
states and circle the spellings of the 
schwa sounds. Since schwa pronuncia- 
tions may differ from region to region, 
listen to pupils carefully and judge 
them on their own pronunciations. 

Formula. Have sorneone read the 
formula and tell how it applies to the 
key words. 


Supplementary Activity 


Practice. Write the list words on 
the board, using blanks in place of 
the key letters e and o. Have pupils 
study the word list first. Then have 
them close their books and write each 
word with the correct missing letter. 

Scrambled Squares. Write the fol- 
lowing letters and groups of letters on 
2 cm by 2 cm squares of lightweight 


Nova Scotia 
Lake Athabaska 


Regina 
Niagara Falls 


The ending schwa 4+ n /on/ sound, as in bacon 
and seven, can be spelled en or on. 





cardboard. Mix up the squares and put 
them in an open box. Have pupils 
work separately or in pairs making 
the list words below. 


kit ch en Spoken 
per s on su dd en 
eal tren s ea son 
lem on rib b on 


WRITE AND REVIEW 


Tell pupils to form the beginning 
cane stroke carefully in N, M, K, and 
H and to begin capital W with a 
small loop. Point out that capital M 
has one more hill than capital N. 
Have pupils check their letters against 
the models in the book. 

Review the number and descriptive 
for each letter if additional 
practice is needed. 


count 


Answers 





1. common 4. sudden 

2. spoken 5. person 

3. open 

l. yes 3. en,on 

2.6 Yes yes 

Manitoba Lake Athabaska 
Alberta Ottawa 

Victoria Regina 


British Columbia 
Nova Scotia 


Niagara Falls 


N—Number Count: 1-2-3 
—Descriptive Count: I. Small loop. 
2. Curve around and down in a 
straight slant to the base line. 3. 
Back up again in a tall round hill, 
then down in a straight slant and 
curve up at the base line. 
M—Number Count: 1-2-3-4 
—Descriptive Count: |. Small loop. 
2. Curve around and down in a 
straight slant to the base line. 3. 
Back up again in a tall round hill 
and make a straight slant down to 
the base line. 4. Back up again in 
a round hill (not quite so tall as 
the first hill) and make a straight 
slant down and curve up (at the 
base line). 
K—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve make a 
straight slant to the base line. 3. 


around and 


Curve down and make a small 
: loop just touching the beginning 
stroke midway in the space. 4. 
Curve down to the base line and 
curve up. 
H—Number Count: 1-2-3-4 

—Descriptive Count: 1. Small loop. 
2. Curve around and make a 
straight slant to the base line. 3. 
Curve down and make a straight 
slant to the base line. 4. Curve up 
(to the left), loop around, and 
swing out. 

W—Number Count: |-2-3-4-5 

—Descriptive Count: 1. Small loop. 
2. Curve around and then down 
to the base line. 3. Curve up (to 
the height of the top of the be- 
ginning stroke). 4. Straight slant 
down to the base line. 5. Curve 
up. 
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Answers 
ir 
s, d 
ai 
ere 
ear 


Sl eae Seas) aed a 


here, hear 


Before pupils copy the sentence, 
point out how capitals N, M, K, and 
H are joined to letters that follow 
them in a word. Explain that capital 
W is usually never joined to letters 
that follow it in a word. Then have 
pupils copy the sentence and compare 
their writing style with the model 
sentence in the book. 

Ask pupils to name the sound at the 
end of seven. (the /an/ sound) Ask 
them for the spelling of the /an/ 
sound. (en) Remind them that in a 
word like bacon, the /an/ sound is 
spelled on. 

Misfits. This activity deals with 
homonyms and miscellaneous spell- 
ing problems. 

Ask the class to read some of their 
homonym sentences. Write the sen- 
tences on the board and ask other pu- 
pils to spell the homonyms. Under- 
line all the homonyms. 
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@ MISFITS 
EERE ROAR 


from the words below. 


ed exhausted 











in this place 


to listen to 


tence using each homonym. 


Supplementary Activities 


Practice. Use the same procedure 
as on pages 12 and 16. 


1. She (laid) the jacket down care- 
fully. 

2. From where he sat he could not 
(hear) the music. 

3. The little boy was too (tired) to 
walk farther. oki de 

4. She (used) the scissors to cut out 
the picture right (here). 











Analogies. Review the principle of 
analogy by using the examples on 
page 36. Then write the following 
analogies on the board and have pu- 
pils write the answers on paper. 
see:eye = (hear):ear 
exhausted: bed = (tired):chair 
(used): old = fresh:new 
placed:set down = (laid):put down 
faraway:near = there: (here) 





hae ee hee oe 


past tense of use 


to have put down 


Practise each letter. Check your letters against the models below. 


ery 


Copy the sentence. Compare your writing style with the sentence below. 


Nancy Walland Kathy West-———- 


Read the clue and name the letters missing 


Which words are homonyms? Write a sen- 


oe Se to 


ine 


13% 
14. 
1b. 
16. 


sal SSE al 


WRITE AND REVIEW 








Unit 10 Quiz 


The store is not open. 

I need to buy a chicken. 

Paul wants some bacon. 

We haven’t eaten. 

The store opens at seven. 

Here comes someone with an 
apron. 

Do you see who the person is? 
The Indian had not spoken. 
Please waken Jack for school. 
The stallion won the blue rib- 
bon. 

The doll’s nose was a button. 
Father cooked in the kitchen. 
The storm was sudden. 

A cantaloupe is a melon. 

Oliver sucked the lemon. 

We arrived sooner than expected. 











LOOK AGAIN 


FINISH THE WORD ASSEMBLE THE WORDS 


Add the endings en or on to the letters Say the word parts in cach box below 


below to make list words. Then put each pair together to form list 
words. : 


] bute 5 4. Sev 





Omechich = Ae Gbytes 1. but ton 4. com mon 


3p —— 6. kitch 






















2. sud den 5. can non 


3. rib bon 6. got ten 


LOOK AHEAD 


WORD FINDING ADDLED ADS 


Write the words you can Change the words in heavy 


find in cach of the words type to list words to make 


below. sense out of this mixed-up ad. 


Examples: : ; 

No parson can pass up this 
olden sale of the reason! All 
of our stores are featuring 


geven —> even 


evey —> eve 


1. person 5. gotten plump thickens, ready to pop 
, inte the oven and be beaten 
ze Ob Sep ies tonight. So hurry down to 
3. eaten 7. ribbon our stores, which will be 
spoken tonight until sudden 

golden 8. kitchen P.M. 





are at the end of a word by listening, 
how do you know how to spell a 
word?” (You must see it written out.) 

Assemble the Words. Have pupils 
read the directions and complete. the 
exercise orally. Then have them write 
each word. 


17. In Australia kangaroos are com- 
mon. 

18. The boy polished the cannon. 

19. Skiers like the snowy season. 

20. The sunlight made the statue look 
golden. 


Note: The schwa sound in en and 
on may be especially difficult for some 
pupils to pronounce. Refer to page 
5T for techniques to help those pu- 
pils. (See Units 4, 6, 7, and 9.) 


Note: All words have double con- 
sonants in the middle. Stress syllab- 
ication if your pupils are ready. 


LOOK AHEAD 


E Word Finding. Write seven on the 
board and help pupils find the words 
eve and even. Then have pupils read 
the directions and complete the exer- 
cise. 


LOOK AGAIN 


Finish the Word. Have pupils pro- 


nounce the list word for each picture 
and listen to the schwa +n sound at 
the end of each word. Ask: ‘“‘What let- 
ters make the schwa +n sound?” (en 
and on) “If you can’t tell which letters 


Addled Ads. Ask pupils if they have 
ever read advertisements with mis- 
spelled words. Encourage pupils to 
give examples. Have someone read the 
advertisement aloud. Discuss what is 


Answers 
LOOK AGAIN 


1. button 
2. chicken 
3. apron 
4. seven 
5. bacon 
6. kitchen 


1. button 
2. sudden 
3. ribbon 

4. common 
5. cannon 
6. gotten 


LOOK AHEAD 


Answers will vary. 


person 
golden 
season 
chickens 
eaten 
open 
seven 


wrong with each of the words in heavy 
type. Decide which list words should 
replace the incorrect words in the ad- 
vertisement. Have pupils write the ad 
correctly. Then ask someone to read 
the corrected version aloud. 


Supplementary Activity 


More Addled Ads. Have pupils use 
the list words to write more addled 
ads. Then have pupils read the adver- 
tisements aloud and correct them with 
the class. 

Ideas: a sale on watermelons, lem- 
ons, buttons, and ribbon; a meat mar- 
ket advertisement with emphasis on 
chicken and bacon; an apartment-for- 
rent advertisement pointing out that 
the apartment has a golden kitchen 
and will be open for rent during the 
coming season. Pupils may think of 
other ideas. Have them look at the 
list words and try to think of ways 
the words can be used to write addled 
ads. 
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Answers 


1. cabbage 
2. captain 
3. carriage 
‘+t. office 

5. practice 
6. curtain 

7. package 
8. service 


Emphasis—The schwa ending: and the 
/i/ endings ij and is. 


Additional Resources—Use_ Enrich- 
ment Activity 9: Scrambled Dictionary. 


A 


Gears in Action. This activity deals 
with the endings age, ain, and ice. 
have schwa sounds in many dialects. 

Explain how gears work. (See page 
14 for a complete explanation.) Em- 
phasize that as the fingers of the small 
gear fit between the fingers of the 
larger gear, words or word parts will 
come together to make list words. 
Have pupils name the words or word 
parts on each gear and tell which will 
come together as the gears turn. Ask: 
“What list words are made?” Have 
them write each word. 

Have pupils pronounce the words. 
Then ask: “Is there anything about the 
way these endings sound that is 
different?” (Yes; the consonants g, n, 
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Il 


postage /ij/ 


curtain 


justice /is/ 


GEARS IN ACTION 
message passage cabbage village cottage carriage 
package postage average language 
captain certain curtain fountain mountain 
ofhice notice practice service justice 


Pretend the gears are turning. Write the list words 
that are made when the gears come together. 





CHECKING THE GEARS 


What sound do you hear in each word you wrote? 
Do the same letters stand for the /i/ sound in each 
of the words you wrote? 





and c spell different sounds.) 
Pronounce the words again and have 
pupils listen for the vowel sound and 
identify the consonant in each ending. 
Listen closely to pupils and judge them 
on their actual pronunciations. 


Checking the Gears. Have pupils 
read and answer the questions. To 
make sure that pupils know the sounds 
in this unit ask them to give other words 
with the same endings. 


Supplementary Activity 


Root Words. Call attention to the 
gear with root words or word parts. 
Ask: “Which are words?” (pack, curt, 
off) “Which are word parts?” (cabb, 
capt, carri, pract, serv) “Which two 
word parts have root words that were 
changed to add an ending?” Help pu- 
pils identify carry from carri and note 
that y was changed to i so that the 
age ending could be added. Also help 
them identify serve from serv and 
note that the final e was dropped so 
that the ice ending could be added. 


Ecolab 


Write list words that have meanings 
similar to the words below. 


1. fairness 4. little house 
2. very sure 5. hallway 
3. stamps 


age. 
amen 





: ste: era 





B 


Crossword. Yo review how § cross- 
word puzzles are worked, see page 15. 

Help pupils read each clue and 
have them write the list word answers 
on their papers. 

Match|Write. The activity deals 
with synonyms, or words that have 
similar meanings. To make sure pu- 
pils know the term and its meaning, 
ask them to give a synonym for right 
(correct); for funny (hilarious, amus- 
ing); for sad (unhappy, sorrowful). 
After completing the activity, pupils 





MATCH/WRITE 


“The ending schwa + n /en/ 


The ending Jis/ sound can be spelled 


On your paper, write 
the list words that com- 


plete the crossword 
puzzle. 

ACROSS 

5. human talk 

6. usual 

7. tosee something 


DOWN 


1. asmall town 
2. spurts water 
3. avery high hill 
4 


news sent 


Two of the words you have just written 
have more than one meaning. See if you 
can figure out their meanings by using 
them in the sentences below. 


1. ikea cheese: 


2. Readthat_-_—_-again. 


: ‘The ending /ii/ or /aj/, sound can be spelled 









und ean be spelled 


may enjoy thinking of additional syno- 
nyms for the words. 
Formulas. Have someone read each 


formula aloud and tell how it applies 
to the key word. 


Supplementary Activities 


Scrambled Squares. Write the fol- 
lowing letters and groups of letters on 
2 cm by 2cm (or perhaps larger) squares 
of lightweight cardboard. Mix up the 
squares and put them in an open box. 
Have pupils work separately or in 
pairs to put together the following 
list words. 


Answers 
ACROSS 


5. language 
6. average 


7. notice 
DOWN 

1. village 

2. fountain 
3. mountain 


4. message 


I. justice 

2. certain 
3. postage 
ft. cottage 


5. passage 


1. cottage 
2. passage 


pracet tice cap t ain 


cab b age cot t age 
foun t ain pass age 
just ice no t ice 
a ver age carr 1 age 
mes s age pack age 


After pupils have arranged the 
squares to make the list words, have 
them write the words on paper. 

Practice. Write the list words on 
the board, using blanks in place of 
the key letters, age, ain, and ice. Have 
pupils study the word list first. Then 
have them close their books and write 
each word on the board with the cor- 
rect missing letters. 

Do-It-Yourself Crosswords. Have 
pupils make their own crossword puz- 
zles, using list words. Point out that 
in making a puzzle it is usually easier 
to fit the words together first and 
then write the clues and draw the 
puzzle layout. 

When they are finished have them 
exchange puzzles and work a purvle 
made by someone else. 
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Answers 


l. ei 4, ee their, there 
2. ee 5. ea 
3. ea 


C 


WRITE AND REVIEW 

Review with pupils that capitals V, 
U, and Y begin with a cane stroke and 
that capitals X and Z each begin with 
a small loop. Have pupils practise the 
letters carefully and then compare 
them with the letters in the book. 

Review the number and descriptive 
count for each letter if additional 
practice is needed. 

V—Number Count: 1-2 

—Descriptive Count: 1. Small loop. 

2. Curve around and down in a 
straight slant, curving around at 
the base line and up in a curve (to 
almost the height of the begin- 
ning stroke). 

U—Number Count: 1-2-3 

—Descriptive Count: 1. Small loop. 

2. Curve around and down in a 
slant; curve around at the base 
line and up (to about the height 
of the top of the small loop). 3. 
Back down again in a straight 
slant and curve up (at the base 
line). 

Y—Number Count: 1-2-3 

—Descriptive Count: 1. Small loop. 

2. Curve around and down in a 
straight slant and curve up at the 
base line (to almost the same 
height as the beginning stroke). 
3. Back down again in a straight 
slant past the base line and loop 
up (to the left). 
X—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve around (to the left) and 
then curve around again (to the 
right). 3. Small loop. 4. Make a 
Straight slant cross stroke. 

Z—Number Count: 1-2-3 

—Descriptive Count: 1. Small loop. 
2. Curve around and down and 
make a small loop. (The front 
end of the loop just touches the 
base line). 3. Curve down and 
loop up (to the left). 

Have the sentence read aloud. Ex- 
plain that the cities are located in the 
United States. Point out that capitals 
V and X are not joined to letters that 
follow them in a word but that capl- 
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WRITE AND REVIEW 


Practise each letter. Check your letters against the models below. 





ea Ss! 


Copy the sentence carefully. All your letters should slant to the right. 




















ee ee Ee 
























tals U, Y, and Z are connected to the 


letters that follow. Remind pupils to 
slant their letters to the right. 
Reread the sentence. Ask pupils to 
give the spelling of the /an/ sound in 
certain. (ain) Remind pupils that the 
/ij/ sound in message and the /is/ 
sound in office are spelled age and ice. 
Misfits. This activity concentrates, 
mainly on words that are misspelled 
because they sound like other words. 
Note: Their and there are homo- 
nyms; wear and where, although often 
pronounced identically, are not. 


Supplementary Activity 


Practice. Ask pupils to complete 
each sentence with the correct misfit. 


1. This paper doesn’t (tear) easily. 

2. (Where) did you put the coat you 
wanted to (wear)? 

3. I left (their) books (there) on the 


bookshelf. 





MISFITS 
BERR OAR 


Read the clue and name the letters missing 
from the words below. 




















ide ie belonging to them 

2. th r. in that place 

Saw: Tr what we do with clothes 
4. wh I. in what place 

6. tr to rip 


Which words sound alike? 


D 


Unit 11 Quiz 


1. The thief appeared before a 

court of justice. 

The explorers used sign language. 

3. The mountain was once a vol- 
cano. 

4. My bowling average is low. 

5. The spy decoded the message. 

6. Did you see the horse-drawn car- 
riage? 

7. A curtain covered 
screen. 

8. Ten igloos formed the Eskimo 
village. 

9. Did, you notice what she was car- 
rying? 

10. The icebergs blocked the ship’s 
passage. 

Il. The ship’s captain fired a_tor- 
pedo. 


nN 


the movie 


LOOK AGAIN 


ADD-AN-ENDING 


Complete the word by adding either age, 
ain, or ice to make a list word. 











FIND/WRITE 


Write the word in each line that was 
used as a list word in this unit. 









2. ness 5. vill : =— : 
3 pract——— 6. serv 
pene 
SCHWA NAME GAME 
Unscramble the letters to find 1. leenH 3. ragEd 5. slAino 
the first names of people. 2. nAber 4. croteH 6. aJson 
RIDDLES 


Find list words to answer the riddles. 


1. Iamaround, leafy vegetable. 
I'ma 

2. Laman officer in the Army. 
I'ma 

3. Iam used to cover windows. 


I'ma 





12. The hunter has a cottage in the 
woods. 

13. The rabbit ate the cabbage. 

14. Are you going to the post office? 

15. Will you mail this package? 

16. I will pay the postage. 

17. The restaurant has a delivery 
service. 

18. Birds played in the fountain. 

19. Learning judo takes practice. 

20. Certain birds cannot fly. 


Note: The ending may be especially 
difficult for some pupils to distinguish. 
Refer to page 5T for techniques to help 
those pupils. 


4. People work in me. 
I’m an 
5. [am spoken sounds that carry 
meaning. 
I'ma 


6. Ihave a peak of 8000 m. 


I'ma 


E 


LOOK AGAIN 


Add-an-Ending. Pronounce _ the 
word curtain and have pupils listen 
to the ending sound. Ask: “Which do 
you hear, the age, the ain, or the ice 
ending?” Help them identify the ain 
sound. Then have them read the di- 
rections and write the list words that 
will be made by adding the correct 
ending to the word parts. 

Find/Write. Have pupils find the 
list word in the first line. Then say: 
“If you know the list word, you also 
have a clue to the spelling of the 
other words in this line.’”’ Have them 
tell how the other words are like the 
list word. (They have the same root.) 
Discuss how the words are different. 
Then have them read the directions 
and complete the exercise. 


Answers 


LOOK AGAIN LOOK AHEAD 


1. curtain 1. (Helen 
2. message 2. Abner 
3. practice 3. Edgar 
4. fountain 4 J si1ector 
5. village 5. Alison 
6. service 6. Jason 

1. cabbage 
1. notice 2. captain 
2. captain 3. curtain 
3. postage +. office 
4. office 5. language 
5. package 6. mountain 


LOOK AHEAD 


Schwa Name Game. Write leenH 
on the board and tell pupils the let- 
ters spell a name. Ask: “What letter, 
do you think, is the beginning letter?” 
(H) “Why?” (It is capitalized.) Re- 
mind pupils that names of people al- 
ways begin with a capital letter. Have 
pupils read the directions and un- 
scramble the names. You may need to 
give several hints for some names. For 
example, for Abner you might say: 
“A character in the funnies has this 
name.” Have pupils pronounce the 
names and identify the schwa sounds. 

Riddles. Explain to pupils that a 
riddle is a question or a statement 
that is solved by guessing. Encourage 
pupils to ask riddles they may know. 
For example: “Why does an Indian 
wear feathers?” (to keep his wigwam) 
“Why are hurricanes named after 
girls?” (because they are not himi- 
canes) Tell pupils the riddles they 
are to solve are statements. For exam- 
ple: “I am something that can run 
and whistle, but I can neither walk 
nor talk. What am I?” (a railroad 
engine) Have pupils read the riddles 
and write the list words that answer 
them. 
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Answers 


circle 
jungle 
middle 
cattle 
level 
shovel 
tunnel 


TO) ON FESConnho ge 


8) 
_ 
— 


two 


Emphasis—The schwa + | or syllabic 
1 endings: el and le. 


Additional Resources—Use_ Enrich- 
ment Activity 10: Castle Puzzle. 


A 


Crazy Cubes. This activity illus- 
trates words in which the schwa-+ 1 
or syllabic 1 sound is spelled el and le. 

Explain to pupils that each set of 
cubes can make more than one word 
but that the word they are to find is 
a list word. Beginning with the first 
set, help them identify the list word 
circle. Remind them to write the list 
word after they have identified it. 
Continue in the same way with the 
remaining sets of cubes. 

Have pupils pronounce the words 
and tell how the endings of the words 
are alike. (They all- have schwa 
+ lor syllabic 1 sounds.) 

Cube Check. Have pupils read and 
answer the questions. To make sure 
that pupils know the schwa sound in 
this unit, ask them to give other words 
with the same schwa endings. 


Supplementary Activity 


More Crazy Cubes. Have pupils 
look at the first set of cubes and iden- 
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te 


tify two nonlist words. Ask: “What 
nonlist words can you make with the 
other cubes?” (1. uncle, cycle; 2. bun- 
gle; 3. muddle, meddle; 4. battle, met- 
tle; 5. bevel; 6. grovel; 7. funnel, colo- 
nel) Have them write and pronounce 
the new words. If some words are un- 
familiar, have pupils look them up 
in a dictionary and use them in sen- 
tences. Point out the schwa +1 end- 
ings. Ask: “Which are spelled le? 
Which are spelled el?” 


B 


Words and Pictures. This exercise 
is designed to help pupils connect pic- 
tures, or abstract ideas, with concrete 
words. Have pupils look at each pic- 
ture and write the list word it illus- 
trates. 

Schwa Questions. You may need to 


rifle cattle circle possible 
purple rifle turtle 

camel barrel camel level 
towel travel tunnel 


CRAZY CUBES 


jungle marble middle needle 


model nickel shovel squirrel 


Line up the cubes to make list words. 
Write each word you make. 





CUBE CHECK 


Say the words you wrote. Which ones 
have a /al/ sound at the end? 


How many spellings do you find for 
the /al/ sound? 


review the term schwa. If so, write the 
word on the board and ask: “What 
spelling problem does the schwa sound 
make?’ (It is impossible to tell by 
listening which vowel spells the schwa 
sound.) Point out that in some words 
the vowels e, a, and o spell indis- 
tinguishable sounds—schwa sounds— 
and that the only sure way to tell 
which letter spells the sound is to see 
the word written out. Discuss each of 
the schwa questions and lead pupils 
to understand the formula at the bot- 
tom of the page. 

Formula. Have pupils read the for- 
mula and tell how it applies to the 
key words and to the words written 
for Words and Pictures. 


Supplementary Activities 


al/el Endings. This activity reviews 
the concept that al endings are usu- 


Answers 


1. turtle 
WORDS AND PICTURES 2. camel 
Write the list word that names each picture. 3. nickel 
Underline the last two letters. 4. rifle 
r 


5. squirrel 
6. marble 





l. yes, yes, no 
2. yes, yes, no 
3. yes 

travel, barrel 


purple 





SCHWA QUESTIONS 


1. Say the words model and needle. Do the two words 
end with the same sounds? Are the last two letters 
in each word the same? Are they in the same order? 

2. Say the words possible and towel. Do the two words 
end with the same sounds? Are the last two letters of 
each word the same? Are they in the same order? 

3. Say the sentence, “I like to travel in a purple 
barrel.” Does each word in heavy type end with the 
schwa + I sound? Which two spell the sound el? 


Which one spells it le? 


rifle 
travel 


The ending schwa + 1 /a1/ sound can be spelled le or el. 





ally added to words that are complete 
in themselves, whereas el endings are 
usually added to word parts. See page 
27 for the teaching procedure. 
Practice. Write the list words on 
the board, leaving blanks in place of 
the key letters, le and el. Have pupils 
study the word list first. Then have 
them close their books and write each 
word, inserting the correct letters. 


oe 


WRITE AND REVIEW 


Before pupils practise the letters, 
remind them that capitals L and Q 
end with a curve that extends below 
the base line and that in both capitals 
P and R the second stroke retraces 
the initial down-stroke. Point out that 
in capital J the upper loop should be 


at least twice as wide as the lower 
loop. 
Review the number and descriptive 
letter if 
practice is needed, 
L—Number Count: 1-2-3 
—Descriptive Count: 1. 


count for each additional 


Curve up 
and loop down in a slant. 2. 
Make a small loop that lies flat 
on the base line. 3. Swing out in 
a curve below the base line. 

Q—Number Count: 1-2-3 

—Descriptive Count: 1. Small loop. 
2. Curve around and down to 
form a small loop (lying flat on 
the base line). 3. Swing out in a 
curve below the base line. 

P—Number Count: 1-2 

—Descriptive Count: 1. Straight 
slant down. 2. Back up again (re- 
tracing the down-stroke) and 
around to the right (until you just 
touch the beginning stroke). 


R—Number Count: 1-2-3 
—Descriptive Count: 1. Straight 
slant down. 2. Back up again 
_ (retracing the down-stroke) and 
around to the right, forming a 

touching — the 

up-stroke. 3. Curve down to the 


small loop just 
base line and then curve up. 

J—Number Count: 1-2 

—Descriptive Count: 1. Wide loop 

up (to the left) and straight slant 
down past the base line. 2. Nar- 
row loop up (crossing the down- 
stroke at the base line). 

Before pupils copy the sentence, re- 
mind them not to crowd the letters 
in their words and to leave a space 
the width of a small o between their 
words. 

Have pupils underline the word 
turtle. Ask them to name the letters 
that spell the ending schwa + I sound. 
(le) Then have them name another 
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Answers 


[ease 
ea 
3. ea 
4. ea 
ny A 
/a/ 


list word with a different spelling for 
the schwa + | sound. (Any word in the 
second list will do.) 

Misfits. This activity focusses on the 
/a/ sound. Misspellings may occur be- 
cause, of confusion with homonyms. 

Call attention to the fact that there 
is a final e in paste, although the word 
does not follow the a-C-e pattern. 
Point out that always contains the 
smaller word way. 


Supplementary Activities 


Practice. Use the same procedures 
as on pages 12 and 16. 


My baby sister 1. (always) likes to 
2. (paste) things together. Once she 
took a picture of a 3. (steak) from 
Mom’s magazine and glued it on a 4. 
(great) big sheet of paper. Then, for 
some reason, she painted the rest of 
the paper 5. (gray). 
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Practise each letter. 


Check the size and shape of each letter. 


WRITE AND REVIEW 








me iG 


fa. 

















Copy the sentence. Leave a space the width of small 0 between the words. 



































New Words. Introduce the follow- 


ing words that build upon one of the 
misfits: sideways and highways. Ask 
pupils to write them and circle the 
root word. 

Then write waste, haste, and taste 
on the board and guide pupils to see 
that these words are spelled like paste. 

Homonyms. Ask pupils to identify, 
the words that have homonyms. If 
they are unable to do so, instruct 
them to look up paste, great, and 
steak in their Spelling Dictionaries 
and report their findings. (paste— 
paced; great—grate; steak—stake) 

Write contextual sentences on the 
board with the key word underlined. 
Encourage pupils to write sentences 
using the homonyms. 

Note: The word way has the homo- 
nym weigh, which you might want to 
study along with always. 











@ MISFKITSH 
ERR OAER 


Read the clue and name the letters missing 
from the words below. 


no — 














eps glue 

2. alw. ys all the time 
3. 8h E large 

4. SE k a cut of meat 
5. ory a colour 


What vowel sound do the words have in 
common? 


D 


Unit 12 Quiz 


We drove through the tunnel. 
The cowboy rounded up the cat- 
tle. 

Caterpillars travel slowly. 

The seals swam in a circle. 

The dog chewed the towel. 

A perfect score is not possible. 
Overhead was a flying squirrel. 
The leopard roamed the jungle. 
He cleared snow with a shovel. 
He shot his favourite marble. 
The candy cost a nickel. 

Ray is my middle name. 

Cedric flew his model plane. 

The doctor used a large needle. 
Bulldozers made the ground level. 
The bruise turned purple. 


Lie 
18. 
19. 


ZU, 


LOOK AGAIN 
FLIP CARDS 


Make two flip cards. Write the letters el on one card 
and le on the other. When your teacher savs a word, 
hold up the card with the correct: spelling of the 


final sounds 


COMPUTER REJECTS 


The computer rejected cards with misspelled words. 


What should be changed to correct the cards? Write 


the correct words on your paper 


Es marbel 3. middel 5 nickle 


rifel 6 camle 


tunnle 4. 


19 
L eeell = 

A E 
Ll = 


The camel had one hump. 

The soldier cleaned his rifle. 
The rain drained into the barrel. 
The turtle is a reptile. 


Note: The schwa sound may be 


especially difficult for some pupils to 
pronounce. Refer to page 5T for 
techniques to help those pupils. (See 
Units 4, 6, 7, and 9.) 


E 


LOOK AGAIN 


Flip Cards. Have pupils make two 
flashcards. 


On one card have them 


write el; on another have them write 
le. Pronounce the following words and 
have them hold up the card that shows 
how the words end. 























LOOK AHEAD 
HIDDEN WORDS 


Remove one or more letters from 


each word to discover hidden 
words 
Fxample: 


tunnel —> tune —> tune 


1. cattle 4. camel 
2. needle 5. shovel 
3. barrel 6. towel 


STORY SETTINGS 
Use as many list words as you can 


to write a story for either of the 


settings below. 


Person: guide 
>}. cs 7 " 
Place: jungle 
Thing: broken rifle 


Person: 


guide 
Place: > tunnel 


Thing: blinking light 


lemcattle 6. model 
2. barrel 7. purple 
on level 8. turtle 
imecincle 9. travel 
5. jungle 10. towel 


Computer Rejects. Have pupils look 
at the rejected words and tell what 
must be done to make them correct. 
Emphasize that only the endings are 
misspelled. Have them read the di- 
rections and write the words correctly. 


LOOK AHEAD 


Hidden Words. Write the word cat- 
tle on the board and have pupils pro- 
nounce it. Say: “Let’s see how many 
smaller words we can find in this 
word.” Ask: “Do you see the word 
cat?” Write cat and have pupils tell 
which letters have been dropped. 
Cover c and ask: “Now what word do 


Answers 
LOOK AGAIN 


1. marble 
2. tunnel 
3. middle 
4. rifle 

5. nickel 
6. camel 


LOOK AHEAD 


Answers will vary. 


you see?” (at) Return to the word cat- 
tle and help them identify cat and 
at. Have them read the directions and 
finish the exercise. 

Story Settings. Remind pupils that 
a story setting includes a person, a 
place, and a thing. 

Use discussion questions as needed: 
“Who is the guide? What is his or her 
name? Whom does he or she work for? 
What is he or she doing in the middle 
of a jungle? How did he or she yet 
there? Where is the rifle? What part 
does the rifle play in the story? What 
happens?” 

Discuss several plot possibilities for 
this setting. Then discuss the second 
setting in a similar manner. Have pu- 
pils read the directions, choose one of 
the settings, and write a story. 

° 


Supplementary Activity 


Story Follow-Up. Have some of the 
better stories read aloud. Underline 
the list words and display the stories 
on a bulletin board. 
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Answers 


]. actor 
9. grammar 
8. visitor 
4, matter 
5. major 
6. burglar 
7. author 
8. ladder 
9, mayor 
yes 

no 


Emphasis—The schwa + r or syllabic 
r sound spelled er, ar, and or. 


Additional Resources—Use_ Enrich- 
ment Activity 11: Career Clues. 


A 


Program the Computer. This activ- 
ity shows the schwa +r or syllabic r 
sound spelled er, ar, and or. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works like 
a human brain. (For an explanation 
of computers and how they are used, 
see page 10.) 

Have pupils look at the computer 
in the picture and then ask them what 
jobs computers can do. Ask: “What 
does this computer do? How does it 
work?” Help them discover that when 
the cards with word parts are put into 
the correct input slot, the computer 
adds the schwa+r sound and _ list 
words are the output. 

To call attention to the schwa +r 
sound, pronounce robber, beggar, and 
mayor and have pupils listen to the 
last syllable of each word. Ask: “Did 
the last syllable of each word sound 
the same to you?” (yes) Write the three 
words on the board, underlining the 
er, ar, and or at the ends of the words. 
Tell pupils that when words end with 
a schwa + r sound, such as er, ar, and 
or, they have indistinguishable vowel 
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robber matter ladder robber winner dancer 

beggar polar grammar cedar burglar beggar 

mayor actor visitor operator author motor 
donor sailor mirror major mayor 


Place each card in the slot that will make a complete 


list word. Write the words as they come out. 





COMPUTER READ-OUT 


Did the endings for all the list words from the com- 


puter sound the same? 


Were all the endings spelled the same? 


sounds and make tricky spelling prob- 
lems because one cannot tell by lis- 
tening which vowel to use. Ask: ““How 
do you find out which vowel to use 


when a word has the schwa+r 
sound?” (You have to see the word 
written out.) 

Have pupils look at the picture 
again. Ask: “What list words will the 
computer make?” Have pupils read 
and follow the directions. Remind 
them to write each list word. 

Computer Read-Out. Have pupils 
read and answer the questions. To 
make sure that pupils know the schwa 
sound in this unit, ask them to give 





other words with the same schwa end- 
ings. 


Supplementary Activity 


Matching Games. Write er, ar, and 
or on the board in red, green, and 
blue chalk, respectively. Underneath, 
write the words below using the colours 
in parentheses. Have pupils match the 
colours and write the list words. 


matt(er) (red) gramm(ar) (green) 


act(or) (blue)  visit(or) (blue) 
ced(ar) (green) burgl(ar) (green) 
danc(er) (red) mirr(or) (blue) 
pol(ar) | (green) govern(or) (blue) 


Answers 


1. robber 


ONE WHO DOES 2. winner 
The schwa ++ r endings ar, er, and or can be used to 3. beggar 
name one who does something. Someone who 4. actor 
dances is called a dancer. Use list words to show who 5. visitor 


is doing each of the activities below. 





1. robs 
2. wins 
3. begs 
4. acts 
5. visits 


WHAT WORD IS IT? 


At 7:15 the word is mayor. What other list 
words can be found at the hours below? 


I. 10:05 
eee aS 
op WaRPAY) 
AVEO 215 
5 2:20 
6: 5:15 
matter 
ee and or. 


actor 





B 


One Who Does. Begin by writing 
the following sentence on the board: 
“Someone who dances is called a 
————.” Ask: “What is a person who 
dances called?” Write dancer in the 
sentence. Ask: ‘How do the two words 
differ?” (Dancer ends with er.) Help 
pupils see that when er is added to 
a word the resulting word often names 
someone who does something. Follow 
the same procedure, using visit and 
visitor, and peddle and_ peddler. 
Then, help pupils see that when er 













The schwa + r sound /ar/ can be spelled er, ar, 


and or are added to words, the result- 
ing words often name someone who 
does something; only occasionally is 
this true of ar. After discussion, have 
pupus read the directions and com- 
plete the exercise. 

What Word Is It? Have pupils look 
at the clock and tell what time it 
shows. Ask: “What list word can be 
made by putting together the letters 
the hands of the clock are pointing 
to?” (mayor) Have pupils read the di- 
rections and complete the exercise. 

Formula. Have a pupil read the 
formula aloud and tell how it applies 
to the key words. 


1. dancer 
2. major 


3. polar 
mirror 
5. cedar 


6. author 


Supplementary Activity 


Who Has the Ending? On the 
board, write list words with blanks 
for er, ar, and or endings. Have each 
pupil sit with of his or her hands 
together. Choose one pupil to hold a 
piece of chalk between his or her 
hands and to walk around the room, 
putting his or her hands between the 
hands of everyone sitting. At some 
point he or she inconspicuously drops 
the chalk into the hands of one of his 
or her classmates. After all hands have 
been passed through, he or she points 
to one of the words on the board and 
asks: “Who has the ending for this 
word?” Pupils then guess who has the 
chalk. When the person with the chalk 
is named, he or she completes the word 
and passes the chalk to someone else. 


5l 


Answers 


l. ee 4, hi week 
OMeea 5. o dear 
3. Ww write 


eS 
WRITE AND REVIEW 
Before pupils practise the letters, 
remind them that capitals A, D, O, C, 
and E are rounded and stand almost 
a full space high. 
Review the number and descriptive 
count for each letter if 
practice is needed. 


additional 


A—Number Count: 1-2 
—Descriptive Count: 1. Around to 
the left. 2. Straight slant down 
and curve up (at the base line). 
D—Number Count: 1-2-3 
—Descriptive Count: 1. Curve down 
and make a small loop at the base 
line. 2. Around and curve up with 
a small loop at the top just touch- 
ing the starting point. 3. Swing 
out and up. 
O—Number Count: 1-2 
—Descriptive Count: 1. Around to 
the left. 2. Small loop and swing 
up. 

C—Number Count: 1-2 
—Descriptive Count: 1. 
Around to the left. 
E—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and make a small 

loop. 3. Curve around. 


Loop. 2. 


Before they copy the sentence have 
pupils locate Edmonton, Calgary, 
Dartmouth, and Ottawa on the class- 
room map. Then have pupils copy the 
sentence carefully and compare their 
writing style with the writing in the 
book. 


Write the word mayor on the board. 
Ask pupils to name the sound at the end 
of mayor. (/er/) Ask them how the /er/ 
sound is spelled. (or) Have them give 
two other spellings for /er/. (er as in 
robber; ar as in beggar) 


Misfits. All misfits in this activity 
are regular but highly vulnerable 
words. Misspellings generally occur 
because of confusion with homonyms. 

Follow the usual procedure of writ- 
ing sentences with the key word un- 
derlined for all the homonyms. Pupils 
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O, 73! 


words below. 
we kk seven days 


{sone 3 








like witch 





night this night 





may answer that which and witch are 
homonyms. Although they are pro- 
nounced similarly they are not true 
homonyms. See page 5T for tech- 
niques to strengthen correct pronun- 
ciation. 


Supplementary Activities 


Practice. Write the following sen- 
tences on the board and ask pupils 
to write the misfits that will correct 
the underlined words. (Answers are 
in parentheses.) 


1. He used a pen to type (write) the 
letter. i 

2. Lhe) letter 
(Dear) Mom.” 

3. There are seven days in a month 
(week). 

4. The paper says the sun will set 
this morning (tonight) at 6 P.M. 


began, ‘Sincerely 


M MISFITSS 
ER EREOAE 


Read the clue and name the letters missing from the 


word at the beginning of a letter 
rite to make words with a pencil 


ch a word that sounds alinost 


Choose the words that have homonyms. 


WRITE AND REVIEW 


Practise each letter. Each of your letters should be rounded. 


o eo ao 


Copy the sentence. Then check your writing style. 















5. The box who (which) is on the 
table is for you. 


When they have finished, ask pupils 
to spell their answers and explain the 
corrections. 

Homonym Discrimination. Read 
the following sentences and ask pupils 
to write the homonyms. Repeat each 
sentence at least once. (Answers are in 


heavy type.) 


1. Write your name on the right- 
hand side of the paper. 

2. Which woman is a witch? 

3. Our dear grandmother took us to 
see the deer at the zoo. 

4. The dog was weak after wander- 
ing in the woods for a week. 


When they have finished, read the 
sentences again and ask pupils to 
spell the homonyms. 


LOOK AGAIN 


FLIP CARDS 


Make flip cards for these spellings: ar, er, 
and or. When your teacher says a list word, 
hold up the card with the correct spelling 
of the /ar/ sound. 


]. matter 4. grammar 
or 
2. winner 5. actor 
cr 3. dancer 6. major 
LOOK AHEAD 


ACTORS AND ACTIONS 


Each of the list words below names a per- 
son. Inside each of the words, there is a 
word that names an action. Write the ac- 
tion words. 


Example: singer —> sing 


1. robber 
















2. winner 
3. visitor 

4. beggar 
5. actor 


editor 





Unit 13 Quiz 


1. The mayor called her meeting to 
order. 

2. To the baby, nothing seemed to 

matter. 

Rice is Japan’s major food. 

The parrot climbed the ladder. 

Fred broke the mirror. 

The money was taken by a rob- 

ber. 

She is a blood donor. 

All the fish were caught by that 

sailor. 

9. The poodle was the winner. 

10. Machines did all the heavy labor. 

1]. She is a prize-winning author. 

12. The beggar asked for money. 

13. In an English class you learn 
grammar. 


‘SEs ae ee 


—s 
















CIRCLE THE ENDING 


Look at the word matter. How does it end? 
Write the word and circle the spelling of 
the /ar/ sound. Check your spelling. Do 
this for each word. 


STORY SETTINGS 






Use as many list words as you can to write 
a story for either of the settings below. 


Person: burglar 
Place: mirror factory 
Thing: alarm 

or 


Person: dancer 





Place: dancing class 


Thing: very fast music 





14. The line was held by the 
operator. 

15. The chipmunk was a daily visi- 
tor. 

16. The bear in the zoo is a good 
dancer. 

17. Footprints were left by the bur- 
glar. 

18. Ray wanted to be an actor. 

19. A polar bear sat on an iceberg. 

20. Bluebirds perched in the cedar 
tree. 


Note: The /er/ sound may be difficult 
for some pupils to pronounce. Refer to 
page 5T for techniques to help those 


pupils. 


Answers 





LOOK AGAIN LOOK AHEAD 
lI; omattter I]. rob 

2. winner 2. win 

3. dancer 3. visit 

4. grammar 4. beg 

5. actor — 5. act 

6. major 6. edit 


Answers will vary. 


LOOK AGAIN 

Flip Cards. Have pupils make flash- 
cards. On one card have them write 
ar; on another card, er; on another, 
or. Pronounce the following words. 
After each word is pronounced, have 
pupils show the card with the correct 
spelling of the ending. 


1. robber 5. motor 
2. actor 6. grammar 
3. mayor 7. visitor 
4. winner 8. beggar 


Circle the Ending. Have pupils 
read the directions. Begin with the 
word maiter and have pupils look at 
the word for about ten seconds, con- 
centrating on the ending, er. When 
they can look away and “see” the 
word in their minds, have them write 
the word and circle the ending. Then 
have them check the spelling. Tell 
them to continue in the same way 
with the remaining words. 


LOOK AHEAD 


Actors and Actions. Write the word 
robber on the board and ask: “What 
does a robber do?” (rob) Have pupils 
tell which letters must be dropped to 
make rob. Then have them read the: 
directions and complete the exercise 
independently. 

Story Settings. Remind pupils that 
a story setting includes a person, a 
place, and a thing. Discuss several 
plot possibilities for this setting. Then 
discuss the second setting in the same 
way. Have pupils read the directions, 
choose one of the settings, and write 
a story. 


Supplementary Activity 


Story Follow-Up. Have some of the 
better stories read aloud. Underline 
the list words and display the stories 
on a bulletin board. 
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Answers 


deer, deer 

1. raze, red, right, 
rough, ruff 

2. half, have, head, 
hear, herd, hour 


YOUR SPELLING DICTIONARY 
ALPHABETIZING 


Words in a dictionary are found in alphabetical 
‘ order. Which would you find first in a dictionary, 
3. passage, paste, perfume, fish or deer? deer or doe? 
period, poem, poet When words begin with the same letter, they are 
alphabetized by the first letter that is different. 


Put cach hist below in alphabetical order. 





dis-, here 





] 2 3 
be head iod 
, rough 1ea eT 10: 
delta, desk, does, dish, dome i 
Answers will vary. ECVE herd ipods 
ruff have perfume 
red hour poem 
right half passage 
hear paste 


GUIDE WORDS 


Write the first and last entry words you find on 
page I41. Now find the two guide words at the 
top of that page, Are they the same as the words 
you wrote? 

Write the words from below that you would find 
on a page having deer and donkey as guide words. 


Emphasis—The main aspects of the 
grade 5 Spelling Dictionary: alpha- 
betizing, guide words, entry words, 
syllabication, pronunciation, and def- 
inition. 


A 


Note: Dictionary entries for the 
grade 5 Spelling Dictionary are taken 
primarily from the irregulars in each 
unit. (See page 2T for a discussion 
of irregulars.) 

Dictionary Unit activities may be 
completed in four teaching periods. 

Alphabetizing. Review the term al- 
phabetical order and have pupils read 
the exercise and discuss the questions. 
Ask: “When words begin with the 
same letter, how are they alphabe- 
tized?” (by the second letter or the 
first letter that is different) Have pu- 
pils name the second letter of each 
word in list 1 and tell how the words 
would be listed in alphabetical order. 
Discuss list 2, pointing out that two 
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does 
daisy 


delta 


desk deduct 
deck dome 
dish drink 


Now write three words of your own that you 


would find on such a page. 





words begin with ha, three with he, 
and one with ho. Ask: “Which would 
come first? second? third?” After the 
order of each group has been estab- 
lished, help pupils decide on _ the 
order of the words within the groups. 
Have pupils alphabetize the words in 
list 3 independently. 

Guide Words. Belore beginning 
the exercise, review guide words. ‘Re- 
mind pupils that guide words indi- 
cate the alphabetical sequence of 
words for a given page by naming the 
first and last entry for that page. Ask: 
“Why do you think these words are 
called ‘guide words’? How do guide 
words guide you to the word you are 
looking for in a dictionary?” 


Have pupils read and follow the di- 
rections in the first paragraph and 
discuss the question. In connection 
with instructions in the second para- 
graph, ask: “Would the word daisy 
be found on a page having deer and 
donkey as the guide words?” (no) 
“Why?” (Because the first entry, deer, 
comes after daisy; the entry for 
daisy would be on a previous page.) 
“Which word or words would come 
after donkey?” (drink) Discuss each 
of the remaining words, leading pu- 
pils to see that daisy, deck, deduct, 
and drink do not occur, in alphabeti- 
cal order, between deer and donkey. 
Have pupils complete the exercise in- 
dependently. 


nose /n6z/ n. 1. part of the face. 


2. sense of smell. My dog has a keen 


nose. Homonym: sce knows, 


ENTRY WORD AND RESPELLING 


Find the first word in the sample entry. 
Vhis word is called the entry word. Follow- 
ing the entry word, between slashes, is the 
dictionary respelling, showing how to say 
the word. What is the ending sound shown 


for the word nose? 


Find /6/ in the Sound/Spelling Key on 


page 189. Write one of the words given for 


this sound 


B 


Entry Word and Respelling. Intro- 
duce the terms entry word and dic- 
tionary respelling and have pupils 
read the first paragraph to find out 
what the terms mean. As pupils fol- 
low the directions and sound out the 
word nose, explain that the Sound/ 
Spelling Key on page 139 is a code 
that shows the sounds of respelled 
words. Point out that every word in 
the dictionary is respelled with partic- 
ular letters and marks to show how 
the word is pronounced. 

As pupils read the dictionary entry 
for nose, ask: “How many things does 


Write the word or words for each diction- 


ary respelling below. 


1. /rel/ 5. /ka rekt’/ 


2, fstale/ 6. /ji’ ant/ 
3. /grat/ j. pir’ ¢od/ 


4. /past/ 8. /hwar/ 





an entry tell you about a word?” Have 
pupils answer the following questions 
about the entry for nose. 


1. How is the 0 pronounced? (/6/) 
2. How many syllables does nose 
have? (one) 

What kind of word is nose? (noun) 
4. How many meanings does nose 
have? (two) What are they? (See 
entry.) 

Does nose have a homonym? (yes, 
knows) 


oo 


Or 


Help pupils see that a dictionary 
entry shows (1) pronunciation, (2) 
syllabication, (3) meaning, (4) parts 
of speech, and (5) a homonym when 
one exists. 


Answers 


[z/ 

postage, road, follow, or hole 
]. real, reel 

2. stake, steak 

3. grate, great 

4. paste, paced 

5 


correct 
6. giant 
7. period 
8. where 


Before asking pupils to complete 
the exercise, ask: “Can a dictionary 
also help you to spell a word?” (yes, 
if you know enough about the way a 
word is spelled to find it in the dic- 
tionary) Point out that most of the 
words in the grade 5 Spelling Dic- 
tionary are the misfits from each spell- 
ing unit and that, considering their 
sounds, they have unexpected spell- 
ings. For example, knows sounds as 
though it begins with an n. To find 
out how to spell knows, one would 
have to know that it begins with a k. 

To summarize, point out that dic- 
tionaries are designed primarily for 
looking up the meanings of words. 
Have pupils complete the exercise. 
(Note: The first four answers have 
homonyms.) 


Answers 


two 
two 
the first 


de’ pot 
ray’ on 
pas’ sage 
mar’ ket 
cor rect’ 
coun’ try 


the second syllable 
the first syllable 


1. ob ject” 
ob? ject 
2. per’ fect 
per fect’ 


C 


Syllables and Accents. Remind pu- 
pils that a syllable is a word or a word 
part with a single vowel sound. Pro- 
nounce lazy and ask pupils how many 
syllables it has. (two) Ask pupils to 
say the word and listen to see which 
syllable is stressed more. Tell pupils 
that when one syllable of a word is 
stressed more than another, the dic- 
tionary has a way to show which re- 
ceives the stress. Have pupils read the 
first two paragraphs. Then ask: “What 
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SYLLABLES AND ACCENTS 


Say lazy. How many vowel sounds do you hear: 
How many syllables does the word have? Which 
syllable do you say Jouder or with more stress? 


la-zy /la’z¢/ ‘The syllable with more stress 
is the accented syllable. “The 
dictionary uscs an accent mark 


lor this svilable. 


Say each word below. Listen tor the accented 
syHable. “Phen write cach word. putting the 


accent mark where it belongs 


depot passage correct 


rayon market COUNLYS 


Check your work in your spelling dictionary 


SH iat HE ACCENT 


Say the pair of sentences 

‘This machine can record your voice 

Let's play that record again. 

In the first sentence, which syllable in record is 
accented? in the second sentences 

Sav the sentence pairs below. Decide which syllable 
is accented in the kev words. Thea write cach word, 


putting the accent mark where it belores 









is a stressed syllable called?” (the ac- 
cented syllable) “How does a diction- 
ary show which syllable is accented?” 
(with an accent mark) 

Write the word lazy on the board. 
Put a dot between the syllables and 
use an accent mark to show which syl- 
lable is accented. 

Have pupils follow the directions in 
the final paragraph. ; 

Shift the Accent. Have pupils read 
aloud the two sentences at the begin- 
ning of, the €xercise. Ask:™ “Ate sthe 
words in heavy type spelled the 
same?” (yes) “Are they pronounced 
the same way?” (no) “How is the pro- 


1. Who could object to the dog: 
\ strange object zoomed through space 
o 


2. ‘The frosting on the cake was perfect. 


Jim must perfect his piano plaving 


nunciation different?” 


(In the first 
sentence the accent is on the second 


syllable; in the second sentence the 
accent is on the first syllable.) Write 
the word record on the board two 
times and show the two ways the word 
can be accented. 

Have pupils read and follow the 
directions in the third paragraph. Se- 
lect pupils to read each sentence aloud 
and tell where the accent is in the key 
words. Discuss differences in meaning. 
(Note: You may also wish to have pu- 
pils make sentences with pro-gress’, 
prog’ress; proj’ect, pro-ject’; sub’ject, 
sub ject’; and pre-sent’, pres’ent.) 





Answers 


travel 






















REPAIR THE POEM oe 
station 
Read the “poem” below. mission 
See if you can make the poem rhyme. Look up actor 
each word in heavy type. In the entry for each word, ate 
find another word that will make sense in the poem fraction 
waken 


and make it rhyme. Then write the improved poem 
on your paper. 


It is easy to unravel 

Stories of unearthly wander, 
Which have heroes, never flighty, 

Who perform a needed service. 
They represent all our nations 

In an interstellar depot 
Where, instead of merely wishin’, 

They go ona Martian assignment. 
On TV each one’s an announcer, 

Telling us each vital fact or 
Maybe just a tiny portion 

Ofa plan they'll put in action. 
Still, they say they'd like to arise 
To the smell of eggs and bacon! 





entry contains a synonym that fits into 

D the poem. 
Then ask: “What is the relation- 
ship between the key words in the 


Repair the Poem. Read the poem 
as‘it is and ask pupils if it rhymes. 
Then ask if it makes sense. Tell pu- 
pils the directions in the first para- 
graph will tell them how to replace 
each word in heavy type with a word 
that will make the poem rhyme but 
still retain the sense of the poem. 

Have pupils look up each word in 
heavy type in their Spelling Diction- 
aries and write the word in the defi- 
nition with a similar meaning. Each 


poem and the words that replaced 
them? Are they synonyms or are they 


homonyms?” (synonyms) “Why are 
they synonyms?” (because they have 
similar meanings) Point out that en- 
tries in a dictionary may often con- 
tain synonyms. 

Discuss each pair of synonyms in 
the exercise. Then have someone read 
the corrected poem aloud. Point out 
that the meaning of the poem has not 
changed but that it now rhymes. 


Answers 


A. Yes 
B. No 
C. Yes 
D. Yes 


Emphasis—Review _ of 
through 13. 


Units 9 


A 


Note: Review Unit activities may 
be completed in four teaching pe- 
riods. 

Three Block Review: This activity 
reviews the endings introduced in Units 
fe eandit3. 

Have pupils turn to page 42 and 
silently read the three groups of list 
words. Ask: “What endings do these 
words have?” (age, ain, and ice) “Can 
you hear differences between the way 
they sound?” (yes) “Are the vowel 















Ls 


in three. Follow these directions. 


then read the suffixes underneath. 


sound plus a consonant sound?” 
3. Write Yes or No on your paper. 


and continue. 


travel 





regain 


ain 


sounds different?” (yes) “Do the 


consonants have different sounds?” 
(yes) Have pupils pronounce message, 
captain, and office and note the sounds 
spelled by g, n, and c. 

spelled by g, n, and c. Point out that 
the /as/ sound in ice is spelled i-c-e, 
not i-s. 

Have pupils turn to page 46 and 
identify the endings. Ask them to name 
the words that can be made by putting 
together the cubes in items | and 5. 
(circle, uncle, cycle, level, and bevel) 
(Note: Bevel means aslated edge.) Write 
the words on the board and have pupils 


1. Read the words in the top line of block A, 
2. Ask yourself, “Do the words end with a schwa 
Look at block A again. Under both Yes and 


No is a letter. Look at the letter under your 
answer. Goto the block labelled with that letter 


REVIEW 
THREE BLOCK REVIEW 


In this game, there are nine blocks from beginning 
to end. If you know your /a/ sounds, you can finish 


Steer, afar, and floor do not 
end with /3/ sounds. Now 
try this. 


matter grammar visitor 


1 D. Sale and feel do not end 
with the /al/ sounds. Try 
this again. 


rifle travel 





pronounce them. Lead pupils to see the 
two spellings of the /el/ sound. 


Pronounce the words robber, beg- 
gar, and mayor and have pupils iden- 
tify the /ar/ sound at the end of the 
words. Ask: “Did the last syllable of 
each word sound the same to you?” 
(yes) Write the three words on the 
board and circle the endings. Have 
pupils review silently the three groups of 
words on page 50. 


E. Rifle and travel end with 
/al/ sounds, spelled le 
and el. Try this. 


sale feel 


F. You are doing fine. Now try 
this. 


steer afar floor 


Engage, regain, and slice do 
not end with /a/ sounds. 
Try this. 


mutton curtain broken 


on 


Supplementary Activities 


Making Connections. Write each 
group of words on the board and have 
pupils copy them on their papers. 
Have them draw lines connecting the 
word parts with the correct endings, 
and then have them write the result 
ing words. 


I. just age (justice) 
mount age (mountain) 
langu ice (language) 
post ain (postage) 


























H. Matter, grammar, and visitor 


end with /a/ sounds, spelled er, 
ar, and or. Try this again. 


steer afar floor 


er 


I. You are right. Now try this. 


engage = regain slice 


age ain ice 


Yes 








Ee ey 
SUH ZZ 
= J. You are finished. E 


How many blocks 


did you need? 





Perfect score: 3 
ZZ MTT TES 
Sh a) a eee a 


AN EEE 


A 


Il. fount ice (fountain) 
carr ain (carriage) 
curt age (curtain) 
not age (notice) 
cott ain (cottage) 

If. pract ain (practice) 
cert ice (certain) 
capt ice (captain) 
off ain (office) 


Who Has the Ending? See page 51 
for directions. This game may also be 
played using el and le endings. 


Answers 


ES 
FE; 
G. 
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Answers 


captain 
cottage 
fountain 
mountain 
passage 


Ile 

/>/ 
China 
along 
buffalo 
amount 
extra 
area 
about 
Asia 
angora 
ps 

/en/ 
sudden 
season 
chicken 
listen 
lemon 
lesson 
button 


B 


Unfinished Poem. This activity re- 
veiws the sounds spelled ain and age, 
introduced in Unit 11. 

Have pupils turn to page 42 and 
tell what words will be made as the 
gears come together. (cabbage, cap- 
tain, carriage, office, practice, curtain, 
package, and service) Pronounce each 
word and have pupils tell whether the 
word ends with ain, age, or ice. Then 
have them review the list words si- 
lently. 

Ask pupils to turn to page 60. Have 
them read the limerick silently and 
mentally add the correct endings to 
incomplete words. Remind them that 
the answers can be found in the list 
words. Have someone read the poem 
aloud. 

Follow the Formula. Have pupils 
read the words at the bottom of the 
page. Then ask: “ Do these words have 
schwa sounds?” Help pupils indentify 
the schwa sounds spelled en, on, anda. 
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UNFINISHED POEM 


Complete the poem by using /3/ endings 


spelled ain on the unfinished words. 
Then read the poem aloud. 


LOONY LIMERICK 


A capt who sailed seven seas, 





In search of a cert cheese, 





Got pushed in a fount 





By goats on a mount 








Since, in Britt you must say, ‘Please’. 


FOLLOW THE FORMULA 


Read the two formulas below, then say the words. 





PT) 


On your paper, write the words that follow the first 


formula in one column. In another column, write 


the words that follow the second formula. 


1. The /a/ or schwa sound can be 
spelled as a at the beginning, in 
the middle, or at the end of 


words. 
China extra 
along area 
buffalo sudden 
amount season 


identify the schwa sounds spelled en, 
on, and a. 

Write ago, separate, and idea on 
the board. Ask: “What letter spells 
the schwa sound in each of these 


words?” (a) “Where does it occur?” (at 
the beginning of ago, the middle of 
separate, and the end of idea) Circle 
the a in each word. Then write bacon 


and seven on the board and _ ask: ~ 


“Where is the schwa sound in these 
words?”’ Circle the spelling of the 
schwa + n sound. 

Have pupils read the directions and 
complete the exercise. (Note: Nonlist 
words are listen, lesson, about, Asia, 
and angora.) 


Supplementary Activity 


Schwa Stories. Duplicate the fol- 
lowing paragraphs, leaving blanks in 
place of the letters in parentheses. 


2. The ending /an/ sound, as in 
bacon and seven, can be spelled 


en or on. 
chicken about 
listen Asia 
lemon angora 
lesson button 





Have pupils complete the paragraphs 
by filling in the blanks with the cor- 
rect schwa sounds. 


Not too many years (a)go there 
were stores, called general stores, that 
sold everything from butt(on)s_ to 
watermel(on)s. A pers(on) could get 
an apr(on) to wear in the kitch(en), a 
ribb(on) to wear in the hair, or 
bac(on) or chick(en) to fry for dinner. 
Almost anything could be gott(en) at 
a general store. BS 

Today general stores are not very 
comm(on). If you want a banan(a), 
you must go to a grocery store. If you 
want a cam(e)r(a), you must go to a 
camera shop. Things that are (a)like 
are kept in one store, (a)part from 
things that are different. Would you 
like to go back to the way things were 
long (a)go? Or do you go (a)long with 
the way things are now? 


SEPARATE THE SENTENCES 


Can you read the sentences below? Separate the 
words and write the sentences on your paper. (Hint: 
Look for /al/ and /ar/ endings.) 


1. Themarbletablestoodinfrontofthebrokenmirror. 

2. Theriderdrovethecattleintoasmallercircle. 

3. Thegovernorgeneralandthemayoropenedthenewtunnel. 
4. Thevisitoraskedforapurpletowelandaneedle. 

5. Theburglarusedbadgrammarandtookmylastnickel. 


6. Theauthorwentintothejungletolookforsubjectmatter. 


LINE UP THE SCHWA SOUNDS 


On your paper, line up the words in the 
first and second columns that have the 
same schwa or schwa-consonant spelling 


patterns. 


Example: model —~level 


C 


Separate the Sentences. This activ- 
ity reviews Units 12 and 13. Have pu- 
pils turn to page 46 and silently read 
the words in the two word groups. 
Ask: “What schwa ending do these 
words have?” (schwa + 1) “How is it 
spelled?” (le or el) Pronounce several 
of the list words and select pupils to 
tell how the words are spelled. 

Have pupils look at the three 
groups of list words on page 50. 
Ask: “What schwa ending do these 
words have?” (schwa + r) “How is it 
spelled?” (er, ar, and or) Pronounce 
several words from each group and 
select pupils to tell how the words 
are spelled. 

Have pupils turn to page 61 and 
complete the exercise. (Note: All 
words with le/el endings are list 
words.) 



















]. awhile idea 

2. zebra apart 
3. bacon cattle 
4. chicken kitchen 
5. towel melon 
6. rifle mirror 
7. visitor squirrel 
8. certain burglar 
9. dancer matter 


. cedar curtain 


Line Up the Schwa Sounds. Tell 
pupils that this exercise reviews all 


the schwa sounds introduced in Units 
9 through 13. Pronounce each of the 
words in the first column and have 
pupils identify the schwa sounds in 
each. Then have them read the direc- 
tions and complete the exercise. 
(Note: All words are list words.) 


Supplementary Activity 


Schwa Categories. Have pupils play 
the game Categories using words with 
schwa sounds. See page 33 for an ex- 
planation of how the game is played. 

The leader begins the game by say- 
ing, “Category. Schwa sounds. Schwa 
+1” (or whatever schwa sound he 
wishes to use). After each category is 
announced, each pupil takes a turn 
naming a word that fits the category, 
that is, a word that has the same schwa 





Answers 


1. The marble table stood in front 
of the broken mirror. 

2. The rider drove the cattle into a 
smaller circle. 

3. The governor general and the 
mayor opened the new tunnel. 

4. The visitor asked for a purple 
towel and a needle. 

5. The burglar used bad grammar 
and took my last nickel. 

6. The author went into the jungle 
to look for subject matter. 


1. awhile apart 
2. zebra idea 

3. bacon melon 
4. chicken kitchen 
5. towel squirrel 
6. rifle cattle 
7. visitor mirror 
8. certain curtain 
9. dancer matter 
10. cedar burglar 


sound. For an answer to be valid, it 
must have the correct schwa sound, 
and it must be spoken in rhythm while 
snapping the fingers. 


D 


Supplementary Activities 


Individual Help. Consult Analysis 
and Treatment of Spelling Problems, 
page 4T, to help pupils who need 
individual attention. 

Who Has the Schwa Sound? Write 
the following words on the board and 
have pupils complete them by play- 
ing Who Has the Schwa Sound? which 
is a revised version of Who Has the 
Ending? See page 51 for directions. 


1. camer(a) 11. lem(o)n 
2. are(a) — 12. *gold(e)n 
3. sudd(e)n 13. extr(a) 
4. seas(o)n 14. (a)while 
iy (a)mount 15, op(e)n 
6. comm(a) 16. Chin(a) 
7. cann(o)n 17. bac(o)n 
8. (a)part 18. spok(e)n 
9. chick(e)n 19. wak(e)n 
10. (a)sleep 20. ribb(o)n 


Listen for the Schwa. Pronounce 
schwa list words from Units 9 through 
13 and have pupils listen to the words 
and tell what schwa sounds they end 
with, 
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Answers 


1. fireplug 
Gre plete 
fireside 

2. grandfather 
grandmother 

3. herself 




















himself 
itself — 
4. whenever 
whichever 
5. inside 
outdoors 
two 


Emphasis—Compound words. 


Additional Resources—Use_ Enrich- 
ment Activity 12: Crazy Compounds. 


A 


Crazy Cubes. This activity shows 
that compound words are made by 
putting two or more words together. 

Explain that most sets of cubes can 
make both list words and _ nonlist 
words but that the words they are to 
find are list words. Beginning with 
the first set, help pupils identify the 
three list words, fireplug, fireside, and 
fireplace. Remind them to write the 
list words after they have identified 
them. Continue in the same way with 
the remaining sets of cubes. 

Cube Check. Have pupils read and 
answer the question. Have someone 
read aloud the definition of com- 
pound. To make sure that pupils rec- 
ognize compounds ask them to name 
other compound words. 


Supplementary Activities 


More Crazy Cubes. Have pupils pro- 
nounce the words on each cube. Ask: 
“Will the cubes make any nonlist 
compound words? What other com- 
pounds can you make?” (2. grand- 
stand; 4. however; 5. outside, outfield, 


l6 


south * CAST 


blackboard 





daylight 
orandtather 
Inside outdoors 
southwest southeast 
Line up the cubes to make list words 
Write the words vou make 


CUBE CHECK 


grandmothe: 


postcard 


CRAZY CUBES 


fireplug hreside fishhook 


fireplace 
herselt himscll itselt 
northeast northwest 


whenever whichever 


or 


PED 
nalyee 


Cirele the words that were in cach list word 


you wrote. How many words were in each? 


When a word has been made from two words, 
it is called a compound. 





infield) Have pupils write and _pro- 
nounce the new words. 

Compound Word Draw. Write the 
parts of twenty-five or thirty com- 
pound words on separate flashcards 
about the size of playing cards. (You 
will need fifty to sixty cards.) Seat five 
or six pupils around a table and deal 
seven cards to each player. Put the re- 
maining cards in a stack in the middle 
of the table. Have pupils make as 
many compound words as they can 
with the cards they have in their 
hands. Each combination should be 


put on the table for others to see and 
check. 

To make more combinations pupils 
take turns asking one other person 
for a particular word to go with a 
word they already have in hand. If 
the pupil asked does not have the 
word the asker draws a word from the 
top of the deck. If he or she can use 
the word he or she keeps it. If he or 
she cannot use the word it is put un- 
der the deck. Whoever has the most 
compound words at the end of the 
period is the winner. 


COMPASS POINTS 


Write the list word that shows where each compass 


is pointing. 


1. 
3. 





Why did each direction need a word that was a compound? 


JOINING 


Write the words below on your paper. Join words 
in the first column with those in the second column 


to make list words. 
day 
grand 
black 
fish 
post 


day - light 





B 


Compass Points. Have pupils look 
at the first compass and tell what the 
FenrencmiN mS Ee alice asta eator 
(north, south, east, and west) Ask: “If 
N stands for north and E stands for 
east, what does NE stand for?’’ (north- 
east) Help pupils to see that NE refers 
to a direction that is partly north and 
partly east and that we combine, or 
compound, the two to make northeast. 
Have them write the list word north- 


hook 
board 
light 
card 


father 


Compound words are made from smaller words. Listening 
for the smaller words will make spelling easier. 


east. Continue in the same way with 


the remaining compasses, developing 
compound list words. 

Joining. Have pupils read the di- 
rections and write the words that cau 
be joined to make list words. Ask: 
“Does knowing what a compound 
word is make it easier to spell?” Lead 
them to understand the concept in 
the formula. 

Formula. Select a pupil to read the 
formula aloud and tell how it applies 
to the key words and to the words 
written in the exercises. 


Answers 


l. northeast 
) 


2. southwest 
3. northwest 
4. southeast 


daylight 
grandtather 
blackboard 
fishhook 


postcard 


Supplementary Activity 


Puzzle Pieces. Have each pupil find 
a compound word (from the word list, 
the dictionary, or another book). Have 
them write the words on one side of 
5 cm by 12 cm flashcards. On the other 
side have them illustrate the word witha 
drawing. Chen have them cut the pic- 
ture into two uneven, purzielike 
pieces, dividing the word into its two 
parts. 

After everyone has made a puzzle 
have all the pieces put into one box 
and mixed up. Then have them work 
individually or in pairs to see how 
many compound words they can make 
from the puzzle pieces. 
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Answers 


I. ay 
2, al 
3. a 
4. a 
5. ea 


the /e/ sound 


C 


WRITE AND REVIEW 


sefore pupils begin the first exercise 
ask them how the letters ane alike. 
(Each of the four letters begins with 
a tall upper loop.) Remind them that 
each of these small letters is almost a 
full space high. 

Review the number and descriptive 
letter if 
practice is needed. 


count for each additional 


I—Number Count: 1 

—Descriptive Count: 1. Curve up 
(to the height of a capital let 
ter), loop down in a straight slant, 
and curve up at the base line. 

b—Number Count: 1-2 

—Descriptive Count: 1. Curve up, 
loop down in a slant, curve up 
and in (from the base line). 2. 
Back down a little and swing out. 

h—Number Count: 1-2 

—Descriptive Count: 1. Curve up 
and loop down in a straight slant 
to the base line. 2. Curve up in a 
round hill, down in a straight 
slant, and curve up (at the base 
line). 

k—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up 
(to the height of a capital letter) 
and loop down in a straight slant 
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& & 


from the words below. 


d past tense of say 








ny one or some 


ny opposite of few 





ie da 





to the base line. 2. Curve up ina 


hill and around in a tiny loop. 
3. Curve down to the base line 
and curve up. 


As pupils copy the sentence, remind 
them to leave a space the width of a 
small o between the words. Have them 
identify the two compound words in 
the sentence. (blackboard, himself) 
Ask them to name the two smaller 
words within each compound word. 
(black, board; him, self) 

Misfits. This activity focusses on the 
/e/ sound. Pupils may suggest e as a 
possible spelling. 


Supplementary Activities 


Practice. Use the same procedure as 
on pages 12 and 16. 


1. The boy (said) that he had seen 
bears. 


Read the clue and name the letters missing 


another word for talks 


Ith freedom from sickness or disease 


What vowel sound do the words have in common? 


WRITE AND REVIEW 


Practise each letter. Your letters should be almost a full space high. 


be ke 


Copy the sentence. Check the spacing between the words. 


Lose offered to hean the 


@ MISFITS 
BREE ROAR 


no 


The weather forecaster (says) that 

the weather will be good today. 

3. The doctor was concerned about 
her (health). 

4. There were too (many) of us in the 
classroom. tap 

5. Do you know (any) of the pupils 

in this class? 


New Words. Introduce the follow- 
ing words similar to health: wealth, 
pleasant, heavy, instead, thread, 
ready, meant, and weather. Guide pu- 
pils to see that in all the words the 
/e/ sound is spelled ea. 

Point out that weather is often pro- 
nounced like whether. On the board, 
write contextual sentences with both 
key words underlined. Then challenge 
pupils to write sentences using some 
of the words. 


Note: All the words are taught in 
the grade 4 Spell/ Write. 





oe go 1 


a 


10. 
Als 
We 
10: 
14. 


LOOK AGAIN 


MATCHO 


Read and cover the first word in each line. Then 


name the other word in the line that is spelled the 


same as the first word. 


daylight daybreak 





daytime 
hreproof 

outboard 
northerly 
whenever 


firearms 










LOOK AHEAD 


COMPOUND THE WORDS 


Make as many compounds as you 
can from the words below. 


bed brief port Person: 
south fire side Place: 
car air west Thing: 


D 


Unit 16 Quiz 


Angus drew a house on the black- 
board. 

Choose whichever toy you like. 
The soldiers attacked at daylight. 
You may go whenever you wish. 
The dog was sleeping near the 
fireplug. 

We roasted marshmallows in the 
fireplace. 

St. John is in the southeast. 

I will drive northwest to 
Whitehorse. 

Vancouver is in the southwest. 
Batfin Island is in the northeast. 
The kitten slept by the fireside. 
Jane sent us a postcard. 

The worm fell off the fishhook. 
The mosquitoes were waiting out- 
doors. 


STORY SETTINGS 


Use as many list words as you can to write a story 


for either of the settings below 


astronaut Person: woman 
outer space or Place: airport 
spaceport Thing: briefcase 


15. I spent the day with my grand- 


mother. 

16. My grandfather was out shop- 
ping. 

17. A caterpillar was found inside the 
apple. 


18. She made the dress by herself. 
19. He learned to swim by himself. 
20. A cat cleans itself with its tongue. 


E 


LOOK AGAIN 


Matcho. This exercise provides 
practice in visual discrimination. Have 
pupils look at the first list word, day- 
light. Then have them compare it 
with the other words in the same line. 
Ask: “Which of the four words is the 
matching word? How are all the words 
alike?” (They are all compound 
words.) “How are the other words dif- 


Answers 


LOOK AHEAD 


bedside 
carport 
airport 
briefcase 
southwest 
southeast 
northwest 
northeast 


fireside 


Answers will vary. 


ferent from the list words?” (Different 
words are compounded with day.) Dis- 
cuss each line of words. Then have 
pupils read the directions and write 
the list words. 


LOOK AHEAD 


Compound the Words. Have pupils 
read the first word, bed. Ask: “Which 
word can you put with bed to make a 
compound word?” (bedside) Point out 
that some words may be used more 
than once. Have pupils read the direc- 
tions and complete the exercise. 

Story Settings. Remind pupils that 
a story setting includes a person, a 
place, and a thing. Say: “Imagine an 
astronaut in space. He may be in a 
spaceship. He may be wearing a space- 
suit and propelling himself through 
space. He may be doing anything you 
can imagine.” Let pupils visualize 
what the astronaut is doing. Then 
continue: “Now, something happens 
to the astronaut that involves a space- 
port. Maybe the astronaut lives on a 
spaceport and has to leave. Maybe he 
is looking for a spaceport. Maybe he 
is helping to build a spaceport. You 
think of other things that might be 
happening.” Discuss several plot pos- 
sibilities for this setting. Discuss the 
second setting in a similar way. Then 
have them read the directions, choose 
a setting, and write a story. 


Supplementary Activity 


Story Follow-Up. Have some of the 
better stories read aloud. Underline 
the list words and display the stories 
on a bulletin board. 
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Answers 


basketball 
motorboat 
touchdown 
fullback 
indoor 
broadcast 
dugout 
shortstop 


basket, ball, and so on 
compound words 


Emphasis—Compound words. 


Additional Resources—Use_ Enrich- 
ment Activity 13: Funscramble. 


A 


Figure Out the Scene. This activity 
calls attention to compound list words. 

Have pupils tell what is happening 
in the picture. Then have them write 
all the list words they can identify 
in the picture. Let them read and dis- 
cuss the questions at the bottom of 
the page. Then tell them to pronounce 
the words and to listen carefully to 
the two words in each list word. Ask: 
“What two words is this compound 
word made of?” 


Supplementary Activity 


Connecting Compounds. On_ the 
board, write the two columns below. 
Have pupils copy each list and then 
draw lines connecting words that will 
make list words. (Answers are in pa- 
rentheses.) 

mill 
back 


1. work 
2, broad 


(workshop) 
(broadcast) 
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17 


mail + box 


3. wind 
4. dug 
5. tull 
6. touch 
7. high 
8. short 
Oi 
10. sail 
11. motor 


highway 


notebook 


stagecoach 


basketball 


broadcast 
Spaceport 


peanut 


touchdown 


FIGURE OUT THE SCENE 


dugout fullback sandpaper 
indoor mailbox motorboat 
rainbow sailboat shortstop shotgun 


windmill workshop 


How many list words can you identify in this pic 


ture? Write the words vou find. 


(windmill) 
(dugout) 
(fullback) 
(touchdown) 
(highway) 
(shortstop) 
(indoor) 
(sailboat) 
(motorboat) 


B 








: 


ALLSTAR GAME 
BROADCAST OKO. 






tl 
| 









DUGOUT 








2 
m 
= 
on 
: 





th 
| 


| 


JONES MOVED 
To SHORTSTOP 














i 








| 





| 
| 


| 
i 








| 


Sav the list words vou havc written 
What two words are in cach list word: 
What are the list words called? 


cast 
way 
shop 
boat 
out 
down 
door 
stop 
boat 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 





Help pupils to read each clue. Then 
have them write the list word answers 


on their papers. 

Two into One. Have pupils pro- 
nounce the ten exercise words. Ask: 
“What compound words could you 
make with these words?” Discuss how 
compound words come about. For ex- 
ample, mail is put into a box, so we 
call the box a mailbox. 

Formula, Have pupils read the for- 
mula and tell how it applies to the 
key word and to the words in ‘Two 
into One. 


Answers 








ACROSS 
CROSSWORD On your paper, write the list 
words that complete the cross- il. stagecoach 
word puzzle. 2. indoor 
3. windmill 
4. motorboat 
DOWN 
1. sailboat 
5. peanut 
6. notebook 
7. rainbow 
8. shotgun 
spaceport 
sandpaper 
highway 
ACROSS DOWN mailbox 
|. vehicle pulled by horses 1. vehicle that uses sailcloth workshop 
2. opposite of outdoor 5. small nut 
3. machine that is 6. book for taking down notes 
powered by wind 7. pretty sight seen after rain 
4. boat that is powered by 8. gun that fires small pellets 


a motor 


TWO INTO ONE 


Say the ten words below. Then combine five pairs 
of them to make list words. 


space box mail high paper 


work port way 


sail-boat : : ; 
—_—— Listen for cach small word to make spelling easier. 





Supplementary Activity 


Taking a Second Look. Have pu- 
pils look again at the crossword clue 
for item 4. Ask: “D6 you see two words 
in the clue that can be combined to 
make the answer motorboat?’’ (yes: 
motor and boat) Then ask: “What 
other clue has two words that can 
be combined to make crossword an- 
swers?” (item 6) Have pupils find 
clues within the clues to make note- 
book. 


shop sand 


Compound words are made from smaller words, 


WRITE AND REVIEW 


Ask pupils how small d, p, and t 
differ from other letters in the alpha- 
bet. Remind them that these letters 
are only two-thirds of a space high. 
Before they practise the letters point 
out that the upper part of each letter 
is made without a loop. 

Review the number and descriptive 
letter if additional 
practice is needed. 


count for each 


d—Number Count: 1-2 
Conniaele 
and up. Back down (retracing 
the up-stroke) in a straight slant 
and curve up (at the base line). 
p—Number Count: 1-2-3 
—Descriptive Count: 1. 
(to the height of small d and t). 
2. Straight slant down past the 
base line, loop around (to the 
left), and curve up to form an- 
other loop (to the right above the 
base line). 3. Curve up. 
t—Number Count: 1-2-across 
—Descriptive Count: 1. Curve up. 
2. Back down again (retracing the 
up-stroke) in a straight slant and 
curve up at the base line. Cross 
the letter. 


—Descriptive Around 


Curve up 


Answers 


basketball 
broadcast 
motorboat 
sailboat 
shortstop 
workshop 


WRITE AND REVIEW 
Practise each letter. Small d, p, and t should be two-thirds of a space high. 
Put the words below in alphabetical order. Check the shape of your letters. 


maotordoat:—bashrtbatl -—-saiktoat 





Hee ul 
Zo wal 
Saal 

4. ul 





5), Ul 


the /i/ sound 


@ MISFITSE ES 
BERR OAER 


Read the clue and name the 
letters missing from the words 
below. 


1 Dlesy. working 


2.) D=—==siness buying and selling 








Before pupils write the words in 
alphabetical order remind them that 
most of the small letters contain ovals, 
points, hills, or loops. Tell them to 
check the shape of their letters as they 
write each word. 

Ask pupils what the words in the 
second exercise have in common. 
(They are compound words.) Have 
them underline the two parts of each 
word. (motor, boat; basket, ball; sail, 
boat; broad, cast; work, shop; short, 
stop) 

Misfits. This activity concentrates 
on the /i/ sound. Pupils may suggest 
i as a possible spelling. 

Point out the y to i change in busi- 
ness. 


Supplementary Activities 


Practice. Write the sentences below 
on the board and ask pupils to write 
the misfits that will correct the sen- 
tences. 


1. There are sixty seconds in an hour 
(minute). 
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3s nce from then till now 
4. b lt past tense of build 
5. min te sixty seconds 





What vowel sound do the words have in common? 


2. Our family has lived here until 
(since) May. 

3. Freddie and I were idle (busy) 
putting together model ships. 

4. The bridge was destroyed (built) 
to last forever. 

5. When we grow up we want to go 


into the shipping store (business). 





New Words. Say: “If you can spell 
built, how would you spell build? 
builder? building?” Write the words 
on the board and tell pupils that in 
knowing how to spell one word, they 
have clues to spelling at least four 
other words. 

Dictionary Activity. Divide the class 
into groups of four and ask each group 
to look up the meanings of since. Chal- 
lenge each group to write sentences 
illustrating the three definitions. Have 
members of each group read _ their 
sentences aloud. 


10. 
Lie 
12. 
Te: 


14; 








D 


Unit 17 Quiz 


The carpenter has a workshop. 

I lost my notebook. 

After the storm a rainbow ap- 
peared. 

A breeze turned the windmill. 
Americans invented basketball. 
A fullback is fast and heavy. 
The referee signaled a touch- 
down. 

The people used a motorboat. 
Shortstop is a difficult position to 
play. 

The ball rolled into the dugout. 
Do you have any sandpaper? 

A shark bumped the sailboat. 
Did you see the spaceport on tele- 
vision? 

A rabbit crossed the highway. 


LOOK AGAIN 


COMPOUND REVERSAL 


Opposites have been put in the compounds 
below. Find the list word that is correct 
and write ion your paper 


Example: longstop is shortstop 
1. dugin !. outdoor 
2. emptvback 5, shortgo 


3. lowway 6 


touchup 








15. The bandits robbed the stage- 
coach. 


16. The police officer carried a shot- 
gun. 

17. A valentine was in my mailbox. 

18. ‘The news was broadcast early. 

19. We swam in an indoor pool. 

20. Give Bozo a peanut. 


E 


LOOK AGAIN 


Compound Reversal. Have pupils 
read the words in the exercise. Ask: 
“Are these compound words?” (yes) 
“How do you know?” (Each is made 
of two other words.) “Which are non- 
sense words?” (1, 2, 3, and 5) Tell pu- 
pils the four nonsense words are not 
real words. Have them read and fol- 
low the directions, changing all the 
words into list words. 


CHOOSE THE END WORD 
Two ways of making compounds are 
shown by arrows. Find and write the list 
words that were compounds in Unit 17 

Z box 7 shop 
1. mail 4. work 
\ bag \ room 
side door 
2 ath ve 5. stage / 
a door coach 
fall 
3. rain 
bow 


HIDDEN WORDS 


Remove one or more letters from the word 
basketball to discover hidden words 

= iy 

Example: Yds Wall —> stall 


Compare vour word list with others 


MIXED-UP COMPOUND STORY 


Change the story so that it will make sense. 
Replace the compounds in heavy type with 
compound list words. 


The fisherman got into his sailway after he 
got off the highbow. He tried to catch some 
rainway trout. He had no luck, so he put 
a note in his stagebook to bring along a 
flashlight the next time he went fishing. 


Choose the End Word. Have pupils 
look at the first group of words. Ask: 
“What compound words can you make 
with these words?” (mailbox, mail- 
bag) “Which is a list word? (mail- 
box) Discuss the remaining groups of 
words in the same way. Then have 
them write the list words. 


LOOK AHEAD 


Hidden Words. On the board, write 
the word basketball and have pupils 
pronounce it. Say: “‘Let’s see how 
many smaller words we can find in 
this word.”’ Ask: “Do you see the word 
stall?” Write stall and have pupils 
tell which letters were dropped. Have 
them read the directions and finish 
the exercise. 

Mixed-Up Compound Story. Have 
the story read aloud. Then ask pupils 
to tell what is wrong with the words 


Answers 


LOOK AGAIN 


1. dugout 
2. fullback 
3. highway 
4. indoor 


shortstop 


» SS 


6. touchdown 


1. mailbox 
2. indoor 

3. rainbow 

4. workshop 
5. stagecoach 





LOOK AHEAD 


Answers will vary. 


sailboat 
highway 
rainbow 
notebook 


in heavy type. (The wrong words have 
been combined, and the result is com- 
pound nonsense words.) Have pupils 
read the directions and write the story 
correctly. 


Supplementary Activity 


Compound Word Draw. Write the 
parts of twenty-five or thirty com- 
pound words on separate flashcards 
about the size of playing cards. (You 
will need fifty to sixty cards.) Seat five 
or six pupils around a table and deal 
seven cards to each player. Put the 
remaining cards in a stack in the mid- 
dle of the table. Have pupils make as 
many compound words as they can 
with the cards they have in their 
hands. Each combination should be 
put on the table for others to see and 
check. To make more combinations 
pupils take turns asking one other 
person for a particular word to go 
with a word they already have. If 
the person asked does not have the 
word the asker draws a word from the 
top of the deck. If he or she can use 
the word he or she keeps it. If he or 
she cannot use the word it is put un- 
der the deck. Whoever has the most 
compound words at the end of the 
period is the winner. 
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Answers 


aw |: -rode 
2. road 
b. 1. sale 
2esatl 
Cuplembeat 
2. beet 
@k li, meat 
2. meet 
Culeeemale 
2. mail 
yes, no 


Emphasis—Homonyms. 


Additional Resources—Use_ Enrich- 
ment Activity 14: Find the Homonym. 
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road fourth threw beat mail sail hole meet one 
our road 

rode forth through beet male sale whole Incat won 
hour rode 


Use the hints to decide which list word belongs in 


each branch of the 


branch. 





Ik. 


did ride pas 








2. a highway 
1. to hit hard 9 
2. a red vegetable 
1. 
1. man 2s 
a ettens 


fork. Write the words for each 


mee 


|. when something sells for less 


2. catches the wind 


if 


- 


l. food 2. 


2. to find new friends 


Say each pair of words you wrote. Do the words in 
each pair sound alike? Are both words in the pair 


~ spelled alike? 


When words sound alike but have different spellings 


and different meanings. they are called homonvms. 





A 


Word Forks. This activity shows 
that although homonyms sound alike, 
they are spelled differently. 

Tell pupils they are to fill in the 
key letters for each word. Have them: 
find item a and read the clues. Ask: 
“What list word means the same as 
clue 12” (rode) “Clue 2?” (road) Have 
pupils tell what the difference is be- 
tween rode and road and have them 
write the two words. Call attention 
to the fact that both words have the 
same sound. Then ask: ‘What one 


sound in each word is spelled differ- 
ently?” (the /6/ sound spelled oa, 
o-C-e) Continue in the same way with 
the other word forks. 


Have pupils read and discuss the 
questions at the bottom of the page. 
Emphasize that each pair of words 
sounds alike but that each word is 
spelled differently and has a different 
meaning. 


Supplementary Activity 


More Word Forks. Have pupils 
make word forks for the words below. 


1. fourth forth 
2. through threw 
3. hour our 






HOMONYM 
CROSSWORD 


C2 YOM Deer Wiehe 







words that 


ACROSS 


dug 1) thn ground 
2. did win 


a) oul trom 






j SIXLY mules 


Sh: complet 


DOWN 

6. belongs to us 

7. alter third 

8 mrto and out of 
9 did throw 


10. a single thing 


WORD FORMS 


Say the words in cach line. Then write the two 


are pronounced alike but spelled 


dilerently 








Use one word from each line to complete the 


senfences bclow. 


1 She 


—— the ball to hirse base 





Donald 


his horse in the parade 
b Phe shees were on ——__—_ d Who the bet? 
fourth Words that sound alike but have different spellings 


forth 


and different meanings are called homonyms. 





B 


Homonym Crossword. To review 
how crossword puzzles are worked, see 
page 15. 

Help pupils to read each clue. Then 
have them write the correct list word 
on their papers. 

Word Forms. Have pupils read and 
follow the directions. Before complet- 
ing the sentences, discuss the homo- 
nyms in each line, leading pupils to 
understand the concept in the for- 
mula. 

Formula. Have pupils read the for- 
mula and tell how it applies to the 
list words and the nonlist words in 
Word Forms. 


Supplementary Activities 


Homonym Practice. Write the fol- 
lowing sentences on the board, using 
blanks in place of the words in paren- 
theses. Have pupils write the sen- 
tences, using a from Word 
Forms in each one. 


word 


1. Bill climbed in (through) the win- 

dow. a he 

Let’s (sail) through the harbor. 

Our car stopped on a hot, dusty 

(road). 

4. She (threw) the flowers out and 
brought in some fresh ones. 

5. Our team (won) by five points. 

6. We had five cake (sales) this year. 


oo NO 








Answers 


ACROSS 
1. hole 
2. won 
3. forth 
4. hour 
5. whole 
DOWN 
6. our 


7. fourth 
8. through 
9. threw 
10. one 





1. threw, through 
2. sail, sale 

3. road, rode 

4. one, won 


a. threw 
b. sale 
c. rode 
d. won 


7. How many (sails) does your boat 
have? a 

8. I (rode) on five rides at the fair. 

9. We had a garage (sale). 

10. (One) of my classmates won a 
poetry prize. 





Do-It-Yourself Crosswords. Have 
pupils make their own crossword puz- 
zles using list words. Point out that 
in making a puzzle, it is usually easier 
to fit the words together first and 
then to write the clues and draw the 
puzzle layout. 

Have pupils exchange puzzles and 
work a puzzle made by someone else. 


Answers 


sail, sale 
one, won 
l. o 
Zone 
3. oe 

4. o,e 
5. O,€ 


the /u/ sound 


C 


WRITE AND REVIEW 


Remind pupils that some small let- 
ters like | are almost a full space high, 
that d, p, and t are two-thirds of a 
space high, and that most of the re- 
maining small letters are one-third of 
a space high. Have pupils practice 
small:a, c, 0, and e and then check 
that each letter is one-third of a space 
high. 


Review the number and descriptive 


count for each letter if additional 
practice is needed. 
a—Number Count: 1-2 
—Descriptive Count: 1. Around to 


the left. 2. Straight slant down 
and curve up (at the base line). 

c—Number Count: 1-2 

—Descriptive Count: 1]. Start with 
a line. (You may refer to this 
as a tiny figure 1.) 2. Around to 
the left. 

o—Number Count: 1-2 

—Descriptive Count: 1. Around to 
the left. 2. Small loop and swing 


up. 


WRITE AND REVIEW 


Practise each letter. Each letter should be one- ‘third of a space high. 








——-9--- 





nS cae 





Ww here do sail, sale, won, and one belong in the sentences below? 


Copy and complete each sentence. rom words should 1 rest on on the base line. 


Crise founetem: eo aS - = 







words below. 











ile nce one time 
2, hh n. not any 
3 dass a form of to do 








MISFITS 
BERR OAR 


Read the clue and name the letters missing from the 




















finished 





a number of 


What vowel sound do the words have in common? 


e—Number Count: | 
—Descriptive Count: 1. Curve up, 
loop down and curve up (at the 


base line). 


Ask pupils for the name given to 
words that sound alike but are dif- 
ferent in meaning and usually differ- 
ent in spelling. (homonyms) Have 
them copy the sentences and write 
the missing homonyms in the correct 
order. (sail—sale; one—won) Then 
have pupils check to make sure their 
words are resting on the base line. 

Misfits. This activity centers on the 
/u/ sound spelled o, oe, and o-C-e. 
Pupils may suggest u as a possible 
spelling. 

Write none, done, and some on the 
board. Circle the e and emphasize the 
fact that although the vowel sound 
is short there is an e at the end of the 
words. 





Supplementary Activities 


Practice. Write the following para- 
graph on the board and ask pupils to 
rewrite it, substituting misfits for the 
words and word groups that are in 
heavy type. 


My dad took me fishing one time 
(once). He caught a number of (some) 
fish, but I caught not any (none). Dad 
cooked them over a fire until they 
were finished (done), and boy, did 
they taste good! Next time I'll do ex- 
actly what Dad is doing (does), and 
maybe I'll catch some fish too! 

















Dictionary Activity. Ask pupils to 
look up does and report on its various 
meanings and pronunciations. En- 
courage pupils to suggest contextual 
sentences. 





oe Le hl a ae aa 


—-— oo _—_ 
ee 


LS. 
i4: 
Le, 
16. 
We 
18. 


LOOK AGAIN 


HOMONYM SWITCH 


Add or change a letter to make a differ- 


WHICH WORD? 


Which homonym would you use in the 


ent homonyim for cach word. sentences below? 
1. threw through 
1. forth 4. meet 
The boy the ball. 
our 5. beat 2. won one 
My team has the game. 
3. hole 3. road rode 
These hen pike: 
4. sail sale 
I need a for my toy boat. 
5. whole hole 
I puta in my shoe. 
LOOK AHEAD 





HIDDEN WORDS 


Remove one or more letters from each 
of the words below to discover hidden 
words. 


Fxample: forth —> for — for 


1. road 4. through 
2. beat 5. meat 
3. fourth 6. whole 


D 


Unit 18 Quiz 


My boat needs a new sail. 

The swing went back and forth. 
The cowboy rode the wild horse. 
The parade lasted an hour. 

Our team finished fourth. 

The quarterback threw a pass. 
The natives beat their drums. 
The puppy is a male. 

The chicken laid one egg. 

I can eat a whole watermelon. 
Will you mail this letter? 

A deer leaped across the road. 
The pilot is our mother. 

My father makes beet salad. 

The thief ran through the alley. 
I bought the dress at a sale. 
Their team won the game. 

The dog ate the leftover meat. 


STORY SETTINGS 


Use as many list words as you can to write 
. Cee 
a story for either of the settings below. 


Person: one man 
Place: boat show 
Thing: sailboat 

or 
Person: mail carrier 
Place: muddy road 
Thing: missing package 





E 


LOOK AGAIN 


Homonym Switch. First make sure 
that everyone knows what a homo- 
nym is. On the board, write the words 
like—dislike; dark—gloomy; road— 
rode. Ask: “Which are homonyms?” 
(road—rode) “Why?” (because they 
are pronounced the same way but 
have different spellings and meanings) 
Next have pupils read the directions 


Answers 


LOOK AGAIN 


]. fourth 
2. hour 
3. whole 
4. meat 
5. beet 

1. threw 
2. won 
3. rode 
4. sail 

5. hole 





LOOK AHEAD 


Answers will vary. 


and write a homonym for each word 
in the exercise. Call attention to let- 
ters in homonyms that are alike and 
different. 

Which Word? Discuss the meanings 
of each pair of homonyms. Then write 
one word at a time on the board and 
ask someone to make up an oral sen- 
tence that shows its meaning. After 
each word has been discussed have 
pupils read the initial question and 
write the list words that complete the 


sentences. 
LOOK AHEAD 


Hidden Words. On the board write 
the word road and have pupils pro- 
nounce it. Say: “Let’s see how many 
words we can find in this 
word.” Ask: “Do you see the word 
rod?” Write rod and have pupils tell 
which letters have been dropped. 
Cover ro and ask: “Now what word 
do you see?” (ad) Return to the word 
road and help pupils identify rod and 
ad. Have them read the directions and 
finish the exercise. 

Story Settings. Remind pupils that 
a setting includes a person, a place, 
and a thing. Discuss several plot pos- 
sibilities for this setting. Discuss the 
second setting. Then have pupils read 
the directions, choose one of the set- 
tings, and write a story. 


smaller 


Supplementary Activity 


Story Follow-Up. Have some of the 
better stories read aloud. Underline 
the list words and display the stories 
on a bulletin board. 
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Answers 


tie dha Atte 
Doe 
b. 1. would 
2. wood 
Come aic 
2. made 
@. 1, ikem! 
2. hall 
e. |. plain 
2. plane 


yes, no, no 


Emphasis—Homonyms. 


Additional Resources—Use_ Enrich- 
ment Activities 15 and 16: Homonym 
Tale and Homonym Crossword. 
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not its not fur wood sent maid heel herd plane 
hall 

knot it’s knot fir would cent made heal heard plain 
haul 


Use the hints to decide which list word belongs in 
each branch of the fork. Write the words for each 


branch. 






1. kind of tree 
Pe, 


young woman 






kind of coat I could. Ps 


2. it comes from trees 


manufactured, caused 





2. walking space between 2 


dull 


used on wood 


to carry great weight 


rooms 


Say each pair of words you wrote. Did the words in 
each pair sound alike? mean the same? Are both 
words in the pair spelled alike? 





way?” (no) Continue in the same way 
with the other word forks. 

Have pupils read and discuss the 
questions at the bottom of the page. 
Emphasize that each pair of words 
sounds alike but that each word is 
spelled differently and has a different 
meaning. 


A 


Word Forks. This activity shows 
that although homonyms sound alike, 
they are spelled differently. 

Tell pupils that they are to fill in 
the key letters for each word. Have 
them find a and read the clues. Ask: 
“What list word means the same as 
item 1?” (fir) “Item 2?” (fur) Have 
pupils find the difference between fir 


Supplementary Activity 


More Word Forks. Have pupils 
make word forks for the words below. 


and fur and then have them write 1. not knot 
the two words. Call attention to the 2. sent cent 
fact that both words sound alike. 3. heel heal 
Then ask: “Are they spelled the same 4. herd heard 


ONE SOUND—TWO SPELLINGS 


Write a list word that sounds the same 
but is spelled differently from cac h 


word below 


1. not made 


O° sent 6. fir 
3. heel 7. hall 
4. herd &. wood 


HOMONYM PAIRS 


Write the correct homonym for each 


sentence. 


Letts it's 
Do you think going to rain? 


Give the dog feeding dish. 


Pee Krol not 


Pid 


know what time it was 
Can you tie a square : 


herd 
A thundering 


3. heard 


Have vou my new record? 


4. sent cent 
I don’t have a to spend. 


Have you for the decoder? 








B 


One Sound-Two Spellings. Review 
homonyms by having pupils give ex- 
amples of words with the same sound 
but different spellings. (You will find 
examples in this unit and in Unit 18.) 
Have pupils pronounce each word in 
the exercise and find its homonym 
among the list words. Remind them 
to write the list-word homonyms on 
their papers. 

Homonym Pairs. This exercise is 
designed to be the framework of a 
discussion on any pair of homonyms. 
Have pupils read and discuss each set 
of sentences. Lead them to under- 


of cattle filled the prairie, 





rity 
co) 


fi 





Words that sound alike but have different spellings 
and different meanings are called homonyms. 


stand 


the definition of homonyms 
given in the formula. 

Formula. Have pupils read the for- 
mula and tell how it applies to the 
key words. 


Supplementary Activity 


Homonym Practice. Write the fol- 
lowing sentences on the board, using 
blanks in place of the words in paren- 
theses. Have pupils write the sen- 
tences, completing them with words 
from One Sound—Two Spellings. 

1. We bought some (wood) to use in 

the fireplace. wee 

2. Paul had to (haul) the wood 


home in a pickup truck. 


Answers 


oo oo 


Se ed ee 


knot 
cent 
heal 
heard 
maid 
fur 
haul 
would 





ed 


10. 


it’s 
its 
not 
knot 
herd 
heard 
cent 
sent 


We (made) a fire in the fireplace. 
I wore my (fur) coat. 
Paul (sent) me back to get an old 





coat. 


I did (not) really want to wear a 
fur coat. — 

When I picked up the shoe, the 
(heel) fell off. 

The (herd) of cows moved toward 
io tce, 

The children ran down the (hall) 
and out into the sunlight. +s 
I (heard) them laughing and sing- 
ing outside my window. 


~I 
or 


Answers 


ae 
yee 
oe. em 
4, e 
Op Kenic) 


C 


WRITE AND REVIEW 


Point out that the initial stroke in 
small i, r, s, u, and w curves up to the 
right and that each letter is one-third 
of a space high. Stress that small s and 
r have pointed tops that extend just 
above the dashed line. See that pupils 
practise each letter carefully. 

Review the number and descriptive 
count for each letter if additional 
practice is needed. 


i—Number Count: ]-2-dot 

—Descriptive Count: 1. Curve up. 
2. Back down again in a straight 
slant and curve up (at the base 
line). Det the letter. 

r—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back again (for a short dis- 
tance to form a point just a little 
taller than an i) and slant to the 
right. 3. Slant down and curve up 
(at the base line). 

s—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back again (for a short dis- 
tance to form a point just a lit- 
tle taller than small i) and curve 
down and around to touch the be- 
ginning stroke. 3. Swing out to 
touch the base line and curve up. 

u—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back down again in a slant and 
curve up at the base line (to the 
same height as the first stroke). 
3. Back down again in a straight 


WRITE AND REVIEW 


Practise each letter. The letters should be one-third of a space high. 


we, We ze A MW 


Copy the sentence. Check the slant of your letters. 

















MISFITS 
EERE EROCAR 


Read the clue and name the letters missing from 
the words below. 

















I Nein extremely 

2. very each 

3. ag n another time 

AW. dnesday fourth day of the week 

5b bru ry second month of the year 
76 
slant and curve up (at the base Misfits. This activity centres on the 
line). /e/ sound spelled e, ai, and a. Pupils 

w—Number Count: 1-2-3-4 may sometimes misspell this sound 

—Descriptive Count: 1. Curve up. with an e. 


2. Back down again in a slant and 
curve up at the base line (to the 
same height as the beginning 
stroke.) 3. Back down again in a Practice. Use the procedure out- 
slant and curve up at the base lined on pages 12 and 16. 

line. 4. Back down a little and * 
swing out, 


Supplementary Activities 


Emma used to be my I. (very) best 
friend. We would play together 2. 
Have pupils copy the sentence and seat day. ie S Mee enon aS 
then check the slant of their letters. Mhctretinlt Sediiscceiate mass tN! aie ee yl 


Remind them that they can check for paneiiomnb itn Vit Marten ee 


slant by drawing dashed slanted lines and I probably won't see her 5. 


through the down-strokes. i 

Ask pupils to identify the list words Expanding Words. Say: “Now that 
in the sentence. (not, would) Have you know how to spell every, how 
them name the homonym of each would you spell everyone? every- 
word. (knot, wood) See if pupils can where? everybody?” Have pupils write 
find any other homonyms in the sen- the answers and correct their own 
tence. (be) work. 


Answers 








LOOK. AGAIN LOOK AHEAD 






































LOOK AGAIN oe ae. 
HOMONYM SWITCH WHICH WORD? 2. cent would 
Change or subtract a letter to make Which homonym would you use in the sen- 3. herd ppt 
a different homonym for each word. tences below? 1. heel heels 
5. hall hall 
1. fur 4. heal Vi 1. maid made 6. not plain 
2. sent 5. haul , 
a heard Gs knot ‘The car was in Oakville. 
l. made 
heel heal ; 
Paenec! 
The ——__ of my shoe is loose. 2° plane 
plain plane 4. would 
needs wings. 
would 
like to come. 
each word has been discussed have pu- 
puls read the directions and write the 
LOOK AHEAD list words that complete the sentences. 


MIXED-UP STORY 
In the story below, decide whether each 


TOOK AMEAD 


ae tinea) ype coxreet, Write the Mixed-Up Story. Select someone to 


correct word when you find a homonym 
: read the story aloud. Ask: “Does the 


in its place. 
story sound all right?” (no) “How is 
fee gor erhet tyood bad whea my friends it mixed up? What is wrong with the 
cent me into the haunted house. I heard a noise : eel : 

behind me like something at my heals. As I entered words in heavy typer (Most have the 
the haul, I was plane scared to death. Now I felt right sounds but not the right spell- 


its closeness again. I lit a match. The cat ran away, 


as frightened as I was. 






ings and meanings.) Have pupils re- 
write the story, using the correct hom- 
onyms. 


Supplementary Activities 


More Homonyms. Write the follow- 


D 18. She did not have a cent. : — 
: ing sentences on the board. Have pu- 
19. The wound did not heal. : n : 
00. A eee f pils copy the sentences, using the 
: . 20. A squirrel lived in a fir tree. ; 
Unit 19 Quiz 1 


correct homonym. 


1. The castle has a long hall. 1. The (plane, plain) landed at the 

2. At dusk, we heard an owl's hoot. E airport. 

3. ‘The bench is made of wood. 2. The poor animal (dyed, died) on 

4. It’s late and time for bed. LOOK AGAIN a dry, treeless (plain, plane). 

5. He used a plane to smooth the 3. Can you untie this (not, knot) 
wood. Homonym Switch. Remind pupils for me? 

6. The dog chased its tail. that homonyms are words that are 4. I (herd, heard) a noise in the 

7. I thought the test would be easy. pronounced alike but are spelled dif- kitchen. 

8. A truck will haul the garbage. ferently and have different meanings. 5. Have you (maid, made) your new 

9. A rhinoceros does not see well. Have pupils read the directions and dress? 

10. A maid cleaned the hotel room. write a homonym for each word in 3. Do not run down the (hall, haul). 

11. A herd of goats is nearby. the exercise. Call attention to letters 7. My mother does (knot, not) like 

12. Rabbit fur is soft. in homonyms that are alike and dif- (fir, fur) coats. 

13. The dress was very plain. ferent. 8. A (herd, heard) of cows met us at 

ld. The scout tied a square knot. Which Word? Review the mean- the gate. 

15. Arnold made sand castles. ings of each pair of homonyms. Then 9. I donot havea (cent, sent). 

16. A coded message was sent. write one word at a time on the board 10. The (site, sight) where we 

17. ‘The shoe rubbed the heel of her — and ask someone to make an_ oral camped was covered with (aunts, 
foot. sentence that shows its meaning. After ants). 





~I 
~I 


Answers 


hot, cold 

tame, wild 

smile, frown; happy, gloomy 
jump, leap 


yes 
no 


Emphasis—Antonyms and synonyms. 


Additional Resources—Use_ Enrich- 
ment Activity 17: Antonym-Synonym 
Scramble. 


A 


Figure Out the Scene. This activity 
calls attention to words with opposite 
and similar meanings. 

Have pupils tell what is in each 
picture. 

After discussing the pictures, have 
pupils write all list words they can 
identify in the pictures. Have pupils 
pronounce the words. Then have 
them read and discuss the questions. 
Have the definitions of antonym and 
homonym read aloud. 


Supplementary Activities 


Individual Stories. Have pupils use 
the pictures for story ideas. 

Help pupils develop a short plot. 
Then have them write stories, using 
as many of the list words as possible. 
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2() 


wild hot wild 





FIGURE OUT THE SCENE 


huge strong smile 
tame cold tane Lin weak frown 
loos chills jump foolish gloomy happy 
dark cool leap silly dark cheerful 
Which pairs of list words would you use in each 


scene belows Write cach pair of words. 





Does cach of the first three pairs of words mean 


different things; 


Does the fourth pair of words mean different things? 


When words have opposite meanings, they are called 


antonvms. 


When words have similar meanings, they are called 


SvnOnVIns, 


Group Stories. Some pupils may 


prefer to work in a group to write a 
story or a play. 


B 


Matched Ideas. Explain to pupils 
that since words stand for ideas we 
can sometimes know the idea behind 
a word without actually knowing the 
word. Have pupils read the exercise 
words and find list words that stand 
for the same idea. 

Unmatched Ideas. Tell pupils that 
two words often stand for entirely dif- 
ferent ideas. Ask: “What are words 
called when the ideas they stand for 
are opposite?” (antonyms) Have pu- 
pils find list words that have mean- 





ings opposite those of the exercise 
words. 

Formulas. Review the definitions of 
antonym and synonym. Have pupils 
give examples of each. Then have 
them read the formulas and_ tell 
whether the words they wrote in 
Matched Ideas are antonyms or syno- 
nyms. 


Supplementary Activity 


Antonym/Synonym Practice. Have 
pupils make a flashcard with anto- 
nyms on one side and synonyms on 
the other. Pronounce the words below 
and have pupils hold up the card 
showing whether the words are anto- 
nyms or synonyms. (Answers are in 
parentheses.) 





10. 
Lie 


12 


a. 


Lo. 
ee 
lo, 
16. 
We 
18. 
ee 
20. 


MATCHED IDEAS UNMATCHED IDEAS 








Write the list words that have meanings Write a list word that has the opposite 
similar to the words below, meaning ol each word below. 

1. gloomy t, foolish iPS ia 1. wild 

2.) chilly 5. happy 2. strong 5. smule 

3. jump a. cold 
\re the above word pairs synonyms or \re the above word pairs synonvins or 
anlonvins antonyims? 

wild Words that have opposite meanings are called 

tame antonyms. 

gloomy Words that have almost the same meaning are called 

dark synonyms. 





kind—friendly (synonyms) 


harsh—gentle (antonyms) C 
smooth—rough (antonyms) 

fog—mist (synonyms) WRITE AND: REVIEW 
glad—happy (synonyms) 
strong—weak (antonyms) 
walk—stroll (synonyms) 


Before pupils practise small n, m, 
v, and x point out that each letter be- 


‘ ; gins with a hill and is one-third of a 
generous—stingy (antonyms) : P 
space high. Remind them that small 
dangerous—safe (antonyms) . ; ‘ 
: m has one more hill than small n. 
shorten—contract (synonyms) : aw.) 
‘ ; Review the number and descriptive 
expand—contract (antonyms) =a +8 
; count for each letter if additional 
smile—frown (antonyms) mF 
¢ practice is needed. 

tremendous—huge (synonyms) 


chilly—warm (antonyms) 


quick—fast (synonyms) n—Number Count: 1-2 

fancy—plain (antonyms) =Deseriptive ‘Count; J. Up inva 
jump—leap (synonyms) round hill and down in a straight 
wild—tame (antonyms) slant to the base line. 2. Up ina 
huge—tiny (antonyms) round hill and down; curve up at 
raised—elevated (synonyms) the base line. 


Answers 


[dank 
2. cool 
3. leap 

silly 


5. cheerful 


synonyms 





1. huge 
2. weak 
De not 

4. tame 
5. frown 


antonyms 


m—Number Count: |-2-3 
—Descriptive Count: 1. Up in a 
round hill and down in a straight 
slant to the base line. 2. Up in a 
round hill and down. 3. Up ina 
round hill and down; curve up at 
the base line. 
v¥—Number Count: 12 
—Descriptive Count: 1. Curve up in 
a round hill, down in a slant, and 
curve up to the same height as the 
round Jull. 2. Back down just a 
little and then swing out. 
x—Number Count: 1-2 
—Descriptive Count: 1. Curve up in 
a round hill, down in a straight 
slant to the base line, and curve 
up. 2. Make a straight slant cross 


stroke. 


After pupils have copied the sen- 
tence have them check that there is a 
space the width of a small o between 
their words. 

Ask them for the name given to 
words that are opposite in meaning. 
(antonyms) Ask them to name _ the 
antonyms in the sentence. (hot, cold) 
Ask them for the name given to words 
that have almost the same meaning. 
(synonyms) Have them name two list 
words that are synonyms. 


Answers 


ou 
ou 
ou 
ou 
ou 


OB go ho 


the /u/ sound 
the letters ou 


Misfits. This activity concentrates 
on the /u/ sound spelled ou. Pupils 
may suggest u as a possible spelling. 

Emphasize the | in could and should 
by writing the words on the board and 
using a different colour chalk for this 
vulnerable letter. 


Supplementary Activities 


Practice. Write the following sen- 
tences on the board. Ask pupils to 
rewrite them, substituting misfits for 
the words and word groups that are 
in heavy type. 


]. My mother said that I must 
(should) stay home. 
2. His mother said that he can 


(could) go. 


os 


I saw the one belonging to you 
(yours) on the sofa. 


5. You and only you (yourself) were 
the last person to use the jacket. 
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WRITE AND REVIEW 


Practise each letter. Each letter begins with a hill 
and is one-third of a space high. 


Copy the sentence. Check the spacing between the words. 


@MISFITSH 
BE EREEOAE 


Read the clue and name the letters missing 


from the words below. 








th a form of can 

25 shld ought to 

Suny r belonging to you 

4, ¥. rs the one belonging to you 
Day. rself a way of emphasizing you 





What vowel sound do the words have in 


common? How is this sound spelled? 








Other Words. Ask: “Since you can 
spell your, how would you spell tour?” 
Repeat the question, using could and 
would. 


D 


Unit 20 Quiz 


Ask pupils to spell the homonym 1. The branding iron was hot. 
of would. Write both words on the 2. The dungeon looked gloomy. 
board and have two pupils write con- 3. Mushrooms grow in dark, damp 
textual sentences on the board and places. 
underline the key word. 4. In Australia there are wild dogs. 
Word Use. You may wish to use the 5. The icicle looked cold. 
following sentences as a basis for ex- 6. Ed's transistor radio was tiny. 
plaining the uses of your, yours, and 7. The surfers saw the huge wave. 
yourself. Point out that there is a 8. The monkey was not very tame. 
word pronounced very much_ like 9. The movie was silly. 
your: yore. Pupils can find the defini- 10. A flea is able to jump. 
tion of this word in their Spelling 11. Look at that camel smile. 
Dictionaries. 12. The jester was always cheerful. 
1. Is this (your) game? 13. The sad doll wore a frown. 
2. Is this game (yours)? 14. Water will leap from the geyser. 
< Van (youtselt) chos oie pane. 15. The wrestler looked strong. 
es 16. The penguins do not look chilly. 
4. You can play it by (yourself). i7. Playing with matches is foolish. 
5. Do not hurt (yourself). 18. The newborn calf was still weak. 


LOOK AGAIN 


ANTONYM MATCHO 


Read the first word in each line. Write the 
word in the line that is the antonvm of the 


first word 








fs town nts Jose [mo 











SYNONYM MATCHO 


Read the first ward in each line Write ch 
word in the line that is the svnonsan ot phe 


first word, 


1. cheerful fsobbing 








smart 


5. foolish 





LOOK AHEAD 


ANTONYM MATCHO 


Read the first word in each line. Write the 


word in the line that is the antonvm of the 
first word. 


Ei 2 ‘G 












ANTONY M/WRITE 

Write sentences usme cach 
antonyms below. Compare vour sentences 
with ones written by veur classmates 
Fxample wild — tame The wild aniata 
looked fiends and tame 

1. long — short 1. give — tak 

2 hard — soft 5 old 

3. more — less 6. hich 





19. The walrus enjoyed the cool 
water. 
20. The happy dog wagged his tail. 


E 


LOOK AGAIN 


Antonym Matcho. First make sure 
that.everyone knows what antonyms 
are. Ask: “Which of the following are 
antonyms: damp—wet; dry—soaked?” 
(dry—soaked) “Why?” (because they 
are opposites) Have pupils write the 
antonyms in each line. 

Synonym Matcho. First make sure 
that everyone knows what synonyms 
are. Ask: “Which of the following are 
synonyms: damp—wet; dry—soaked?” 
(damp—wet) “Why?” (because they 
have similar meanings) Have pupils 
read the directions and write the syn- 
onyms in each line. 


LOOK AHEAD 


Antonym Matcho. Have 
read the directions and complete the 
exercise independently. Remind pu- 
pus that the words in Look Ahead are 
nonlist words. 

Antonym|Write. The purpose of 
this exercise is to provide practice in 
writing sentences with contrasting 
ideas. Have pupils complete the exer- 
cise independently. 


pupils 


Supplementary Activity 


Synonym/Antonym Spinner. To 
make a synonym/antonym spinner, 
use a black felt-tip pen to draw a large 
circle on 24-by-24-inch light-colored 
construction paper. Leave 6 to 8 
inches of space around the circle. 
Paste the construction paper on heavy 
cardboard. 

Using a pencil and making very 


Answers 


LOOK AGAIN 


L> secold 
2. smile 
3. weak 
4. tame 
5. tiny 

1. happy 
2. chilly 
Dark 
4. leap 
Oo.) Silly 





LOOK AHEAD 


1. drop 
Daesit 

3. go 
4. sick 
5. bad 


Answers will vary. 


light lines, divide the circle into 
twelve parts. At the ends of each of 
the division lines, just inside the circle 
border, make a prominent black dot. 
Number each dot as in a clock. Out- 
side the circle, near numbers | through 
6, write in the following order the 
words bright, sunny, heavy, sink, 
kind, and generous. Near the num- 
bers 6 through 12, write the 
words gloomy, shady, weighty, float, 
friendly, and unselfish. 

Using lightweight cardboard, make 
an arrowlike spinner with points at 
both ends. Make a small hole in the 
middle of the spinner and thumbtack 
it to the center of the circle. 

Have pupils spin the pointer and 
tell whether the words at the ends of 
the pointer are antonyms or syno- 
nyms. 


81 


Answers 








1. Wed. 

Sar 91 GEARS IN ACTION 

3. you'll 

4. Sun. Mon. Mon Pues Wed. ‘Thurs. Fri. Sat. Sun. 

basal: f a 

: F man’s dog's farmer's man’s father’s sistcr’s uncle's 

6. hasn't 

, teacher's 

To were 

8. Thurs. we're hasn't he’s there's you ll you've We've 

shorter Pretend the gears are working. Write the list words 
from the smaller gear that match the larger words. 

yes 

yes 





we are 







7. 


Ds 





Emphasis—Abbreviations, posses- 
sives, and contractions. 


Additional Resources—Use Activity 
Duplicating Masters 18 and 19: Finish 
the Poem and Shrink Them Down. 


CHECKING THE GEARS 


A Are the word forms on the smaller gear shorter 01 


longer than the oncs on the larger gear? 


Do some of the short forms end with a period? These 


This 
matches abbreviated and contracted 


Gears in Action. activity forms are abbreviations. 


Do some of the short forms have an apostrophe- 


forms of words with their longer 
forms. 

Explain the way gears work. (See 
page 14 for a complete explanation.) 
Emphasize that as the fingers of the 
smaller gear fit between the fingers of 
the larger gear, two ways of writing 
the same thing will appear side by 
side, a long way and a short way. Have 
pupils name the words or word parts 
on each gear and tell which will come 
together as the gears turn. Ask: 
“Which is the long way? Which is the 
short way?’ Have pupils write each 
list word. Note that the shorter forms 
are on the smaller wheel. 

Checking the Gears. Have pupils 
read and answer the questions. Em- 
phasize that the punctuation marks 


indicate that letters have been left off. 


Supplementary Activity 


Taking a Second Look. Have pu- 
pils look at the first group of list 
words. Ask: “Why do the words end 
with periods?” (They are abbrevia- 
tions.) ‘“Why do they begin with capi- 
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These forms are contractions. 


tals?” (They are names of the days of 
the week.) Select pupils to spell the ab- 
breviations for each day of the week. 
Remind them of the capital letter 
and period in each. 

Have pupils look at the third group 
of words. Ask: ‘‘Are these words also a 
shorter way to write something? What 
are they?” (contractions) Have them 


tell what words each contraction 
stands for. 
Shortcuts. This activity demon- 


strates how “‘of’’ clauses showing own- 
ership can be shortened to a single 
word using the apostrophe. Ask pupils 
whether there is a list word that has 
the same meaning as of the dog. 
(dog’s) Pupils should see that the apos- 





trophe and s is added to the main 
word in each “of” clause. Some pupils 
may profit from knowing that the “of” 
clause technique works for plurals as 
well. If the word ends in s, add just 
the apostrophe; if it does not end in 
s, add the apostrophe and s. Of the 
dogs becomes dogs’; of the men be- 
comes men’s. Pupils can use the tech- 
nique in writing plural possessives. 

Reducing Machine. Have pupils 
tell what the machine does. Tell them 
that the name of the machine will 
give them a clue. (The machine takes 
in words and replaces letters with 
periods and apostrophes, producing 
shorter versions of the original word.) 
Have them read the directions and 
write the list words the machine can 
make of each root word. 

Have pupils read and discuss the 
final question, which should lead 


SHORTCUTS 


Write the list word that has the same 


meaning as cach phrase. 


of the dog 


So) 


of the father 


of the man 

1. of the teacher 
5. of the farmer 
6. otf the uncle 


7. of the sister 


REDUCING MACHINE 


Put the words into the machine and 


write the list words that come out. 


1. Monday 
2. you have 
3. Friday 

4. there is 
5. Tuesday 


How did the machine reduce the words? 





A shortened form of a word with a period at the end 


Mon. 





man’s 





we're 








them to understand the concepts in 
the formulas. 

Formulas. Have pupils read each 
formula aloud and tell how it applies 
to the key word. 


Supplementary Activity 


More Shortcuts. Write the follow- 
ing sentences on the board, omitting 
the answers in parentheses. Have pu- 
pils rewrite the sentences, simplifying 
them. 


1. The car belonging to the man 
(man’s car) stopped on the free- 
way. 

2. The expression on the face of 


John (John’s face) was unbeliev- 
able. 


3. When I turned around, I saw two 


is called an abbreviation. 
An apostrophe and an s can show ownership. 


An apostrophe can show that two words have been 


joined to make a contraction. 


of the cows of the farmer (farm- 
er’s cows) following me. 


4. I used the skates of my friend (my 
friend’s skates) last night. 





5. The dishes belonging to my 
mother (My mother’s dishes) were 
broken. 


6. The sentences in the story belong- 
ing to the pupil (pupil’s story) did 
not make sense. 

7. The streets of the city (city’s 
streets) are a mess. 


Note: The letter s representing the 
/z/ sound may be especially difficult 
for some pupils to pronounce. Refer 
to page 5T for techniques to help 
those pupils. 

Encourage pupils to practise with 
pairs like dog’s (voiced) and its (un- 
voiced). 


Answers 


1. dog’s 5. farmer’s 
2. father’s 6. uncle’s 
3. man’s 7. sister’s 
+. teacher's 

1. Mon. 4. there’s 
2. you've be Tues: 

Be ioe 


It replaced letters with the apos- 
trophe and abbreviated using the 
period. 


C 


WRITE AND REVIEW 


Remind pupils that small j, y, z, g, 
q, and f have a lower loop that extends 
almost a half-space below the base 
line. Point out that the loops in q and 
f swing up to the right and that the 
loops in the other letters swing to 
the left. Have pupils practise each 
letter. 

Review the number and descriptive 
count for each letter if additional 
practice is needed. 


j—Number Count: 1-2-dot 

—Descriptive Count: 1. Curve up. 
2. Back down again in a straight 
slant past the base line and loop 
up (crossing the down-stroke at 
the base line). Dot the letter. 

y—Number Count: 1-2 

—Descriptive Count: I. Curve up in 
a round hill, down in a slant and 
curve up at the base line (to the 
same height as the round hill). 2. 
Back down again in a straight 
slant past the base line and loop 
up (to the left). 

z—Number Count: 1-2 

—Descriptive Count: I. Curve up in 
a round hill and back to the base 
line. 2. Back up again for a short 
distance and then curve down 
and loop up (to the left). 

g—Number Count: 1-2 

—Descriptive Count: 1. Around, 2. 
Straight slant down past the base 
line and loop up (to the left). 

q—Number Count: 1-2-3 

—Descriptive Count: I, 
to the left. 2. Straight slant down 
past the base line and loop up to 
the right) to the base line, 3. 
Curve up. 


Around 


83 


Answers 


LSaeO 

2 OU 
37 Ou 
4. a,o 
5. ou 


the /u/ sound 
no 


f—Number Count: 1-2 

—Descriptive Count: 1. Curve up, 
loop down in a straight slant past 
the base line, and loop up (to the 
right) to the base line where you 
touch the down-stroke. 2. Curve 
up from the base line. 


Before pupils copy the sentence en- 
courage them to each letter 
carefully and compare their writing 
style with the sentence in the book. 


write 


Tell pupils to underline the words 
in the sentence that contain an apos- 
trophe. (you'll, man’s) Ask them to 
explain the use of the apostrophe in 
you'll and the apostrophe and the s 
in man’s. (The apostrophe in you'll 
shows that the word is a contraction; 
the apostrophe and the s in man’s 
denote ownership.) 

Misfits. This activity focusses on the 
/u/ sound represented by either o or 
ou. Pupils may suggest u as a possible 
spelling. 


Supplementary Activities 


Practice. Write the following para- 
graph on the board and ask pupils to 
write the misfit that has the opposite 
meaning of the words in heavy type. 


The pieces for the model plane 
were |. apart from (among) the toys 













WRITE AND REVIEW 


Practise each letter. Carefully form the lower loop of each letter. 


Copy the sentence. Compare your writing style with the writing below. 
cA ARAL a CAA LAPT eee 








@MISFITSH ES 
BERR OAR 


Read the clue and name the letters miss- 








ing from the words below. 










ming moving toward 









eG 





ntry opposite of city 








3. tr. ble 








difficulty 





ng surrounded by 


m g 













gh as much as needed 









What vowel sound do the words have in 


common? Do they all have the same 






spelling? 





on the shelf. We had 2. 


too little D 
(enough) glue, but we still had 3. an 

easy time (trouble) putting the plane Unit 21 Quiz 
together. Our plane is 4. going (com- 
ing) from the 5. city (country). sat 


For items I+ through 20 have pupils 
also write the abbreviations for the 
list words. 


Other Words. Write the words 
tongue, tough, and rough on_ the I. Elaine hasn’t had her shots. 
board and then pronounce them. Ask: 2. I’m not sure what we're to buy. 
“How are these words similar in~ 3. I think there’s someone at the 
sound and spelling to the misfits we door. 
have learned?” Encourage pupils to 4. You do what you’ve got to do. 
look up rough in their Spelling Dic- 5. Bert snores when he’s sleeping. 
tionaries and report their findings. 6. You'll enjoy the party. 
(Rough has the homonym ruff.) 7. The man’s car had stalled. 









9. 
10. 
11. 


1? 


a 


13: 
14. 
LD: 
16. 


ye 
18. 


LOOK AGAIN 





LOOK AHEAD 
REWRITE A TELEGRAM 


The telegram below costs one cent per letter. Can 


you reduce the cost by shortening the telegram? 


CANADIAN PACIFIC 
TELEGRAM 


ullesther ylles 


I am coming home Thursday evening. I 
will be on the airplane that will be 
leaving Toronto, Ontario, at eight 
o'clock and arriving in Vancouver 

at eleven o'clock, Pacific Standard 
Time. You will be there, I hope. 
Bill 


The farmer’s pigs were dirty. 
My father’s shoes are shiny. 

My sister’s hair is blond. 

My uncle’s head was hairless. 
The teacher’s book has answers. 
The dog’s nose was wet. 

A robbery occurred Monday. 
Police found clues on Tuesday. 
The thief was caught on Wednes- 
day. 

A trial was held on Thursday. 
The thief was convicted on Fri- 
day. 

He went to jail on Saturday. 
He escaped on Sunday. 














MATCHO 
Read and cover the first 
Then 


name the other word in the 


word in each line. 
line that is spelled the same 


as the first word. 


WORD REDUCING 
Make contractions out of the 
words below. 


Example: can ¥~gt —> can't 












1. were not 








2. you are 








8. they have 











4. I shall 








5. I will 









6. he would 








E 


LOOK AGAIN 


Matcho. ‘This exercise 
practice in visual discrimination. 
Have pupils look at the first list word 
farmer’s and then compare it with 
the other words in the same line. Ask: 
“Which of the four words is the 
matching word? How are all of the 
words alike? How are they different?” 
Discuss each line of words. Then have 
pupils read the directions and write 
the list words. 


provides 


Answers 
LOOK AHEAD 
Answers will vary. 
l. weren't 


2. you're 
3. they’ve 


4. Vl 
ae atl 
6. he’d 


LOOK AHEAD 


Rewrite a Telegram. Discuss the 
clipped, abbreviated standard word- 
ing of telegrams and ask pupils if 
they know why telegrams are written 
(The shorter a telegram is, 
the less it costs.) 

Have pupils read the directions. 
Tell them the telegram in the exer- 
cise would cost about two dollars to 
send as it is. Have pupils rewrite the 
telegram to reduce the cost. 

Word Reducing. First make sure 
everyone knows the meaning of the 
Ask: “Which is a 
contraction: I am, I’m, or I?” (I’m) 
“Why?” (because it is a shorter, or 
contracted, form of two words) Have 
pupils complete the exercise. 


this way. 


word contraction. 


Supplementary Activity 


More Telegrams. Put the following 
telegram on the board and have pu- 
pils write a shorter version. 


I will be taking examinations every 
day next week. I will not be leaving 
Calgary this Friday night but will be 
leaving next Friday night instead. I 
will arrive in Miami at one o’clock in 
the morning. Can you meet me? I 
also need more money. Can you send 
me fifty dollars? 
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Answers 


A. homonyms 
B. synonyms 
C. antonyms 
.D. homonyms 


Emphasis—Review of 
through 21. 


Units 16 


A 


Note: Review Unit activities may 
be completed in four teaching periods. 

Three Block Review. This activity 
reviews homonyms, introduced in 
Units 18 and 19, and antonyms and 
synonyms, introduced in Unit 20. 

Review the meanings of the terms 
homonyms, antonyms, and synonyms. 
Select pairs of words at random from 
the word lists on pages 70, 74, and 78 
and have pupils tell whether they are 
homonyms, synonyms, or antonyms. 
Select pupils to make sentences with 
pairs of words. Then have them re- 
view the word lists on pages 70, 74, 
and 78 silently before returning to the 
Three Block Review on pages 86 and 
87. 


86 





















De 


in three. Follow these directions. 


your paper. 


A. threw through 


antonyms 


homonyms 


F H 





B. Good. Now try this. 


gloomy dark 








antonyms synonyms 


E M 





Go through the directions with pu- 
pils, pointing out that as they go from 
one block to another they will be told 
when their answers are correct and 
will be given the correct answer when 
their answers are incorrect. Have them 
complete the exercise. Then deter- 
mine the average score for your class 
and have pupils grade themselves. 


Supplementary Activities 


Word Pairs. Write on the board or 
duplicate the following exercises and 
have pupils follow the directions. 


1. Read the words in the top line of block A. 
2. Ask yourself, “How are the words related?” 
3. Look at the words in line two. One of the 

words is the answer. Write the answer on 


4. Look at block A again. Under each of the 
two answer words is a letter. Look at the 
letter under your answer. Go to the block 
labelled with that letter and continue. 


REVIEW 
THREE BLOCK REVIEW 


In this game, there are nine blocks from beginning 
to end. But if you know the difference between 
antonyms, synonyms, and homonyms, you can finish 


Master and servant are 


antonyms. They have 

opposite meanings. Try 

this. 
wild tame 


antonyms synonyms 


B G 





. Tail and tale are homo- 
nyms. 

Try this again. 

threw through 


antonyms 


homonyms 


F H 





A. Underline a pair of homonyms 
in each sentence. 


1. I put one cent in the machine for 
a piece of gum, and then I sent 
the gum to my friend. 

2. We lost one game and won two 
during the play-offs. 

3. Our bus was in the dark, gloomy 
tunnel for one hour during the 
traffic jam. 

4. If the hole is not filled, the whole 
street will be closed. 


B. Each sentence below contains a 
pair of antonyms and a pair of syno- 


E. Gloomy and dark are synonyins. 
‘They have similar meanings. Try 


this, 
huge large 


antonyimns svnonyvms 


through 
‘They 


sound the same but are 


Threw and 


are homonyms. 


spelled differently. “Try 


this. 
tail tale 


antonyms homonyms 


D H 


G. Wild and tame are anto- 
nyms. Try this again. 


master servant 


antonyms synonyms 


B Cc 


nyms. Write the pairs on your paper. 
(Note: Some words are both antonyms 
and synonyms.) 


1. The day(a) was hot, but the 
night(a) was cool(s) and chilly(s). 

2. ‘The big(s) man carried the huge 
(s), wild(a) bear to the zoo to 
tame(a). 

3. On icy(s) nights the pond is frozen 
(sa), but during the day it is 
melted (a). 

4. I will finish(s) the incomplete(a) 
page first and then complete(s,a) 
Per Testt 


You are right. Now try 


this 


Taster servant 


antonvins SVNONVINS 


B CG 


Hfuge and large are syna 


nyms, Try this again 


dark 


gloomy 


antonvms sSynONnyITts 


J. You are finished 
How many blocks 
did vou need? 


Perfect score: 5 





Matching Games. Duplicate the 
following words and have pupils draw 
lines connecting antonyms, synonyms, 
and homonyms. (Answers are in pa- 
rentheses.) 


I. Antonyms 


1. ceiling(d) a. many 
2. few(a) b. sorry 

3. found(e) c. stay 

4. glad(b) d. floor 

5. go(c) es lost 

6. break(i) f. slow 

7. black(h) g. woman 
8. asleep(j) h. white 


Answers 


= 


— 


SSS) Cay SI Sn ses enh ae 


— 


— 
— 
— 


— 


| hogy Pls 


<a} 


ee eee Pet ae 


synonyms 
homonyms 
antonyms 
antonyms 
synonyms 


man(g) 
quick(f) 
Synonyms 
branch(c) 
sleepy(d) 
maybe(e) 
entertain(b) 
artist(a) 
afraid(i) 
umbrella(h) 
disappear(j) 
meadow(g) 
funny(f) 


Homonyms 
hall(c) 
plain(d) 
herd(e) 
not(b) 
its(a) 
heal(i) 
would(h) 
maid(f) 
fur(g) 
sent(j) 


fix 
awake 


illustrator 
amuse 

limb 
drowsy 
perhaps 
humourous 
pasture 
parasol 
frightened 
vanish 


tas 
knot 
haul 
plane 
heard 
made 
fir 
wood 
heel 
cent 
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Answers 


l. meet, meat 
2. made, maid 
herd, heard 
whole, hole 
not, knot 


oo 


oo 





l. 
hasn’t 
we Il 
wasn't 
you'll 
don’t 
he’s 
she’s 
2 

Sat. 
Thurs. 
Mon. 
Feb. 
Jan. 
Fri. 
Mon. 


3 
farmer’s 
uncle’s 
sister’s 
teacher’s 


B 


Unfinished Verses. This exercise re- 
views homonyms from Units 18 and 
19. Have someone read aloud the 
definition of homonyms given in the 
formula on page 71. 

Have pupils read the verses silently 
and mentally complete the blanks with 
homonyms from the list words on 
pages 70 and 74. 

Discuss which homonym goes in 
which blank. Then have someone read 
the verses aloud. 

Follow the Formula. This activity 
reviews abbreviations, contractions, 
and possessives introduced in Unit 21. 

Have pupils turn to page 82. Then 
ask the following questions. 


1. Which words are abbreviations? 
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UNFINISHED VERSES 


Complete the verses by using homonyms from pages 
70 and 74 in the blanks. Then read the verses aloud. 


ANIMAL TALES 


1. When vou 


Remember you're pust 


alion who's looking trim, 3. A of butterflies sounds absurd, 


to him. Cause they are seen but never 


2. The oyster has never her bed. 4. A watermelon that’s ripe and 


She leaves it for the instead. Will never fit a gopher 





5. Of webs the spider has a lot. 


Should he tie thenrinia = 


FOLLOW THE FORMULA 


Read the three formulas, then say the words. On 
your paper, write the words that follow the first 
formula in one column. In two other columns, write 


the words that follow the other formulas. 


1. An apostrophe can show that two words 
have been joined to make a contraction. 


2. A-shortened form of a word with a peri- 
od at the end is called an abbreviation. 





Sat. Thurs. Mon. 
farmer's we'll Feb. 
hasn't uncle’s sister's 


3. An apostrophe and an s can show ownership. 


wasn't Fri. Mon. 
you'll teacher’s he’s 
Jan. don’t she’s 





Which are possessives? Which are 
contractions? 

2. Which two groups have 
trophes? (contractions and_posses- 
sives) 

3. How are contractions and posses- 
sives different? (Contractions are 
shorter versions of two words and 
are written together with some let- 
ters dropped. Possessives are words 
that show that something belongs 
to someone.) 

4. Are he’s and she’s contractions or 

possessives? (contractions) (Note: 

Point out that the apostrophe and 

s stand for the word is and that 

the possessive forms of he and she 

are her or hers and his.) 

Are man’s and teacher’s contrac- 

tions or possessives? (possessives) 


apos- 


Or 


Have pupils turn to page 88 and 
complete the exercise. 


Supplementary Activity 


Practice. Duplicate the three groups 
of sentences and have pupils follow 
the directions for each group. 


I. Write an abbreviation for the 
words in heavy type. 


1. Stores will be closed Thursday 
(Thurs.). 





2. Sunday (Sun.) is a good night for 
television. 

3. Vacation starts next Saturday 
(Sat.). 

4. I look forward to Friday (Fri.). 

5. Monday (Mon.) starts “another 


week. 


II. Write a possessive for the words 
in heavy type. 


1. That is the bone that belongs to 
the dog (dog’s bone). 


SEPARATE THE SENTENCES 


Can you read the sentences below? Separate the 











words and write the sentences on your paper. 
(Hint: 


Look for compound words.) 
1. Thefullbackfoundhimselfonthenortheastcorner. 
2. Hergrandmothersatbythefireplacewithanotebook 


Mygrandtatherrodeshotgunonthe RandStagecoachline. 


Afishermansatinasailboatandputafishhookonhisline. 





Arainbowarchedoverthewindmillnearthehighway. 


Ea LiNe UP THE WORD TYPES 


The sentences below contain seven pairs of words. 





a 


eS 


Read the words. Then write the words that will 


complete cach sentence. 


jump rode daylight smile 1. ‘Two compounds are ——_—. and 

2. Two possessives are _________ and 
Mon. we'll sister's leap Ay se ee 

8. Two abbreviations are _______ and. 

4. Two homonyms are —_______ and 
road blackboard Sat you've 

5, Two contractions are ______ and. 
heoeary hercherts 6. Iwo antonyms are —_—_— and 

7. ‘Two synonyms are ———_—_ and 





2. The hat that belongs to the man 
(man’s hat) blew off. C 
3. The horse that belongs to the boy 


(boy’s horse) ran away. 

4. Return the book that belongs to 
John (John’s book) to me. 

5. The painting that belongs to my 
sister (My sister’s painting) won 
first place. 





IlI. Write a contraction for the 
words in heavy type. 


1. Bobby has not (hasn’t) beén to our 
school. 

2. He is (He’s) eleven years old today. 

3. After class, we are (we're) leaving 
on a trip. 

4, There is (There’s) no one to help 
me. 

5. You will (You'll) have time to 
study. 


Separate the Sentences. Tell pupils 
that this activity reviews Units 16 and 
17. Ask: “What is a compound word?” 
(a word made of two smaller words) 
Have pupils turn to pages 62 and 66 
and review the word lists silently. 
Then have them return to page 89 
and complete the activity. 

Line Up the Word Types. Tell pu- 
pils that this exercise reviews the many 
different kinds of words introduced in 
Units 16 through 21. Ask: “Can you 
name them?” (See the exercise.) Have 
pupils complete the activity. 


Supplementary Activity 


Word Categories. Pupils may play 
Categories, using different kinds of 
words. 


Answers 


1. The fullback found himself on 
the northeast corner. 

2. Her grandmother sat by the fire- 
place with a notebook. 

3. My grandfather rode shotgun on 
the Rand Stagecoach line. 

4. A fisherman sat in a sailboat and 
put a fishhook on his line. 

5. A rainbow arched over the wind- 
mill near the highway. 


1. daylight, blackboard 
2. sister’s, teacher’s 

3. Mon., Sat. 

4. rode, road 

5. we'll, you’ve 

6. smile, frown 

7. jump, leap 


To begin, the leader announces the 
saying, “Category. Word 
types. Possessives” (or whatever word 
category he or she wishes). When the 
category is synonyms or antonyms, he 

she should say: “Category. Word 
types. Antonyms. Hot.” After someone 
answers “Cold” the leader announces 
another antonym, and so on. (Note: 
Because pairs of homonyms and ab- 
breviations have the same sounds, they 
should not be used.) 


category, 


D 


Supplementary Activities 


Individual Help. Consult Analysis 
and Treatment of Spelling Problems, 
page 4T, to help pupils who need 
individual attention. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 16 through 21 to 
see if there are Supplementary Activ- 
ities that may be used again to help 
individuals or groups with special 
spelling problems. 
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Answers 


l. corner 

2. furniture 
3. market 

4. surprise 
5. farmer 

6. morning 
7. perfect 

8. perfume 
r 


Emphasis—Vowel +r pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 20: Silly Willy. 


A 


Program the Computer. This activ- 
ity illustrates words in which the first 
syllable contains one of the graphemes 
er, ar, ur, or or. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works like 
a human brain. (For an explanation 
of computers and how they are used, 
see page 10.) 

Help pupils answer the questions: 
“What does this computer do? How 
does it work?” Help them discover 
that when the words with missing let- 
ters are put into the correct input slot, 
list words will be the result. 

Ask: “‘What list words will the com- 
puter make?” Have pupils read and 


orbit corner farmer garden order surprise market farther 
further perfume perhaps correct harvest furniture 
current perfect purpose tardy artist morning orbit 







as they come out. 


Decide which slot the cards should be put into to 


make complete list words. Write the complete words 





COMPUTER READ-OUT 


Read the words vou wrote. What letter is in the first 


part of each word? 


follow the directions. Remind them 
to write each list word. 

Write the words corner, furniture, 
market, and perfect on the board. Un- 
derline the key letters in the first syl- 
lable of each word. Beginning with 
the word corner, ask: ‘““What vowel 
is in the first syllable?’ (0) “What let- 
ter follows it?” (r) “What is the vowel 
sound?” (/6r/) Contrast the /6r/ sound 
with the /6/ sound and the /o/ sound. 
Tell pupils that when an r follows a 
vowel, the sound of the vowel is 
neither long nor short but has its own 
sound in combination with the r. Re- 





peat the /dr/ sound. Continue in the 
same way with the remaining words. 
Computer Read-Out. Have pupils 
read and answer the question. Empha- 
size that each word they wrote con- 
tained a vowel + r in the first syllable. 


B 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 

Help pupils to read each clue and 
then have them write the correct list 
words on their papers. 





CROSSWORD 


On your paper, write the list words 

that complete the crossword puzzle. 

ACROSS 

4. almost the same as farther 

7. person who paints 

8. can mean either electricity, water 
or present 

DOWN 

1. opposite of imperfect 

2. opposite of early 


the path of a spaceship 


Gr oo f 


to take foods from where they 


eTOwW 


6. opposite of disorder 





LETTER GROUPS 


Choose the right letter group to com- 
plete each word. 


or ar er ur 


orbit 
—_ pattern. 


ik 
re 


ah 











c rect JE eS Ss 
g. den ye pose 
p. fume 65 p———haps 





The first syllable of a word may contain a vowel + r 





Letter Groups. Point out that the 
letter groups will be placed in the first 
syllable of each word to make a vowel 
+r pattern. Lead pupils to under- 
stand the concept in the formula. 

Formula. Have the formula 
aloud and tell how it applies to the 
key word. 


read 


Supplementary Activity 


More Computer Words. Write the 
following list on the board, leaving 
blanks in place of the letters in paren- 
theses. Tell the class to imagine that 


the parts of words in the computer 
must be programmed with the correct 
vowel to make list words. Have pupils 
write each word completely. 


1. c(o)rner Il. t(a)rdy 

2. h(a)rvest 12. s(u)rprise 
3. (a)rtist 13. p(e)rfume 
4 c(u)rrent lt. m(o)rning 
5. £(a)rmer 15. f(u)rther 
6. p(e)rhaps 16. m(a)rket 

7. (o)rder 17. g(a)rden 

8. p(e)rfect 18. (o)rbit 

4 p(u)rpose 19. c(o)rrect 
10. £(a)rther 20. £(u)rniture 


Answers 
ACROSS 


4. further 
7. artist 
8. current 


DOWN 

1. perfect 
2. tardy 
3. orbit 
5. harvest 
6. order 

| aeKe) 
eas 

oo. eer 

4. ar, ur 
Daur 

6. er 


C 


WRITE AND REVIEW 


Tell pupils to look carefully at the 
way the letters in furniture slant to 
the right. Encourage them to draw 
dashed slanted through the 
down-strokes of their letters when they 
need to check for slant. 

In the second exercise have pupils 
write the list word that goes with each 
clue word. Have them check the slant 
of their letters. 

Ask pupils to name the letter that 
follows the vowel at the beginning of 
each word. (r) Remind them that the 
first syllable of a word may contain a 
vowel + r pattern. 


lines 


g! 


Answers 


1. garden 
2. orbit 
3. artist 
4. morning 
5. market 
he 6 
2. wo 
3. 00 
4, e 

ue 


the /iti/ sound 


Misfits. This activity centres on the 
/u/ sound. Misspellings often occur 
because some of the words are con- 
fused with their homonyms. 

Ask pupils to identify the homo- 
nyms and to suggest sentences for 
them. Write some of the sentences on 
the board and underline the homo- 
nyms. 

Note: In knew and Tuesday the 
vowel may be pronounced /ii/ or /ii/. 


Supplementary Activities 


Practice Sentences. Write the fol- 
lowing sentences on the board, using 
a different colour chalk for the letters 
in heavy type. Challenge the class to 
rewrite the misspelled words. 


1. On Twosday (Tuesday) we play 
ball after school. 

2. I -new (knew) where to find the 
missing ball. 

3. We are going too (to) Grand- 
mother’s. pas 
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WRITE AND REVIEW 


Look carefully at the way the letters in furniture 


slant to the right. 
———- BPRS 7 faci (i ey fae mes fe a —— se ———— ms = 
HMA) 









Lad 




















GLCP SF gay Ppa pee | 
/ ELD Dag 


Write one list word that goes with each clue word 
below. Check the slant of your letters. 


1. flowers 4. sunrise 





2. spaceship 5. groceries 









3. painting 






MISFITS 
EREEREROAE 








Read the clue and name the letters missing 
from the words below. 






Let’s go the movies. 








We are kilometres from home 















3s. ts also 






Ww past tense of know 








Se sd ay third day of the week 






What vowel sound do the words have in 





common? 


4. Our baby brother is coming two. D 
(too). 
5. Our to (two) grandmothers live Unit 23 Quiz 


nearby. 
l. The satellite is in orbit. 


2. The boxer went to his corner of 
the ring. 
3. Owls sleep in the morning. 


Then ask pupils to read and spell 
their answers. Write the words on the 
board. Emphasize the correct spellings 
by drawing a circle around the critical 


? i l 
part of the word with a different colour 4. Watermelons were grown by the 
‘ farmer. 
ee 5, SERerings d artist 
New Words. Write the following ; 5 oe i Were one 
ee 6. Snails live in the garden. 
words on the board and ask: “How 
: ; 7. He gave the order to attack. 
are these words like the underlined 8 Saf bel : f 
misfit?” (The vowel sound and _ its : An rhe SATE, UD Ay Cah aaa 
lli th PURPOSE: 
Pe ea ae 9. Jon was tardy again. 


too: tool, toothbrush, toothless 
knew: crew, dew, blew, grew, flew 
Tuesday: glue, due, blue, true, clue 1] 


10. ‘The quarterback threw a perfect 
pass. 

The fish swam with the current. 
The puppy was a surprise. 

The cats scratched the furniture. 
Jean went to the flea market. 

I helped to harvest the crops. 





Tell pupils that by knowing how to 12. 
spell the vowel sound in the misfits, 13. 
they have clues to spelling the harder _—‘14. 
part of at least thirteen other words. 15. 


LOOK AGAIN 


FLIP CARDS 


Make flip cards for these spellings: er, ar, 
ur, and or. When your teacher says a list 
word, hold up the card with the correct 


spelling of the vowel |. r sound. 


cr 


or 






HIDDEN WORDS 


Remove one or more letters from cach of 
the words below to discover hidden words. 


Example: garden —> difden —>den 


1. corner 1. current 
2. market 5. artist 
3. orbit 6. furniture 


FIND/WRITE 
Write the word in each line that was used 
as a list word in this unit 














NAME GAME 


Unscramble the letters below to find the 


first names of people 


| notruB re Try 


2 rteadlH 6. JsearGh 
%. lerviSh ar My 
1. orBsi BR. verGa 





16. The lighthouse is farther down 
the beach. 

17. The tourists needed further in- 
formation. 

18. The computer was always correct. 

19. Perhaps the test will be easy. 

20. Carol smelled her §sister’s 
fume. 


per- 


E 


LOOK AGAIN 


Flip Cards. When pupils have made 
the flip cards, pronounce the words 
below and let pupils hold up the card 
with the correct spelling. 


1. perhaps 5. garden 
2. morning 6. perfume 
o:  pertect 7. order 

4. surprise 8. current 


Find/Write. Have pupils find the 
list word in the first line. Then say: 
“If you know the list word, you also 
have a clue to the spelling of the other 
words in this line.” Have pupils tell 
how the other words are like the list 
word. (They have the same root.) Dis- 
cuss how the words are different. Then 
have pupils complete the exercise. 


LOOK AHEAD 


Hidden Words. On the board, write 
the word corner and have pupils pro- 
nounce it. Say: “Let’s see how many 
smaller words we can find in this 
word.”’ Ask: “Do you see the word 
or?” Write or and have pupils tell 
which letters were dropped from cor- 
ner. Cover er and ask: ‘““Now what 
word do you see?” (corn) Return to 
the word corner and help pupils iden- 
tify corn and or. Have pupils read 
the directions and finish the exercise. 


Answers 


LOOK AGAIN 


I Correct 
2. perfume 
3. current 
4. harvest 
5. orbit 

6. garden 





LOOK AHEAD 


Answers will vary. 


]1. Burton 
2a Earold 
3. Shirley 
4. Boris 
5: Terry 
6. Charles 
7. Mary 
S. Gerry 


Name Game. Write notruB on the 
board and tell pupils. the letters spell 
a name. Ask: “What is the beginning 
letter?” (capital B) “Why?” (It is capi- 
talized.) Remind pupils that names of 
people always begin with a capital 
letter. Have pupils read the directions 
and unscramble the names. You may 
need to give several hints for some 
names. Tell pupils that each name 
has a vowel+r pattern. After the 
names are written, have the patterns 
identified. 


Supplementary Activity 


Who Has the Vowel? Write list 
words on the board with blanks for 
the vowels e, a, and o in the first syl- 
lable. Have each pupil sit with the 
palms of his hands together. Choose 
one pupil to hold a piece of chalk be- 
tween his or her hands and to walk 
around the room putting his or her 
hands between the hands of everyone 
sitting. At some point, he or she 
inconspicuously drops the chalk into 
the hands of one of his or her class- 
mates. After all of the hands have been 
passed through he or she points to one 
“Who has the vowel for this word?” 
Pupils then guess who has the chalk. 
When the person with the chalk is 
named he or she completes the word 
and passes the chalk to someone else. 
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Answers 
the t doubles 


no, yes, 1 and 2 


1. popping 
2. dimming 
3. whipping 
4. snapping 
5. shedding 
6. bragging 
7. slamming 
8. stirring 
yes 


Emphasis—Adding ed and ing to one- 
syllable words with the consonant- 
vowel-consonant pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 21: The Hide-Behind. 


A 


Word Chemistry. This activity 
shows how certain words are altered 
by the addition of suffixes. 

Begin by telling pupils that test 
tubes are used by chemists to com- 
bine chemicals and to observe the re- 
sults: Ask: “How are the test tubes 
used here?” Have pupils look at the 
picture and tell what colours have been 
combined and what the resulting colour 
is. Help pupils read and discuss the 
questions, using the words in the test 


24 


WORD CHEMISTRY 


hitting popping slamming stirring clipping fitting snapping 
shedding whipping brageine dimming 

fanned petted slimmed starred skinned fanned tripped 
wrapped scrubbed flagged scrapped 


Look at the three test tubes below. What happens 


when ing ts added to fit? 








Is there more than one t in the first tube? in the 


third tubez How many in each? 


Make list words from the words below. 


| pp ———_. 3. whip 


Ci 1 snap 


5. oshed “a 7. slam 


6. bar 8. stir 


When ing was added, was another letter added? 


tubes to discover the answers. Have 


pupils complete the exercise. Remind 
them that the answers they write will 
be list words. 

Have pupils read and answer the 
question at the bottom of the page. 
Emphasize that the last consonant of 
the root word was doubled before ing 
was added. 


Supplementary Activity 


More Word Chemistry. Draw three 
test tubes on the board. In the first 
test tube put root words of list words 





that were not used in the exercises. 
Number each root word. In the sec- 
ond test tube put the endings that 
must be added to each root word to 
make a list word. Number the endings 
also. In the third test tube write only 
the numbers. Have pupils combine 
root words and endings. Then have 
them write the list words in the third 
test tube. (The three sets of numbers 
should be correlated so that when root 
word number | is added to ending 
number 1, the number 1 “reaction” 
in the third test tube will be a list 
word.) 


RHYME WORDS 


Write the list word that rhymes with the 


other words in each line. 


|. rubbed clubbed 3. whipped clipped 5. charred marred 
2. bragged wagged 4. dimmed rimmed 6. chinned pinned 
Write the root word of each word you 
wrote. How many consonants end each 
root word? 
Put the words into the machine. ]. fan 3. clip 5. wrap 7. scrap 
Write the list words that come out. Danie 4. pet 6. dim 





In one-syllable words with consonant- vowel- con- 


fitting 
fanned 


sonant spellings, double the final consonant before 


_— adding a sufhx beginning with i or e. 





B 


Rhyme Words. Have pupils read 
the directions and pronounce the two 
words in item 1. As the words are pro- 
nounced have pupils listen to the be- 
ginning, middle, and ending sounds 
in each line and tell which parts of 
the words sound alike. Ask: “Can you 
tell by looking at the words why the 
endings sound alike?’ (because they 
are spelled alike) Have pupils read 
the directions and write a list word 
to rhyme with each pair of words in 
the exercise. In discussing the final 


question lead pupils to understand 
the concept in the formula. 

Adding Machine. Have 
look at the picture and tell what the 
machine does. Tell pupils the name 
of the machine will give them a clue. 
(The machine takes in words and adds 
a letter and an ending to make an- 


pupils 


other complete word.) Have pupils 
read the directions and write the list 
word the machine can make of each 
root word. 

Call attention to the 
vowel-consonant (C-V-C) pattern in 
each of the root words. Point out the 


consonant- 


Answers 


1. scrubbed 
2. flagged 
3. tripped 
4. slimmed 
5. starred 
6. skinned 


scrub, flag, trip, slim, star, skin 
one 





l. fanned 
2. fitting 
3. clipping 
4, petted 
5. wrapped 
6. dimming 
7. scrapped 


i and e in the ing and ed endings. 
Ask: “Why do you think the C-V-C 
pattern is important in learning to 
spell?” Lead pupils to understand the 
concept summarized in the formula. 

Formula. Have the formula 
aloud and tell how it applies to the 


read 


key words and to the words written 
in the exercises. 


Supplementary Activity 


Scrambled Squares. Write the fol- 
lowing letters and groups of letters 
on 2cm by 2 cm squares of lightweight 
cardboard. Mix up the squares and 
put them into a box. Allow one or two 
pupils at a time to work with the 
squares, arranging them to make list 
words. 


slam m ing 
brag g ing 


shed d ing 
dim m ing 


slim m ed 
scrap p ed 
fit t ing 
skin n ed 
stir r ing 
fan n ed 


wrap p ed 
flag g ed 
clip p ing 
scrub b ed 
star r ed 


pop p ing 
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Answers 


letea 
Zea 
3. ed 
4. ea 
5. ea 


the /e/ sound 
ea 


C 


WRITE AND REVIEW 


Have pupils point out the basic 
small letter strokes in each of the let- 
ters in the first exercise. (a—oval; n— 
hill; i—point; e, h, g—loop) Then have 
pupils write each letter once. 

Before pupils copy the sentence re- 
mind them to leave a space the width 
of a small o between the words. Then 
have them underline the root words in 
popping and in snapping. (pop, snap) 
Guide pupils to summarize that in 
one-syllable words with C-V-C spell- 
ings, the final consonant is doubled 
before adding an ending beginning 
with i or e. 


g6 


WRITE AND REVIEW 


What basic small letter strokes do these letters represent? 


Write each letter once 


























MISFITS 
BREE OCAR 


Read the clue and name the letters 


missing from the words below 


homonym of red 
prepared 

past tense of mean 
in place of 


topmost 


What vowel sound do the words have 


in common? How is this sound spelled? 


Misfits. This activity centres on the 
/e/ sound spelled ea. Pupils may sug- 
gest e as a possible spelling. 


Supplementary Activities 


Practice Sentences. Use the proce- 
dure outlined on pages 12 and 16. 


1. I will take this book (instead) of° 
that one. t.. 5 

2. Have you (read) this book? 

3. My (head) is aching. 

a Freddie (meant) to come with us, 


but he was not (ready) when we 
went to his house. 


New Words. Write dead, stead, 
tread, lead, and bread on the board 
and ask: “How are these words like 
ones we have studied?” Then chal- 
lenge pupils to write at least three 
sentences using the new words. 








Unit 24 Quiz 


After the collision, the car was 
scrapped. 

The stagehands were dimming 
the lights. 

A lumberjack was bragging about 
his strength. 

The baby petted the puppy. 

A cat kept popping the balloons. 
The damaged race car was flagged 
down. 

The exercise slimmed me down. 
The door kept slamming shut. 
Father kept stirring his stew. 
The ship’s decks were scrubbed. 
The baby was wrapped in a 
blanket. 

A monkey starred in the movie. 
The picnickers fanned away the 
flies. 


LOOK AGAIN 


FIND THE ROOT 


Write the root word tor each word below. 


t. sliammed I, tripped 
2. stirring 5. clipping 
,Opping 6. skinned 
POP] > 
Did the cndings ed and ing change the 


root words? 






WORD REMODELING 
Switch the vowels in heavy type with 
other vowels to remodel the words 
below 
Example: slipping — slapping 
|. slamming 1. snapping 
2. petted 5. clipping 
3 


starred 


tripped a) 





14. The hunter skinned the rabbit. 
15. The snake was shedding its skin. 
16. The runner tripped and fell. 
17. Today the fish are snapping. 

18. They don’t deserve a whipping. 
19. The barber was clipping my hair. 
20. J am fitting the dress for her. 


E 


LOOK AGAIN 


Find the Root. Have pupils look at 
the first word. Then cover the ending. 
Ask: “What letters are left?” (slimm) 


“What is the root word?’ (slim) 


LOOK AHEAD 


WORD ENLARGING 


\dd ed to the words in column | and ing 


to the words in column 2 to make list words 


l 2 
le apet I. pop 
2. wrap Eaeclin 
3. flag 3. brag 
4. scrap t. dim 


What dil you do to each word before 


adding the endings? 






WORD REDUCING 


Remove one of the double consonant let- 


ters in cach word below to form a new 


word. 
J. scrapped 4. canned 
2. snipping 5. riddmg 
robbed 6. dinner 
What is the difference in the first vowel 


sounds between the words above and the 


new words you wrote? 


Write slim on the board and have pu- 
pils compare it with slimm. Note the 
two ms and explain that doubling the 


final consonant retains the short vowel. 


sound of the root word. (example: 
robed, robbed) Point out, however, 
that this happens only with one-syl- 
lable words that have C-V-C patterns 
and with endings that begin with a 
vowel like e or i. Help pupils identify 
the C-V-C pattern in each root word. 
Then have them complete the exer- 
cise. 

Word Enlarging. Have pupils read 
the directions. Ask: “What endings 
will you add to the words? What word 
patterns do the words have?’ (C-V-C) 
“Do the endings begin with vowels or 
consonants? What must you do to the 
final consonants before adding the 
endings?” (double them) Have pupils 
complete the exercise and discuss the 
question. 


Answers 


LOOK AGAIN LOOK AHEAD 


1. slim Answers will vary. 
aS tit: 
3 pop I. scraped 
4.. trip 2. sniping 
5 “14 ¢ 
2. Clip 3. robed 
6. skin 4. caned 
a 5. riding, 
6. diner 


Short vowels 


I. petted 
2 became long 


2. wrapped 
3. flagged 
4. scrapped 


vowels. 


1. popping 
2. clipping 
3. bragging 


4. dimming 


The final 
consonant was 
doubled. 


LOOK AHEAD 


Word Remodelling. Write slam- 
ming on the board and change the 
vowel to make slimming. Explain to 
pupils that if they know how to spell 
slamming, they need only learn how 
to switch vowels to spell the other two 
words. Have pupils complete the ex- 
ercise. 

Word Reducing. Write scrapped on 
the board and identify the root word 
scrap and the /a/ sound. Remove a 
p from scrapped and write scraped. 
Identify the root word scrape and the 
/a/ sound and final e. Help pupils 
see that the reason the vowel sound 
changes is that the root word changes 
to a word with a long vowel and a 
final e. 


Supplementary Activity 


More Word Enlarging. Write the 
following words on the board. Have 
pupils add ing to the words in the 
first column and ed to the words in 
the second column. 


drop map 
run stop 
cut skip 
strip trim 
flop trap 
bed flap 
bet cap 


Answers 


1. adding 
2. melted 
3. drilling 
4. locked 
5. listing 
6. curled 
7. helping 
8. yelled 
no, no 


Emphasis—Adding ed and ing to 
words with the V-C-C pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 22: A Horse Without a 
Name. 


A 


Gears in Action. This activity illus- 
trates that ing and ed endings are 
simply added to words ending in the 
V-C-C_ pattern. 

Explain the way gears work. (See 
page 14 for a complete explanation.) 
Emphasize that as the fingers of one 
gear fit between the fingers of the 
other gear, words or word parts will 
come together to make list words. 
Have pupils name the words or word 
parts on each gear and tell which will 
come together as the gears turn. Ask: 
“What list words will be made?” Have 
pupils write each word. 


4S 


GEARS IN ACTION 


helping hanging adding hunting listing crashing drilling 
sinking swinging helping rusting 

melted rushed curled velled litted presser printed 
melted pumped locked splashed 


Write the list words that are made when the gears 


come together 





CHECKING THE GEARS 


In order for the gears to mesh. did any root word 


need to have its final consonant doubled? a final 


e dropped? 


Checking the Gears. Have pupils 
read and answer the questions. Em- 
phasize that the root word was not 
changed to add the endings. 


Supplementary Activity 


Identifying Patterns. Say: “When 
endings are simply attached to the 
root words the spelling of the root ° 
word usually follows a certain pattern. 
Let’s see if we can discover what the 
pattern is.” 

Write the words add, melt, drill, 
and lock on the board. Help pupils 





determine the pattern of the last three 
letters in each word. Beginning with 
the first vowel and including the two 
letters immediately following help pu- 
pils see that each word ends in a V-C-C 


pattern. Under the vowel of each 
word write capital V; under the con- 
sonants of each word write capital C. 
Have pupils read the list words and 
note that all of the words have short 
vowel sounds followed by two conso- 
nants. Emphasize that words ending 
with the V-C-C pattern are not 
changed when endings beginning with 
a vowel are added. 


Answers 
ACROSS 


4. swinging 


On your paper, write the Eye pressed 





list words that complete the 6. yelled 
crossword puzzle. 
DOWN 
ACROSS : 
4. gorilla’s way of moving i: hangi ng 
through trees 2. sinking 
5. squeezed between two 3. lifted 
things . 
a ee 4. splashed 
DOWN 
1. dangling 1. rusting 
2. going under 2. printed 
3. raised 3 } : 
4. to have hit water hard penta 
4. rushed 
5. pumped 
RHYME WORDS Write the list word that rhymes with the other 6. crashing 
words in each line. 
rust 
1. dusting rusting 4. hushed crushed print 
2. sprinted tinted 5. dumped bumped hunt 
rush 
3. bunting punting 6. dashing lashing pump 
Write the root word of each word you wrote. Was crash 
the last letter doubled before the endings were AG 


added? 


In one-syllable words with vowel-consonant-consonant end- 


helping 


melted beginning with a vowel. 


ings, the final consonant is not doubled before adding a suffix 





B 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 

Help pupils to read each clue and 
then have them write the correct list 
words on their papers. 

Rhyme Words. Have pupils read 
the directions and pronounce the two 
words in item 1. As the words are pro- 
nounced have pupils listen to the be- 
ginning, middle, and ending sounds 
and tell which parts of the words 
sound alike. Have pupils read the di- 


rections and write a list word to rhyme 
with each pair of words in the exer- 
cise. In discussing the final question 
lead pupils to understand the concept 
in the formula. 

Formula. Have the formula read 
aloud and tell how it applies to the 
list and nonlist words in Rhyme 
Words. 


Supplementary Activity 


More Rhyme Words. Pronounce the 
following words and have pupils write 


a rhyming list word. (Answers are in 
parentheses.) 


banging, clanging (hanging) 
Misting, twisting (listing) 
crashed, smashed (splashed) 
drinking, thinking (sinking) 
filling, killing (drilling) 
hurled, burled (curled) 
docked, rocked (locked) 
stressed, dressed (pressed) 
smelled, jelled (yelled) 
singing, bringing (swinging) 


Se a oe ee FO. TS) 


— 
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Answers 


l.. gu 
2. fu 
a. 2U 
4: ey 
>. gu 


the /g/ sound 
gu 


C 


WRITE AND REVIEW 


Instruct pupils to copy the sentence 
and then check the size and shape of 
their letters. Remind them that capi- 
tal letters and some small letters are 
a full space high, that small d, p, and 
t are two-thirds of a space high, and 
that the remaining small letters are 
one-third of a space high. 

Have pupils underline the list 
words yelled and crashing. Ask pupils 
to name the root of each word. (yell, 
crash) Guide them in generalizing that 
in one-syllable words with V-C-C end- 
ings the final consonant is not dou- 
bled before adding a sufhx beginning 
with a vowel. 

Misfits. This activity focusses on the 
/g/ sound represented by gu. 


Supplementary Activities 


Practice Sentences. Use the proce- 
dure outlined on pages 12 and 16. 


1. My father and uncle (guard) a fac- 
tory. 

2. My sister can play the (guitar). 

Did you (guess) correctly? 

4. Maria was an overnight (guest) at 
my house. 


= 
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Copy the sentence. 








Check the size and shape of your letters, 


WRITE AND REVIEW 





















@MISFITSEES 
BERR OAE 


the words below. 











ess to suppose 
2 est visitor 
3 ilty wrong 


What consonant sound 


How is this sound spelled? 


5. The girl was (guilty) of stealing 





candy. 


Other Words. Say: “Since you know 
how to spell guard, how would you 
spell guarded? guardhouse? guard- 
ian?” Write the words on the board 
and encourage pupils to suggest con- 


Read the clue and name the letters missing from 


r 


Se ee eee ere 


textual sentences. Tell them that in _ 


knowing how to spell the root word, 
they have clues to spelling at least 
four other words. 

Homonyms. Challenge pupils to 
spell guessed and guilt, using the pro- 
cedure above. Point out that these 
words have homonyms and instruct 
pupils to look up the words in their 
Spelling Dictionaries. Write sentences 
for all the homonyms, underlining 
the key word. 


Dn 


Lig 


itar 





Se aad 
















musical instrument with strings 


to protect 


do the words have in common? 


D 


Unit 25 Quiz 


He jumped in and splashed me. 
The old pipe is rusting. 

The men were helping the sur- 
vivors. 

The clothes are hanging outside. 
The safe was locked. 

The students spent the day add- 
ing numbers. 

Sally curled her hair. 

He pumped the tire full of air. 
The men were drilling for oil. 
The monkey was swinging from 
tree to tree, 

When the sun came out, 
snowman melted. 


the 


LOOK AGAIN 


MATCHO Read and cover the first word in each line. Then 


name the other word in the line that is spelled the 


same as the first word, 










ere 
















LOOK AHEAD 


HIDDEN WORDS 


Cross out one or two letters at 
the beginning of each word be- 


low to discover hidden words. 


STORY SETTINGS 


Use as many list words as you can to write a story 


1. sinking 5. swinging 
2. rushed 6. sending 
; Person: 
2 = ; 
8. splashed 7. harming 
I ee Place: 
4. rusting Thing: 


12. The battleship was sinking. 

13. The injured player yelled for 
help. 

{4. The police officer rushed after 
the thief. 

15. The rocket went up when the 
button was pressed. 

16. Jane was listing all the things to 
buy. 

17. The strong man lifted weights. 

18. The car went crashing into the 
wall. 

19. The mouse was hunting for food. 

20. A special stamp was printed. 


for either of the settings below. 


eirl Person: man 
park or Place: kitchen 
kite Thing: overflowing sink 


10) 


E 


LOOK AGAIN 


Matcho. This exercise provides prac- 
tice in visual discrimination. Have pu- 
pils look at the list word pressed and 
then compare it with other words in 
the same line. Ask: “Which of the 
four words is the matching word? How 
are all of the words alike? How are 
they different?” Discuss each line of 
words. Then have pupils read the di- 
rections and write the list words. 


LOOK AHEAD 


Hidden Words. On the board write 
the word sinking and have pupils pro- 
nounce it. Cover s and ask: “Now 


Answers 
LOOK AHEAD 


1. inking 


2. shed 
3. lashed 
4. sting 
‘ 


5. winging 
6. ending 
7. arming 


Answers will vary. 


what word do you see?” (inking) Have 
pupils follow the directions. 

Story Settings. Remind pupils that 
a story setting includes a person, a 
place, and a thing. 


Supplementary Activities 


More Hidden Words. If you wish 
to have pupils find more hidden words, 
return to the word sinking and help 
pupils identify ink, in, sin, sink, king, 
and kin. Write each word on the board 
and select pupils to find other hidden 
words. (2. us, rush, he, she; 3. lash, as, 
ash, he; 4. in, tin, us, rust; 5. in, win, 
wing; 6. end, in, ding; 7. arm) 

Story Follow-Up. Have some of the 
better stories read aloud. Underline 
the list words and display the stories 
on a bulletin board. 
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Answers 


raiding 
treated 
steaming 
soaked 
sealing 
drained 
creeping 
healed 


Ch AES) SFE ee Nore ae a 


=) 
° 


Emphasis—Adding ed and ing to 
words with the V-V-C spelling pat- 
tern. 


Additional Resources—Use_ Enrich- 
ment Activity 23: Crossword City. 


A 


Gears in Action. This activity shows 
that ing and ed are simply added to 
one-syllable words ending in the V- 
V-C pattern. 

Explain how gears work. (See 
page 14 for a complete explanation.) 
Emphasize that as the fingers of the 
small gear fit between the fingers of 
the larger gear, words or word parts 
will come together to make list words. 
Have pupils name the words or word 
parts on each gear and tell which will 
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20 


steaming 


treated 


GEARS IN ACTION 


Pretend the gears are turning. Write the list words 
that are made when the gears come together. 


raiding sealing roaring seeking creeping 
steaming sweeping cheating sneaking straining 
seated healed peeled stained screamed 

trailed drained treated greeted soaked 





CHECKING THE GEARS 


Compare the words you wrote with the words on 
the outer wheel. When you added the endings, did 
you add or drop any letters from the words on the 


outer wheel? 


come together as the gears turn. Ask: 
“What list words will be made?” Have 


pupils write each word. 

Checking the Gears. Have pupils 
read and answer the question. Empha- 
size that the endings were simply 
added to root words. 


Supplementary Activity 


Identifying Patterns. Say: “When 
endings are simply attached to root 
words, the spelling of the word usu- 
ally follows a certain pattern. Let’s 
see if we can discover what the pat- 
tern is.” 


4 





Write the words raid, heal, creep, 
and drain on the board. Help pupils 
determine the pattern of the last 
three letters in each word. Beginning 
with the first vowel and including the 
two letters immediately following, 
help pupils see that each word ends 
in the V-V-C pattern. Under the vow- 
els of each word write V; under the 
consonant of each word write C. Have 
pupils read the list words and note 
that all the words have two vowels 
followed by one consonant. Empha- 
size that words ending with the V-V-C 
pattern are not changed when endings 
beginning with i or e are added. 


wi 


RHYME WORDS 


Write the list word that rhymes with the other 


words in each line. 


keeping creping 4. treating 


] 
2. jailed naied 5. peeking 
3 


trained drained 


The ing and ed endings were added to the words 


above. When an ending was added to the root word, 


was an e dropped or a consonant doubled? 


stcaming 
treated 





B 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 

Help pupils read each clue and then 
have them write the correct list words 
on their papers. 

Rhyme Words. Have pupils read 
the directions and pronounce the two 
words in item |. Tell them to listen 
to the beginning, middle, and ending 
sounds and tell which parts of the 
words sound alike. Then have them 
write a list word to rhyme with each 
pair of words in the exercise. In dis- 
cussing the final question lead pupils 





bleating 


reeking 


CROSSWORD 


On your paper. write the list words 


that complete the crossword puzzle 


ACROSS 


t. shouted 

5. moving secretly 

6 said hello 

DOWN 

}). making loud noise 

2 In a seat 

3}. stripped off the skin of a lruit 


f.  trvine hard, as with every 


muscle 





In words with V-V-C endings. no change is made 


when adding a sufhix beginning with a vowel. 


to understand the concept in the for- 
mula. 

Formula, Have pupils read the for- 
mula and tell how it applies to the 
words in Rhyme 


list and  nonlist 


Words. 


Supplementary Activities 


More Rhyme Words. Pronounce the 
following words and have pupils write 
a rhyming list word. (Answers are in 
parentheses.) 


1. braiding, aiding (raiding) 
2. stealing, dealing (sealing) 
3. heated, seated (treated) 


Answers 
ACROSS 
screamed 


Ass 
5. sneaking 
6. greeted 


DOWN 


]. roaring 
2. seated 

3. peeled 

4. straining 





1. sweeping 

2. trailed 

3. stained 

4. cheating 
seeking 


no 


4. pealed, sealed (healed) 
5. draining, raining (straining) 
6. croaked, cloaked (soaked) 





7. leaking, creaking (sneaking) 
8. streamed, creamed (screamed) 
9. steeping, sleeping (creeping) 
10. oaring, soaring (roaring) 


Add-an-Ending. Write the follow- 
ing words on the board and have pu- 
pils add ed and ing to each word. 


le can 6. train 
Depeleaik fa cloak 
3. braid SeEscaL 
4. cream 9. soar 
5. tweet LOS vheat 


Patterns and Endings. Write the 
following words on the board and help 
pupils to identify their ending pat- 
terns: creep (V-V-C), help (V-C-C), and 
fit (C-V-C). Show how ed and ing end- 
ings are added to each word. Then 
ask: ‘““Which pattern requires that the 
final consonant be doubled?” (C-V-C) 
“Which patterns require no changes 
at all when adding endings?” (V-V-C 
and V-C-C) 
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Answers 


lle 1 
2Or: 
By, la 
4. ea 
5. ee 


C 


WRITE AND REVIEW 


Remind pupils that while they are 
working to perfect their cursive writ- 
ing skills there will be times when 
manuscript writing will be appropri- 
ate and useful. Discuss the different 
opportunities for using manuscript 
writing. (making posters, labels, cards, 
charts, and so forth) 

Have pupils look at the manuscript 
letters on page 4 and then copy the 
announcement in the handwriting ex- 
ercise. Remind them that their letters 
should not slant to the right as in 
cursive writing. 

Write the word roaring on the 
board. Ask pupils why it was capital- 
ized in the announcement. (Roaring 
is one of the main words in the title 
of the play.) Have pupils name the 
root of roaring. (roar) Remind pupils 
that in words with V-V-C endings no 
change is made when adding a suffix 
beginning with a vowel. 

Misfits. This activity focusses on mis- 
cellaneous spelling problems. Many 
misspellings occur because of confu- 
sion with homonyms. 

Have various pupils read the sen- 
tences and ask others to spell the mis- 
fits aloud. 
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WRITE AND REVIEW 


Review the manuscript letters. Copy the announcement below. 





Psd eo 


OORDLC Seis als 











BMISFITSS SS 
BEEBE OAE 


Read the clue and name the letters 


missing from the words below. 


| aeaoet r a physician 





ne 


hy after thirty-nine 





our sixty minutes 





rc past tense of hear 





nD form of to be 





Write three sentences. using as 


many of the words as possible 
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Supplementary Activity 


Homonyms. Ask pupils to identify 
the words that have homonyms. If 
they are unable to do so, instruct them 
to look up our, heard, and been in 
their Spelling Dictionaries and report 
their findings. (heard—herd; hour— 
our; been—bin) és 

Write contextual sentences on the 
board with the key words underlined. 
Then write the following sentences on 
the board and challenge pupils to fill 
in the proper homonyms. 


1. We (heard) a (herd) of cattle com- 
ing toward us. 





2. We must leave for (our) dentist ap- 
pointments in an (hour). 


3. We have (been) painting the vege- 
table (bin) for an hour. 





cw ; ; 
CNMGLatS WNOGEDGE= ©: =a 


= 


a 


10. 


ll. 





D 


Unit 26 Quiz 


The monkey peeled the banana. 
The cut healed quickly. 

The bloodhound trailed the rob- 
bers. 

The injured lion was roaring in 
pain. 

The hot liquid began steaming. 

The sponge soaked up the water. 
The spider was sneaking up on 
the fly. 

A large crowd greeted the prince. 
Lost treasure is what the pirates 
were seeking. 

When Lucy saw the snake, she 
screamed. 

After the parade, the men began 
sweeping the streets. 


LOOK AGAIN 


FIND/WRITE 
Write the word im cach line that was used 


asa list word in this unit. 


Ie raid raiding raider 


Write the root word 







2 9 ; 
; i , 3. sealing 
4. trailer trailed trail 
1. soaked 
5. creeping erceeper creepy @ 
5. healed 
WORD REMODELING 
‘ RIDDLES 
Make new words by adding 
the sullix er to the words Find the roots of the list words to answer 
below the riddles. 
Example: train — trainer l I come from boiling water 
1. dream 1, clean . 
2 2 2. Tam at the bottom of every sink 
Z: Speak 5 keep 
3. speed 6. loaf 
3. Tama path in the forest 
How does the ending change 
the meaning of cach word? 4. You can hear me inside a conch shell. 


12. There was no cheating in the 


game. 

13. The bathtub had not been 
drained. 

14. The doctor treated the patient. 

15. A mountain lion was creeping up. 

16. The airplanes were raiding the 
enemy’s hideout. 

17. The cowboy was straining to get 
his boot off. 

18. Spilled coffee had stained the 
woman’s dress. 

19. The dinner guests seated them- 
selves. 

20. She sent the letter without sealing 


the envelope. 


Note: The /ad/ sound may be espe- 
cially difficult for some pupils to pro- 
nounce. Refer to page 5T for tech- 
niques to help those pupils. (See Units 
24 through 26.) 


FIND THE ROOT 


for cach word below. 

















E 


LOOK AGAIN 


Find/Write. Have pupils find the 
list word in the first line. Then say: 
“If you know the list word, you also 
have a clue to the spelling of the other 
words in this line.” Have pupils tell 
how the other words are like the list 
word. (They have the same root word.) 
Discuss how the words are different. 
Then have pupils read the directions 
and complete the exercise. 

Note: Answers are words ending in 
ed or ing; emphasize that the endings 
here are simply added to words but 
that this is not always true of ed and 
ing. 

Find the Root. Have pupils look at 
the first word and cover the ending. 
Ask: “What letters are left?’ (seek) 


Answers 


LOOK AGAIN LOOK AHEAD 


1. raiding 1. dreamer 
2. treated 2. speaker 
3. sneaking 3. speeder 
1. trailed 4. cleaner 
5. creeping D. Keeper 
6. straining 6. loafer 


Changes meaning 


1. seek to “one who does.’ 
2e epeel 
3. seal ia 
. steam 
4. soak : ; 
Dera 
b. heal . ; 
: 3. trail 
6. cheat 


4. roar 


“Is this the root word?” (yes) Have 
pupils note that the ing and ed end- 
Ings were simply added to the root 
words. Have pupils complete the ex- 


CYCISC. 


LOOK AHEAD 


Word Remodelling. Have pupils 
read the directions. Ask: “What end- 
ing will you add to the words?” (er) 
“What word patterns do the words 
have? (V-V-C) “What effect does this 
pattern have when you are adding an 
ending?” (None. The V-V-C pattern 
requires no changes in the root words 
before adding an ending.) Help pupils 
identify the V-V-C patterns in the 
words: Then have them complete the 
exercise. 

Riddles. Explain to pupils that a 
riddle is a question or a statement that 
is often solved by guessing. Encour- 
age pupils to ask riddles they know. 
For example: “What is the best ma- 
terial for kites?” (flypaper) “Why is a 
watch like a river?”’ (because it doesn’t 
run long without winding) “What has 
four is and runs for more than two 
thousand miles?” (the Mississippi 
River) Tell pupils the riddles they are 
to solve are statements. For example: 
“Tam bought by the yard but worn 
by the foot. What am I?” (a carpet) 
Have pupils read the riddles and write 
the list words that answer them. (Note: 
Conch is a dictionary entry.) 
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Answers 


The e is dropped. 
1. piled 

2. glided 

3. traced 

4. blazed 

5. blamed 

6. ruled 

7. flamed 

yes 


Emphasis—Adding ing and ed to 
words with the V-C-e pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 24: Write the Root. 


A 


Word Chemistry. ‘This activity 
shows that the final e is dropped be- 
fore adding the ed ending to root 
words ending with the V-C-e pattern. 

Begin by telling pupils that test 
tubes are used by chemists to combine 
chemicals and to observe the results. 
Ask: “How are the test tubes used 
here?” Have pupils look at the pic- 
ture and tell what colours have been 
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wa 


WORD CHEMISTRY 


lining losing tiring daring filing wiring placing 
dining scraping staring wiping 
ruled piled scared faded glided ruled blamed blazed 
skated traced flamed 
Look at the three test tubes below. What happens 
when ed is added to rule? 
ruled 






Add ed to the words be- 


low to get list words. 


fepule 5. blame 
2. glide 6. rule 
3. trace 7. flame 
4. blaze 


To add ed, did each root 


word have to drop a letter? 
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combined and what the resulting colour 
is. Help pupils read and discuss the 
question, using the word in the test 


tube to discover the answer. Then 
have pupils complete the exercise. Re- 
mind them that the answers they write 
will be list words. 

Have pupils read and answer the 
question at the bottom of the page, 
Emphasize that the final e was dropped 


before the ed ending was added. 


Supplementary Activity 


More Word Chemistry. Draw three 
test tubes on the board. In the first 


test tube put root words of list words 
that were not used in the exercises. 
Number each root word. In the sec- 
ond test tube put the ed and ing end- 
ings that must be added to each root 
word to make a list word. Number 
the endings also. In the third test tube 
write only the numbers. Have pupils 
combine root words and_ endings. 
Then have them write the list words 
in the third test tube. (The three sets 
of numbers should be correlated so 
that when root word number 1 is 
added to ending number 1, the num- 
ber 1 “reaction” in the third test tube 
will be a list word.) 


Answers 


ADDING MACHINE 


2. placing 
3 


skated 

Put the words below into the machine. Write { dining 

the list words that come out 5. daring 

6. wiping 

1. lose 4. dine 7. fade 7. faded 

2. place 5. dare 8. tire aoe? spas 

e ’ ; ws 8. tring 
3. skate 6. wipe 9. wire c 


9. wiring 





5 through 8 
il, inl 


2. scrap 





3. scar 
4. star 
1. losing 5. file 
6. scrape 
7. scare 


WRITE THE ROOT 8. stare 


] through 4 
5 through 8 


Say the words below. Which are list words? 


1. filling 5. filing 
2. scrapping 6. scraping 
3. scarred 7. scared 
4. starring 8. staring 


Write the root word of each word above. Which root 
words end with a consonant? Which words end with 


a final e? 
dining In one-syllable words with V-C-e endings, the final e is 
ruled dropped before adding a sufhx beginning with a vowel 





B 


Adding Machine. Have pupils look 
at the picture and tell what the 
machine does. Tell pupils the name 
of the machine will give them a clue. 
(The machine takes in words, removes 
the final e, adds ed or ing, and emits 
another complete word.) Have pupils 
write the list word that the machine 
can make of each root word. 

Call attention to the V-C-e pattern 
in each of the root words. Point out 
the i and e in the ing and ed endings. 
Ask: “Why do you think the V-C-e 
pattern is important in learning to 


spell?” Lead pupils to understand the 
concept summarized in the formula. 

Write the Root. Have pupils pro- 
nounce the words in the first and sec- 
ond columns. Then have them iden- 
tify and write the list words. Have 
pupils answer the two final questions 
and compare the vowel sounds of the 
words in the two columns. Point out 
that the words in the second column 
have a long vowel sound because of 
the V-C-e pattern in the root words. 
Lead pupils to see that the final e 
was dropped to add ed and ing end- 
ings but that the long vowel sound 
remains. 


Formula. Have pupils read the for- 
mula and tell how it applies to the 
key words and to the list words in 
Write the Root. 


Supplementary Activity 


Add-an-Ending. Write the follow- 
ing words on the board and have pu- 
pus add ed and ing to each word. 


Las pile 6. rule 
2. stay fan 

3. blaze 8. wire 
4, call 9. jump 
5. bite 10. fade 
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Answers 





i seared 
2. glided 
Se THellexa! 
4. traced 
5. daring 
6. tiring 
7. losing 
8. staring 
hs AW 

22 SUE 

Bio, 10) 

4. ou 

D, AU) 


the /u/ sound 
the /u/ sound 


C 


WRITE AND REVIEW 


Tell pupils to look carefully at the 
way the letters in blamed and flamed 
rest on the base line. Remind them 
that alignment is one of the basic 
handwriting skills. 

In the second exercise pupils are to 
write the list word that means the 
same in the exercise. 
Have pupils check that their letters are 
resting on the base line. Then have 
them look at each answer and decide 


as each word 


if any change was made in the root 
word before the sufhx added. 
Guide them in summarizing that in 
one-syllable words with V-C-e endings 
the final e is dropped before adding 
a sufhx beginning with a vowel. 

Misfits. This activity centres on the 
/u/ and /i/ sounds, as in put and 
rule, respectively. Pupils may spell the 
vowel sound in the last two words as 
00. 

Write sure and surely on the board, 
circle the e, and emphasize that final 
e words keep the e when adding end- 


was 


ings that begin with a consonant. 
Truly is an exception. 
Supplementary Activities 


Practice Sentences. Use the same 
procedure as on pages 12 and 16. 


Frightened, she dropped. the bowl 
of 1. (sugar), because she felt 2. (sure) 
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WRITE AND REVIEW 


Check the aligmmnent of blamed and flamed. Your 


levters should always rest on the base line. 














Write the list word that means the same as each 


word below. Check vour words for alignment. 

|. frightened 5. bold 

2 sailed 6. exhausting 

3. lined 7. failing 

t. copied 8. gazing 
BMISKITSS OS 
BRR ROAE 


Read the clue and name the letters miss- 


ing from the words below. 





re certain 





ly certainly 














) S. Zar sweetener 

Pa ees crowd 

aS ere i in a true way 
\What vowel sound do the first three words 


have in common? the last two words? 





that she had seen a thief. 3. “(Surely / D 


Truly) you are imagining things,” her 


husband muttered. But when _ the 
woman looked again, she saw a whole 
4. (group) of thieves outside the win- 


] 
dow. She blinked and looked again. 2: 
There 5. (truly/surely) were thieves! 3 


Unit 27 Quiz 


Our basketball team was losing. 
The cat scared the dog. 
The man on the trapeze was dar- 





“) : : he ing. 
nalogies. Review the principle of, The! citi seated Eve ae 

analogy by using the examples on page mete 
36. Then write the following analogies gt tars the te Pict 
on the board, leaving blanks for the hare SEO gs Og Se 
answers in parentheses, and help pu- ; J y 
pils to discover the answers. Have i eR earn res eta 
them write the answers on paper. ‘ tariie 
1. one:class = person: (group) 8. The campfire blazed. 
2. lemon:sour = (sugar):sweet 9. When the clothes got wet, they 
3. (sure):doubtful = certain: puzzling faded. 
4. certainly:absolutely = (surely): 10. The man was scraping the bub- 

(truly) ble gum from his shoes. 











LOOK AGAIN 


MATCILO FIND THE ROO'! 










Read and cover the first word in each line. ‘Then \Write the root word tor cach wo 
write the other word that is spelled the same as the below 
first word 
| piled 5 flarucd 
l. scared sacred scare scared 
ae : z 2)” tracted 6. blazed 
2. wiring writing wiring 
3 : 2 : : ). faded wiped 
3. glided glider glided gilded 
4. ruled &. «dined 






LOOK AHEAD 


Choose a number 






What ending was added 







to the reot words: 





WORD SPINNER 
Ask a classmate 






to add the ing suffix to that 







ind then say the word 





Example ene me filiin 









write 10 





ADDLED ADS 











The words in heavy type either 





whir 9 need to be changed or to have their 





endings changed betore the ad will 






make sens¢ 






\re vou scarred of washdas> Are you 


worry about dirty clothes pile high 






Are vou tire of seeing fads clothes 













flipping on your clothes line? Try 






6 


Zappa Suds and never be bloomed 
scrap 


igain for halfing washday bhies 





Il. Judy was blamed for breaking E 
the cup. 

12. The television wiring broke. 

13. ‘The ants piled the dirt up. 

14. The clown was wiping his eyes. 

15. As more wood was added to the 
fire, it flamed. 

16. The strongest wolf ruled the pack. 

17: Filing papers was the clerk’s job. 

18. The pigs were dining on corn. 

19. Joan traced the delicious smell to 
the kitchen. 


20. Mary was placing the glasses on 
the shelf. 


LOOK AGAIN 


Matcho. ‘This 
practice in visual discrimination. Have 


exercise provides 
pupils compare the first list word, 
scared, with other words in the same 
line. Ask: “Which of the three words 
is the matching word? How are all of 
the words alike? How are they differ- 
ent?” Discuss each line of words. Then 
have pupils read the directions and 
write the list words. 

Find the Root. Have pupils cover 


Note: The /ad/ sound may be espe- 
cially difficult for some pupils to pro- 
nounce. Refer to page 5T for tech- 
niques to help those pupils. (See Units 
24 and 25.) 


the ending of the first word. Ask: 
“What letters are left?” (pil) “What 
is the root word?” (pile) Write pile 
on the board and have pupils com- 
pare it with pil. Note the final e in 


Answers 


LOOK AGAIN LOOK AHEAD 


i, pile Answers will vary. 
2. trace i 
scarec 
3. fade ; 
worried 
4. rule led 
silec 
5. flame P 
6. blaze nreg 
DE az 
de : faded 
7. wipe 4 a 
‘ appl 
8. dine PPIRe 
blamed 
ed having 


pile and explain to pupils that e was 
dropped when the ed ending was 
added. Point out that this happens in 
one-syllable words with the V-C-e pat- 
tern. Help pupils identify the V-C-e 
pattern in the root words. Then have 
them complete the exercise. 


LOOK AHEAD 


Word Spinner. Show how the word 
spinner works by using item 3 as an 
example. (The arrow points to a word 
and the pupil adds the sufhx ing to 
the word.) Have pupils use the word 
spinner to make new words. 

Addled Ads. Ask pupils if they have 
ever read with mis- 
spelled words. Encourage pupils to 
give examples. Have someone read the 
advertisement aloud. Discuss what is 
wrong with each of the words in heavy 
type and decide which list words and 
nonlist words should replace the in- 
correct words in the advertisement. 
Have pupils write the advertisement 
correctly. Then ask someone to read 
aloud the corrected version. (Note: 1, 
3, 5, and 7 are list words.) 


advertisements 


Supplementary Activity 


Suffix Spinner. Make a suffix spinner 
like the one in the picture. (For an 
explanation of basic construction see 
page 81.) To make the words change- 
able, write them on flashcards and 
thumbtack them in place. You may 
also make arrows with different suf- 
fixes. 
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Answers 


The y is changed to 1. 
the letter y 
the letter e 


1. copied 
2. silliest 

3. uglier 

4. studied 
5 


cried 
6. noisiest 
7. lazier 


8. worried 


The y changed to 1. 


Emphasis—Changing y to i before 
adding any ending except ing. 


Additional Resources—Use_ Enrich- 
ment Activity 25: Fried Chicken. 


A 


Word Chemistry. This 
shows that when er, est, and ed are 
added to root words ending in C-y, 
the y must be changed to 1. 

Begin by telling pupils that test 
tubes are used by chemists to com- 
bine chemicals and to observe the re- 
sults. Ask: “How are the test tubes 
used here?” Have pupils tell what 
colours have been combined and what 
the resulting colour is. Help pupils 
read and discuss the questions, using 
the words in the test tubes to discover 
the answers. Then have pupils com- 
plete the exercise. Remind them that 
the answers they write will be list 


activity 


words. 
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WORD CHEMISTRY 


tricd cried cried fried spied tried copied studied 
worried 
easier sunnier Casier lazier uglier carlier shadier 
tiniest funmiest silliest sleepiest Liniest noisiest fanciest 
Look at the three test tubes below. What happens 
when er, est. and ed are added to easy, tiny, and try? 
What letter is at the end of each word 
in the first test tube? 
What letter begins each of the endings 
in the second test tube? 
' 
Add the endings in the second test tube to form list 
words from the words below. 
l. copy 4. study 72 lazy 
2. silly 55 achy 8. worry 
ugly 6. noisy 
What happened to the last letter in each word when 


vou added an ending? 
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Have pupils read and answer the 
question at the bottom of the page. 
Emphasize that y is missing in the 
third tube and has been replaced by i. 
(Note: Point out that y is a “vowel 
substitute,” that is, a letter that some- 
times stands for i, as in rhythm.) 


Supplementary Activity 


More Word Chemistry. Draw three 
test tubes on the board. In the first 
test tube put root words of list words 
that were not used in the exercises. 





Number each root word. In the sec- 
ond test tube put the endings that 
must be added to each root word to 
make a list word. Number the endings 
also. In the third test tube write only 
the numbers. Have pupils combine 
root words and endings. Then have 
them write the list words in the third 
test tube. (The three sets of numbers 
should be correlated so that when root 
word number | is added to ending 
number 1, the number | “reaction” 
in the third test tube will be a list 
word.) 





WORD FORMS 


Say the words in each line. Then write the 
word from each line that will complete the 
sentence. 


Le etry fied fries 
The chicken was 


in vegetable oil. 


fancier fanciest 


2 fancy 





Of the three dresses, that is the 


uglier ugliest 





Which is _a frog or a lizard? 
Las Dy spies spied 
He had the ship in the distance. 


silly sillier silliest 








He is the boy in the class. 

6. shady shadier shadiest 
It is _______ here than there. 

tried 

easier 


tiniest 





B 


Word Forms. Emphasize that by 
learning one form of a word, pupils 
have clues to spelling other forms. 
Write lazier and laziest on the board 
and make sentences using them. Ask: 
“How are these words different?” 
(They have different endings. Lazier 
is the form used to compare two per- 
sons or things. Laziest is the form used 
to compare three or more persons or 
things.) Have pupils write the words 
that complete the sentences. 


ANTONYMS 


Write the list words that mean the 


Opposite of the words below 


]. soaked 1. darker 
2. harder a) saddest 
8. biggest 6. Javer 


What is the root word of the first 
three words you wrote? What had to 


be changed before an ending was 


added? 





Change y to i before adding any ending except ing. 


Discuss how y was changed to i be- 
fore adding the endings. Lead pupils 
to understand the concept in the for- 
mula. 

Antonyms. Review the term anto- 
nym by asking: “If two words are an- 
tonyms, does that mean they have 
similar meanings, the same mean- 
ing, or Opposite meanings?” (oppo- 
site) Have pupils give a few examples. 
Then have them read the directions 
and write the antonyms. 

As pupils answer the first question, 
write the root words dry, easy, and 


Answers 


1. fried 

2. fanciest 
3. uglier 
4. spied 

5. silliest 
6. shadier 





I; dried 

2. easier 

3. tiniest 
sunnier 

5. funniest 

6. earlier 


dry, easy, tiny 
The y changed to i. 


tiny on the board. As pupils answet 
the final question show how the y to 
i change was made. 

Note: Ing is the only suffix that does 
not cause a y to 1 change. When a 
word ends with the V-y pattern, as in 
play, any ending can be added with- 
out change; when a word ends in the 
C-y pattern, as in cry, y changes to 1 
except when ing is added. 

Formula. Select someone to read 
the formula aloud and tell how it ap- 
plies to the key words. 


Supplementary Activity 


More Word Forms. Ask: “What 
other words can you think of in which 
y changes to i before adding ed, er, 
or est?’’ As pupils give examples of 
words ending in y write the words on 
the board. Then select pupils to go 
to the board and show how the spell- 
ing of the root word changes when 
ed, er, and est endings are added. 
After the words have been changed 
to ed, er, or est forms, have pupils 
use the three forms in oral sentences. 


Answers 


ou 
ou 
Oo 
O 
ou 


Co go NO 


the /u/ sound 


C 


WRITE AND REVIEW 


Have pupils look again at the manu- 
script letters on page 4. Remind them 
that, except for slant, the basic hand- 
writing skills apply to manuscript 
writing. Then have pupils copy the 
book titles on page 112. 

Ask pupils to name the list word in 
each ttle. (noisiest, spied, sunnier) 
Ask pupils why these words were capi- 
talized. (Important words in a title 
begin with capital letters.) Write noisy, 
spy, and sunny on the board. Have 
them tell you how each word can be 
changed to its list word form. Sum- 
marize that if a word ends in y, the 
y must be changed to i before adding 
any ending except ing. 

Misfits. This activity focusses on the 
/u/ sound spelled ou and o. Pupils 
may, suggest u as a possible spelling. 

Have pupils pronounce touch and 
stomach. Then ask: ‘““What is the final 
consonant sound in each word? How 
is it spelled?” Then write tongue on 
the board and emphasize the ue by 
underlining it. (Note: The letter e 
was a printer’s device for keeping 
words from ending in u or v. See Unit 
33 for further study of ue and ve end- 


ings.) 


Supplementary Activities 


Practice Sentences. Write the fol- 
lowing sentences on the board. Ask 
pupils to substitute a misfit that makes 
sense for each word in heavy type. 


WRITE AND REVIEW 


Using mummscript tetters, copy the book titles below 

















MISFITS 
BEEREROAE 


Read the cluc and name the letters missing 


from the words below 


LY Opposite of old 
ets feel 


eee hi 


place lor lood 


part of the mouth 


two 


1. We ate too much and got an ear 
(stomach) ache. 


2. My brother is old (young); he’s 
three. 
3. I bit my foot (tongue) by accident. 


4. The lamb’s fleece feels soft when 
you see (touch) it. 


5. There were three (a couple of) 
pieces of pie for the two of us. - 





Note: Notice how  stomach-ache 
would be spelled in item 1 if written 


out fully. 


Dictionary Activity. Divide pupils 
into groups of four and instruct them 
to look up touch in their Spelling Dic- 
tionaries. Ask them to write sentences 
illustrating the word’s various mean- 
ings. Have the groups compare their 
sentences. 


Sao ak cae ag 


or 


a 


- 


10. 


Lie 





D 


Unit 28 Quiz 


When the baby fell, he cried. 
Chicken tastes good fried. 

Don is lazier than Charlie. 

The most expensive car was the 
fanciest. 

Bert worried about his grade. 

If you study, the test will be 
easier. 

After clothes are washed, they are 
dried. 

The hunter spied his prey. 
When the frog croaked, it looked 
uglier. 

The smallest clown was the fun- 
niest. 

The biggest chick came from the 
tiniest egg. 



















LOOK AHEAD 
WHICH WORD? 


Which word would you use in the sentences 


FIND THE ROOT 


Write the root word of each word 


below? below. 
1. easy Castel’ 1. sunnier 4. spied 
This test is than that one. 
2. fry fried 2. copied 5. sleepiest 
The bacon was in the pan. ; 
3. fanciest 6. earlier 


3. funnier funniest 
Look at the words printed above. Do 


any of them have the letter y? Look at 


She was the of all the clowns. 





4. tiny cincs the words you wrote. Does each one 
Only a —_____ mouse can get through a end with y? 
teeny hole. 


ay Maa tried 


The cat _______ to catch the mouse. 


LOOK AGAIN 
WORD SPINNER 


Choose a number and ask a classmate to tell 


HIDDEN WORDS 


Remove one or more letters from each 
what word is spelled. of the words below to discover hidden 


words. 





Example: worried —> worf¥¢d —> word 





1. copy 4. tiny 





2. noisy 5. copied 





3. tried 6. early 





E 


LOOK AGAIN 


12. Summer is sunnier than winter. Which Word? Review the mean- 

13. The fattest racoon was the sleepi- ings of each pair of words. Write one 
est. word at a time on the board and ask 

14. Karen slept after she had studied. 

15. The prisoner tried to escape. 

16. In the pet shop, the birds were 
the noisiest animals. 

17. The spy copied the secret plans. 

18. The sun set earlier today than 


someone to make an oral sentence that 
shows its meaning. Then have pupils 
read the question and write the list 
word that completes each sentence. 
Find the Root. Have pupils look at 
the first word and cover the ending. 


yesterday. Ask: “What letters are left?’’ (sunni) 
19. The silliest looking picture won “What is the root word?’ (sunny) 
first prize. Write sunny on the board and have 


20. Ferns grow in the shadier parts 
of the forest. 


pupils compare it with sunni. Call at- 
tention to the y to i change for adding 
the er ending. Point out that this 
change is made for adding all endings 
except ing. 


Answers 


LOOK AGAIN 


is “easier 
2. fried 
3. funniest 
4, tiny 
Hetrnied 
I. sun 

2. copy 
3. fancy 
4. spy 
5. sleep 
6. early 
no, no 





LOOK AHEAD 


Answers will vary. 


In discussing the final questions 


write the exercise words and_ their 


root words on the board and compare. 
LOOK AHEAD 


Word Spinner. Show how the word 
spinner works by using item 3 as an 
example. (The arrow points to a word, 
and the pupil adds the er ending.) 
Have pupils use the word spinner to 
make new words. 

Hidden Words. On the board, write 
the word copy and have pupils pro- 
nounce it. Say: “Let’s see how many 
smaller words we can find in this 
word.” Ask: 
cop?” Write cop and have pupils tell 
which letter was dropped. 


“Do you see the word 


Supplementary Activity 


Puzzle Pieces. Make flashcards using 
the root words of list words. Immed1- 
ately after the last letter on the card 
make a 3 cm vertical slash. Write dif- 
ferent endings (er, ing, s, ed, y, ment) on 
separate, smaller cards. On the left side 
of the small cards, make a 3 cm tab that 
can be inserted into the slash on the 
flashcard. The two cards should con- 
nect, leaving no break between the root 
words and the endings. Have pupils 
work with the cards to see how many 
different endings may be used with each 
word. (You may wish to provide a list of 
all the possible words so that they can 
check their combinations.) 
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Answers 


V-C-e 
C-V-C 
C-V-C 
V-C-C 


COm> 


Emphasis—Review of 
through 28. 


Units™o23 


Additional Resources—Use_ Enrich- 
ment Activity 26: Word Round. 


A 


Note: Review Unit activities may be 
completed in four teaching periods. 

Three Block Review. This activity 
reviews adding endings to the C-V-C 
pattern introduced in Unit 24, the 
V-C-C pattern introduced in Unit 25, 
and the V-C-e pattern introduced in 
Unit 27. Before proceeding with the 
Three Block Review game it may be 
helpful for pupils to reexamine the 
doubling and dropping processes. 

Have the pupils turn to page 94. 
Ask: “What doubling reaction took 
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2. Ask yourself, 


root words are spelled. 








B. The root words of slapping and 
bragged are slap and brag. They 
have the C-V-C pattern. Try again. 






sledding scrubbed 






V-C-C C-V-C 


Cc J 


place in the third test tube?” (the dou- 
ble t) “What spelling pattern requires 
that the final consonant be doubled?”’ 


(the C-V-C pattern) Have pupils look 
at the root word fit in the first test 
tube and identify the C-V-C pattern. 
Pronounce random. words from the 
word list and select pupils to write 
the root words on the board and iden- 
tify the C-V-C patterns. Have pupils 
review the word list silently. 

Have pupils turn to page 98 and 
read the words and endings on the 
two gears. Ask: “What are the two 
endings?” (ed and ing) “Will the root 
words be changed in any way before 
the endings are added?” (no) Have 
pupils note that all the root words 
are complete words and that the ed 


1. Read the words in the top line of block 
A; then read the patterns underneath. 
“What are the root 
words? Which pattern do they have?” 
3. Write the pattern that tells how the 


4. Look at block A again. Under both 
patterns is a letter. Look at the letter 
under your answer. Go to the block 
labelled with that letter and continue. B J 


REVIEW 
THREE BLOCK REVIEW 


In this game, there are nine blocks from beginning 
to end. But if you know your spelling patterns, 
you can finish in three. Follow these directions. 


. The root words of sledding 
and scrubbed are sled and 
scrub. Try this again. 


slapping bragged 


V-C-C C-V-C 





D. You are right. Now try this. 


blessed washing 


V-C-C 


V-V-C 
I E 





and ing endings will simply be added 
to the root words. Ask: “What spell- 
ing pattern does not require that the 
root word be changed?” (the V-C-C 
pattern) Have pupils identify the V- 
C-C pattern in each of the root words 
on the gear. Then have them review 
the word list silently. 

Write the word rule on the board 
and ask pupils to identify the V-C-e 
pattern. Ask: ““How would we add the 
ed ending to this word?” (by dropping 
the final e and adding ed) Have pu- 
pils turn to page 106 to see the “reac- 
tion” to the ed ending in the third 
test tube. Select random words from 
the word lists and ask pupils to write 
the root word on the board and iden- 
tify the V-C-e pattern. 


E. The root words of blessed and washing 
are. bless and wash. hey have the 


V-C-C pattern. Pry again 


printed swinging 


F. The root words of laced and racing 


are lace and race. They have the V-C-e 
pattern. Try again. 
staring blazed 


V-C-e 


D 





Phe root words of printed and 
swinging arc print and swing. 
Thev have the V-C-C pattern. 








Pry thisagain 





blessed washing 


To summarize the review of Units 


24, 25, and 27 ask: “Which pattern re- 
quires that the final consonant be dou- 
bled before adding an ending begin- 
ning with a vowel?” (C-V-C) “Which 
requires that a letter be dropped be- 
fore adding an ending beginning with 
a vowel?” (V-C-e) “Which requires no 
change at all before adding an ending 
beginning with a vowel?” (V-C-C) 

Have pupils turn to page 114. Go 
through the directions with them, re- 
minding them that in each box they 
will be told whether they are right or 
wrong and will be given more instruc- 
tions. 

After the exercise is complete have 
pupils count their answers. Determine 
the average score for your class and 





es 
UD Bie esateceetoe eee 


H. The root words of staring 


and blazed are stare and 
blaze. They have the 
V-C-e pattern. Try this 
again. 
laced racing 
C-V-C V-C-e 


F D 





I. You are doing fine. Now try 


this. 


slapping bragged 


V-C-C 










. You are finished. 


nd 


How many blocks 





did vou need? 


Perfect score: 3 


aS 
BS 


have them grade themselves. (Note: 
Nonlist words are laced, racing, slap- 
ping, sledding, blessed, and washed.) 


Supplementary Activities 


Adding Endings. Write the follow- 
ing words on the board. Have pupils 
add ed to the words in the left column 
and ing to the words in the right col- 
umn. 








ed ing 

1. fan(ned) 11. list(ing) 

2. stir(red) 12. care(caring) 
oh pop(ped) 13. shed(ding) 
4. star(red) 14. brag(ging) 
5. dim(med) 15. glide(gliding) 
6. curl(ed) 16. stare(staring) 
7. scrub(bed) 17. drill(ing) 




















Answers 


een - CG 
Fo V-Ge 
COV -G-G 
He VAG-e 

GV 


8. stop(ped) 18. skate(skating) 
9. yell(ed) 19. tire(tiring) 
10. slim(med) 20. whip(ping) 


Nonsense Sentences. Have pupils 
add endings to the key words in the 
following sentences, so that the sen- 
tences make sense. 


1. The balloons hang from the ceil- 
ing began pop and scare us. 


2. As I was scrape and wipe my shoes, 
I trip on the welcome mat. 


3. Snap his fingers and sing a song, 
he stroll down the street. 

4. After drill deeper and replace the 
pump, we pump up some water. 

5. Jack rush to the window and yell 


as the strange craft glide by. 
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Answers 


skated 
glided 
traced 
splashed 
curled 
tiring 
rusting 
wiring 
wiping 
yelled 
tiring 


i 
stopping 
shedding 
whipping 
dropping 
popping 
skinned 
ae 

torture 
tardy 
cornet 
purpose 
stardom 
furniture 
target 
perfume 
purple 
market 


B 


Unfinished Poem. Tell pupils that 
this activity reviews the V-C-C pattern 
and the V-C-e pattern introduced in 
Units 25 and 27. Ask: “How does the 
V-C-e pattern affect the way you spell 
a wordr (Ihe final e. has to be 
dropped before adding a suffix be- 
ginning with a vowel.) Write placing 
and scared on the board and _ ask: 
“What is the root word for each of 
these words?” Help pupils identify 
place and scare and the V-C-e pattern. 

Ask: “How does the V-C-C pattern 
affect the way you spell a word?” (The 
root word is not changed when add- 
ing an ending beginning with a vowel; 
the ending is simply added to the root 
word.) Write sinking and listing on 
the board and help pupils identify 
the pattern. 

Have pupils read the poem and 
identify the pattern of each word in 
heavy type. Then add an ending to 
make a list word from pages 98 and 


116 












The penguin skate ‘cross thin ice. 


\nd glide to a stop. 


The cockroach curl up fora nap, 
Indeed it was so tire 
‘To eat such things as rust pins 


And an inch of electric wire. 


1. In one-syllable words with C-V-C 
spellings, double the final con- 


sonant before adding a suffix 
beginning with i or e. 
torture cornet stopping 
adding purpose stardom 
tardy pressed furniture 


106. Encourage them to make the 
changes mentally. Then ask someone 
to read the poem aloud. 

Follow the Formula, This activity 
reviews the vowel+r pattern intro- 
duced in Unit 23 and the C-V-C pat- 
tern introduced in Unit 24. 

Have pupils turn to page 90 and 
read the four vowel+r patterns on 
the input slots. Then have them look 
at the list words and tell in which 
syllable the pattern occurs. (the first) 
Have pupils silently review the word 
list and then turn to page 94. 

Ask: “What spelling pattern do the 
words on this page have?” (C-V-C) 
“What must you do to the root words 
when you add an ending beginning 
with a vowel?” (double the final con- 
sonant) 

Have pupils turn to page 116 and 
complete the exercise. (Note: Nonlist 
words are torture, cornet, stardom, 


Then proudly trace a figure-eight, 


\nd splash right through. kerplop! 


FOLLOW THE FORMULA 


Read the two formulas. then say the words. On your paper 


UNFINISHED POEM 
Complete the poem by adding an ending to the words in 
heavy type to spell list words. Then read the poem aloud. 


MORE ANIMAL TALES 


The hyena, wipe off the tour, 
Yell to the Jersey call. 
“Get off my foot, you tire thing. 


It hurts me when T laugh! 













write the words that follow the first formula im one column. Tn. 


another column, write the words that follow the second formula 


2. The first syllable of a word may 
contain the vowel -- r spelling 


pattern. 


shedding pertumie purple 


whipping dropping market 


target popping skinned 


target, purple, 
and stopping.) 


pursue, 


dropping, 


Supplementary Activity 


Taking a Second Look. Tell pupils 
that sometimes it is hard to tell 
whether a word has the V-C-C pattern 
or the C-V-C pattern. Write the words 
drilled, yelled, adding, bragging, 
scrubbed, and petted on the board. 
Ask: “Do all of these words have the 
V-C-C pattern?” (no) “Which do?” 
(drilled, yelled, and adding) Remove 
the endings and help pupils identify 
the V-C-C pattern. Identify the C-V-C 
patterns in the root words of brag- 
ging, scrubbed, and petted and help 
pupils see that the reason the vowel 
and two consonants appear before the 
endings is because the final consonant 
was doubled before the endings were 
added. 





| 


The key letters in 


) 


SEPARATE THE SENTENCES 


Can you read the sentences below? Separate the 
words and write the sentences on your paper 
(Hint: Look for suffixes.) 


Phestainedtabledried{asterinasunnierspot. 
Shecopiedthewordsandstudiedthembyaroaring fire. 
Itriedsneakingthefriedchickentomyroom. 

I hefunmiestandsilliestjokesweretoldearlier 
Isatinthetubandsoakedinasteamingbath. 


Vhenoisiestpcoplewerethosewhoscreamedtheloudest 


LINE UP THE PATTERNS 


l 


the words follow a 





9 


spelling pattern. Find the words in column 1. morning tripped 
2 that follow the same pattern as the words ee : 

; bak ‘ 2. farther reliel 
in column |. Write the words side by 

. S I te) coy; 

side on your paper. ? clipping varden 





4. pressed 





). traced 





sneaking 





PECEIVC 


beliet 





COMNCT 
litte 


freight 





blazed 





noisiest 











Separate the Sentences. This activ- 
ity reviews words from Units 26 and 
28. Have pupils turn to page 102 and 
read the words and endings on the 
two gears. Ask: “What spelling pat- 
tern do the words on the larger gear 
have?”’ (V-V-C) “What endings are 
being added?” (ed and ing) Point out 
that the root word is not changed to 
add the ending; V-V-C is a pattern 
that does not require doubling or 
dropping a letter before adding an 
ending. Have pupils review the word 
list silently and then have them turn 
to page 110. 

Have pupils look at the words in 
the first test tube and tell how they 
are different from the words in the 
third test tube. Emphasize the fact 
that y has been replaced by i in the 
third test tube before adding an end- 





weigh 





creeping 





silliest receipt 


ing. Have them review the list words 
silently before returning to page 117 
to complete the exercise. (Note: All 
words are list words.) 

Line Up the Patterns. Tell pupils 
that this activity reviews the six differ- 


ent spelling patterns introduced in 
Units 23 through 28. Ask: “Can you 
name them?” (vowel +r, C-V-C, V-C- 
C, V-C-e, V-V-C, and y to i changes) 
Have pupils read and follow the di- 
rections. Remind them that the vowel 
+r pattern can be spelled with dif- 
ferent vowels. 


Supplementary Activities 


y to i Practice. Write the following 
sentences on the board and have pu- 
pils write the words in heavy type cor- 
rectly. (Answers are in parentheses.) 

1. I dry (dried) clothes yesterday. 
2. Mark copy (copied) the poem. 








Answers 


1. The stained table dried faster in 
a sunnier spot. 
He copied the words and studied 


rn 


them by a roaring fire. 
3. I tried sneaking the fried chicken 
to my room. 
4. The funniest and silliest jokes 
were told earlier. 
I sat in the tub and soaked in a 


Or 


steaming bath. 
6. The noisiest people were those 
who screamed the loudest. 





1. morning corner 
2. farther garden 
3. clipping tripped 
4. pressed fitting 
5. traced blazed 
6. sneaking creeping 
7; TECeIVE sreceipt 
8. belief relief 
9. weigh freight 
10. silliest noisiest 


3. This is the tiny (tiniest) flower I 
have ever seen. 

4. I plan to go to bed early (earlier) 

tonight than I did last night. ie 

Ruby told me the funny (funniest) 

story I have ever heard. a 





on 





Patterns and Endings. Write the 
following words on the board and 
help pupils to identify their patterns: 
creep (V-V-C), fade (V-C-e), help (V- 
C-C), and fit (C-V-C). Show how ed 
and ing endings are added to each 
word. ‘Then ask: ‘Which pattern re- 
quires that the final consonant be 
doubled?” (C-V-C) “Which pattern 
requires that the final e be dropped?” 
(V-C-e) “Which patterns require no 
changes at all when adding endings?” 
(V-V-C and V-C-C) 


D 


Supplementary Activities 


Indwidual Help. Consult Analysis 
and ‘Treatment of Spelling Problems, 
page 4T, to help pupils who need 
individual help. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 23 through 28 to 
see if there are Supplementary Activ- 
ities that may be used again to help 
individuals or groups with special 
spelling problems. 


Answers 


1. weigh 

2. freight 30) CRAZY CUBES 

3. niece 

4. field field piece niece chief thief field pier belief believe 
Di priest priest relief 

6. receive 

7. deceive receive deceive receive receipt ceiling 

the /a/ sound eight weight eight _— freight weigh _— neighbour _ sleigh 


the /é/ sound 
the letter c 


Line up the cubes to make list words. 
Write each list word you make. 





Emphasis—The /a/ sound spelled 


ei and the /é/ sound spelled ei and 
1e. 

Additional Resources—Use_ Enrich- 
ment Activity 27: Nglsh. 


A 


Crazy Cubes. This activity illus- 
trates the /a/ sound spelled ei and the 
/é/ sound spelled ie except when it is 
immediately preceded by c. (Note: An 
exception is seize.) 


What sound do the letters eigh stand for in 
numbers | and 2? 


CUBE CHECK 


What sound do the letters ie stand for in numbers 
3, 4, and 5? 


What letter comes before the letters ei in 
numbers 6 and 7? 


Explain to pupils that each set of 
cubes can make more than one word 
but that the word they are to find is a 
list word. Beginning with the first set 
help them identify the list word 
weigh. Remind them to write the list 
word after they have identified it. 
Continue in the same way with the 
remaining sets of cubes. 

Cube Check. Have pupils read and 
answer the questions. Emphasize that 
the /€/ sound can be spelled two ways: 
ie, and when preceded by c, ei. With- 
out ¢, ei spells the /a/ sound. 


Supplementary Activities 


More Crazy Cubes. Have pupils 
look at the first set of cubes and iden- 
tify the words weird and third. Ask: 
“What nonlist words can you make 


118 


with the other cubes?” Have pupils 
write and pronounce the new words. 
(2. fright; 3. nice, ice; 4. fold, fiend, 
fond; 5. pried, die; 6. receives, con- 
ceive, conceives; 7. deceives, delve, 
delves) 

Note: In weird, i is followed by r, 
which gives weird the /ir/ sound. In 
pried, the y of the root word pry was 
changed to i before adding ed. 

Taking a Second Look. Write the 
words chief, field, believe, and receive 
on the board. Ask: ‘What vowel 
sound do the words have in com- 
mon?” (/é/) “How is this sound 





spelled in the first three words?” (ie) 
“In which word is it spelled differ- 
ently?” (receive) “What is the letter 
before the /é/ sound in receive?’ (c) 
Lead pupils to see that the /é/ sound 
is usually spelled ie except when it is 
immediately preceded by c, and then 
the /é/ sound is spelled ei. 

Write weight and eight on the 
board. Ask: “Do these words have the 
/é/ sound?” (no) “What is the 
sound?” (the /a/ sound) “How is it 
spelled?” (ei) Lead pupils to see that 
ei without a c stands for the /a/ 
sound, 


ADDING MACHINE 


Which pair of letters will the machine insert as 


the words below go through? 


Te. ays ea 4. rel 





te By ghbour 








2-5 bel VeuNoa th 








Se keG= = pt 6. ch 








ONE SOUND—TWO SPELLINGS 







Write a list word that sounds the same but is 
spelled differently from each word below. 


_ 


peace 3.8 pect So. way 7. walt 
sealing 4. ate 6. slay 


no 





We travelled over the snow ina 
The boat was tied to the 


oP 





Now use some of the words you 
wrote to complete the sentences 
below. 


How much does the meat 
d. Ted is 


9 





years old. 





Use i before e in most words when ie stands 


field 
ee for the /é/ sound. 
- Use e before i if the letter c comes just before the 
receive 
ie two letters. x 
eight Use e before i if the word has the /a/ sound. 





B 


Adding Machine. Have pupils look 
at the picture and tell what the 
machine does. (It pumps ei or ie into 
words.) Have them read the directions 
and write the list words that will be 
made as the words go through the 
machine. 

Have pupils pronounce the words 
and listen to the /é/ sounds in items 
1 through 6 and to the /4/ sound in 
item 7. Remind pupils the /é/ sound 
may be spelled ei or ie. Write the 


word receipt on the board. Ask: “How 
is the /é/ sound spelled in this word?” 
(ei) “What letter comes just before ei 
in receipt? (c) Lead pupils to under- 
stand that e comes before i when the 
letter c comes immediately before the 
two letters. 

Write the word neighbour on the 
board and ask: “What vowel sound 
does the first syllable of this word 
have?” (the /a/ sound) “How is the 
sound spelled?” (eigh) Lead pupils to 
understand that in some words with 
the /a/ sound the sound is spelled 
eigh. 


Answers 


I. ie 


Zac 

3. el 

4. ie 

5; we 

6... 1e 

7. ei 

lee prece 

2. ceiling 
3. pier 

4. eight 
5. weigh 
6. sleigh 
7. weight 


a. sleigh 


b;” pier 
c. weigh 
d. eight 


One Sound-Two Spellings. Review 
homonyms by having pupils give ex- 
amples of words with the same sound 
but different spellings. (Examples are 
in Units 18 and 19.) Tell pupils that 
each exercise word sounds like a list 
word but that it is spelled differently 
and has a different meaning. Have pu- 
pils pronounce each exercise word and 
find its homonym among the list 
words. Then have pupils complete 
the sentences. 

Formulas. Have pupils read each 
formula aloud and tell how it applies 
to the words in the exercises. 


Answers 




















l. ceiling ante 
awe WRITE AND REVIEW 
3. pict Carefully look at the eleven demon letters below. 
tamenicl What basic size and shape does each letter represent? 
5. freight Write cach letter once 
6. eight 
Se 
Len : 
Write the dist word that matches with each clue 
os gh word below 
ono 
ee Be t. floor 4. Indian 
: 2. nephew 5. train 
5. n dock 6. reindeer 
BMISTITSE RS 
Read the clue and name the letters missing 
from the words below 
‘eS | ea homonyr of ruff 
FE Deco) tae oltcen comes with a cold 
WRITE AND REVIEW het one of Gwe equal pieces 
=" cree i. ha ine a lorm ol have 
Write the eleven handwriting de- 
mons on the chalkboard and review bane starting 
the formation of each letter. Remind 
, : -_ Write three sentences, using as many of the 
pupils that these letters are easily mis- 
words as possible 


taken for other letters when they are 
incorrectly formed. 

Point out that the letters represent 
the basic small letter shapes—ovals, 
points, hills, and loops. Remind pu- 
pils that d and t are two-thirds of a 
space high and that the other letters 
are either one-third or nearly a ‘full 
space high. 

In the second exercise have pupils 


Supplementary Activities 


Other Words. Write the words 
rough and cough on the board and 





D 


Unit 30 Quiz 


write the list words that go with the review the spellings of enough and 1. Getting the homework done was 
clue words. Then have pupils explain tough. Then ask pupils to spell laugh. a relief. 
the ei or ie spelling of each word. Write the last three words on the 2. The ship was tied to the pier. 
(ceiling—e before i if the letter c board, circle the gh, and emphasize 3. The cows were grazing in the 
comes just before the two _ letters; the spelling of the /f/ sound. Tell field. 
niece, pier, chief—i before e when ie pupils that the /f/ sound at the begin~ 4. The rain dripped through the 
stands for the /é/ sound; freight, ning of a word is never spelled gh. ceiling. 
sleigh—e before i if the word con. Dictionary Activity—Homonyms, 5. Elephants weigh less than whales. 
tains the /a/ sound) Ask pupils to look up rough in their 6. The old Indian was the chief. 
Misfits. This activity concentrates — Spelling Dictionaries and report their 7. A prayer was said by the priest. 
on the final gh, pronounced /f/, and findings. Write the following sen- 8. Trains are used to carry freight. 
other problem letters. tences on the board, leaving blanks 9. Santa Claus rides in a sleigh. 
Emphasize the double n in begin- for the answers in parentheses, and 10. Janet is her aunt’s only niece. 
ning by drawing a circle around the — challenge them to use the correct 11. The boy’s bicycle was stolen by 
letters. homonym. a thief. 
Note: In some regions half and 12. Movie stars receive fan mail. 
have are pronounced alike. If this is | 1. The road was (rough). 13. Some people diet to lose weight. 
the case with your pupils, treat the 2. She wore a white (ruff). 14. A receipt shows that you have 


two words as you would homonyms. 
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3. The man’s (ruff) was (rough). 


already paid. 


LOOK AHEAD 












3. freight 


sceipt | ré 


HIDDEN WORDS 


Remove one or more letters from each of 


the words below to discover hidden words. 


Example: weight —> ¥eight —> eight 


1. niece 4. fierce 
2. freight 5. friend 
3. chief 


MATCHO 


Read and cover the first 
RR : word in each line. Then 


; | recent 
3 aah rehe 
the line that is spelled 
room [oe foo fee fom [wm] 
| feel id | fied 


LOOK AGAIN 


ADDLED ADS 


The words in heavy type either need to 
be changed or have their endings changed 
before the ad will make sense. 


When you receiving your eights settings 
of shatter-free dishes, throw them at the 
ceilings before you sign the receipts and 


find them in piece. 





15. People do not always _ believe 
what they hear. 
16. John asked his mother for a piece 


of cake. 

17. The man with the beard is my 
neighbour. 

18. The spy tried to deceive the 
enemy. 


19. Most people work eight hours a 
day. 

20. There is a belief that life may 
exist on other planets. 


E 


LOOK AGAIN 


Matcho. ‘This exercise provides 
practice in visual discrimination. 
Have pupils look at the list word 
piece and then compare it with the 
other words in the same line. Ask: 
“Which of the five words is the match- 


ing word? How are all the words 
alike? How are they different?’ Dis- 
cuss each line of words. Then have 
pupils write the list words. 


LOOK AHEAD 


Hidden Words. On the board, 
write the word weight and have pu- 
pils pronounce it. Say: “Let’s see how 
many smaller words we can find in 
this word.” Ask: “Do you see the word 
eight?” Write eight and have pupils 
tell which letters have been dropped. 
Cover ight in weight and ask: “Now 
what word do you see?” (we) Return 
to the word weight and help pupils 
identify eight and we. Have pupils 
finish the exercise. 

Addled Ads. Words need to have 
endings either removed or added. Pu- 
pils may enjoy making up their own 
advertisements. 


Answers 


LOOK AHEAD 


Answers will vary. 


receive 
eight 
ceiling 
receipt 
pieces 


1a | 


Answers 


1. stories 

2. skies 

3. boys 

4. monkeys 
5. teeth 

6. foot 
feteet 


They are plurals. 


Emphasis —Plural forms. 


Additional Resources—Use_ Enrich- 
ment Activities 28 and 29: Word Search 
and Spy Story. 


A 


Crazy Cubes. This activity shows 
three ways that plurals are formed. 

Explain to pupils that each set of 
cubes can make more than one word 
but that the word they are to find is a 
list word. Beginning with the first set 
help them identify the list word sto- 
ries. Remind them to write the list 
word after they have identified it. 
Continue in the same way with the 
remaining sets of cubes. 

Cube Check. Have pupils read and 
answer the question at the bottom of 
the page. Emphasize the various spell- 
ing changes that took place when 
forming plurals. 


Supplementary Activities 


More Crazy Cubes. Have pupils 
look at the first set of cubes 
identify the words story, worry, and 


and 


ol 


candies skies babies ladies 
valleys bovs days turkevs 
teeth foot fect mouse 


woman women 


CRAZY CUBES 


stories candies 
monkeys valleys 
mice tooth teeth goose geese 


Line up the cubes to make list words. 


Write the list words you make. 


2 ® 


Be 





CUBE CHECK 


Except for number 6, how are all the words you 


formed alike? 


Ask: “What nonlist words 
can you make with the other cubes?” 
Have them write and pronounce the 
new words. (2. sky, skier, funny, fun- 
nier, funnies; 3. uncles, uncle’s, boy’s, 
girl’s, girls; 4. monkey, donkey, don- 
key’s, donkeys, monkey’s; 5. tenth, 
truth; 6. feat, fort; 7. fact, fort) Dis- 
cuss differences between possessives 
and _ plurals. 

Taking a Second Look. Have pu- 
pils look at the words in the first two 
boxes of list words and tell how the 


worries. 





plurals are formed. (In the first group 
y was changed to i and es was added. 
In the second group s was added.) 
Then ask: “How is the third group 
different?” (The third group of words 
contains both singular and_ plural 
forms.) Have pupils identify the sin- 
gular and plural forms. Then ask: 
“How are the plurals in this group 
different from the plurals in the first 
and second groups?” (The plurals in 
the third group are formed by chang- 
ing letters in the middle of the word.) 


PLURALS WITHOUT S 


Read the descriptions below. On your paper. first 
write the list word that names one of the things 


and then write another list word that names more 


Answers 


than one. 
More Than 
One One 


1. acheese nibbler 
2. alady 
3. looks like a duck 


4. used in biting 


WORD FORMS 







f. lady laddy | laddies | ladies 


Look at the words that name more 
than one. Do any end with the 
letter s? Can words mean more 
than one without ending with an s? 


Write the root of the list word in 
each line, and then write the 










plural list word in each line 


Look at the root words you wrote 
Which ones had a vowel before 
the y? Which ones did not? 


Look at the plural words you 
wrote. To which ones did you 
only add s? In which ones did you 
change the y to i before adding s? 


To form the plural of words ending in consonant 


- di 

ne + y, change the y to iand add es. 

La eo Fo form the plural of words ending in vowel + y, 
=_ just add s. 

pacts _ The plurals of some words are formed by changing 


_ some of the letters in the word. 





B 


Plurals Without s. Ask: “Do all 
plurals end with an s?’”” Emphasize 
that the s usually signals a plural but 
that some plurals are made by inter- 
nal changes. Have pupils read the di- 
rections and complete the exercise. 

Word Forms. Remind pupils that 
when a word is used in different ways 
it Must sometimes be changed to fit 
the way it is used. Emphasize that by 


learning one form they have clues to 
spelling other forms. Write the words 
monkey and monkeys on the board 
and make sentences using them. Ask: 
“How are these words different?” 
(One is singular; the other is plural. 
The plural form ends in s.) 

Lead pupils to understand the for- 
mula at the bottom of the page. 

Formulas. Have pupils read _ the 
formulas and tell how they apply to 
the key words and to the list words 
written for Word Forms. 


1. mouse, mice 

2. woman, women 
3. goose, geese 

4. tooth, teeth 

no, yes 





a. valley, valleys 
turkey, turkeys 


(on 


day, days 

d. candy, candies 
e. baby, babies 

f. lady, ladies 


first three, last three 
first three, last three 


Supplementary Activities 


More Plurals Without s. Write 
the following singular forms on the 
board and have pupils write the plu- 
ral forms. (Answers are in_ paren- 


theses.) 

I. man (men) 

2. child (children) 
3. foot feet) 

Zn OxX (oxen) 

5. fish | (fish) 


More Word Forms. Ask: ‘What 
other words can you think of that 
change their form from singular to 
plural by adding s?”” Write the words 
on the board and have pupils write 
the plural forms on their papers. 
Have pupils make oral sentences with 
the two word forms. 
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Answers 


]. be 
2. be 
3. be 
4. be 
5. be 


the /bi/ sound 
the letters be 


© 


WRITE AND REVIEW 


Have pupils read the sentence and 
then copy it on their practice papers. 
Remind them that they can check the 
slant of their letters by drawing a 
dashed — slanted through — the 
down-stroke of each letter. 

Identify boys and stories as the list 
words in the sentence. Ask pupils to 
name the root of each word. (boy, 
story) Have them explain the spelling 
change that occurs when each word is 
changed to its plural form. (Boys: s is 
added when the word ends in vowel 
+ y; stories: y is changed to i and es 
is added when the word ends in con- 
sonant + y.) 


line 
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WRITE AND REVIEW 


Copy the sentence. Check your letters tor shan 

















trom the words below 


lone 


to be part of 
2 ee OS to have started 
SS yons, farther awa 
1 Se eeath under 
Sse (a OOS 


STOW ING 


the words? Ilow is this sound spelle d? 


Misfits. This activity focusses on ini- 
tial be pronounced /bi/ or /bé/zPu- 
pils may suggest bi or bee as possible 
spellings. 


Supplementary Activity 


Practice Sentences. Use the proce- . 
dure outlined on pages 12 and 16. 


Cass and I 1. (belong) to a Girl 
Scout troop that was 2. (begun) two 
years ago. We meet in the settlement 
house 3. (beyond) Mr. Fine’s store. 
We often play games in the recreation 
room 4. (beneath) the assembly hall. 
Because we do fun things, our troop 
is 5. (becoming) one of the largest in 
our area. 


BMISKITSS 
BERR OAR 


Read the clue and name the letters missing 


ooh 


Dix 


sa se iad 


10. 
HE 
12. 
Is: 
ih 
























% 


What is the first consonant and vowel sound in all 





Unit 31 Quiz 


An elephant’s tusk is a tooth. 
My grandfather wears false teeth. 
Fathers were once little boys. 
The trap had closed on the fox’s 
foot. 

Ducks have webbed feet. 

A week has seven days. 

Every zoo has many monkeys. 
Dark cloudy skies warn of rain. 
The goose waddled down the 
path. 

The geese flocked together. 
Diapers were made for babies. 
Farming is done in fertile valleys. 
The cat chased the mouse. 
Germs are spread by mice. 


Answers 















LOOK AHEAD 

















teeth 
Read and cover the first See ave Ric Toothpaste 
word in cach line. Phen ladies 
mame the other word im Eee | 
3. valleys volleys value : 
the line that is spelled POMS 
the same as the. first feet 






LOOK AHEAD 


WORD SPINNER 


word 


Answers will vary. 







women’s 









cheese 


words in the advertisement. Have pu- 
pils write the advertisement correctly; 
then ask someone to read the cor- 
rected version aloud. 


Choose a number and ask a classmate to tell you 


how the plural form is spelled. Check your answers 





in the dictionary 


ADDLED ADS 






cavity Word Spinner. You may wish to 







Use list words to make sense of have pupils work in pairs with this 
exercise. If so, have 
Then have the partners 
take turns spelling the plural form of 





the words in heavy type. donkey 


each pupil select 





Brush your tooth with the one 
that tastes like candied! Use 








fish 8 2 deer a partMer. 













Leaping Lizards Teethpaste and 
watch cavities disappear faster 


3 child 





body 7 







the ten words on the word spinner. 





alley 6 man While one partner spells a plural 







than a group of turkey who have 


just discovered a mice under their form, the other looks up the word in 
his Spelling Dictionary to check the 


answer. 






foot. library 





Supplementary Activity 


Spin the Bottle. Write instructions 
on pieces of paper. The instructions 
may ask questions, such as, “When do 
we use -the word fishes instead of 
fish?” (when referring to more than 
one kind) Pupils may be asked to do 
something, such as, “Write the plural 
of cavity.” (cavities) Or to enliven the 
game there may be an_ occasional 
sucheass. ell 


15. An old Indian could tell us many 
stories. 

16. Candies come in many flavours. 

17. Turkeys make good dinners. 

18. The ladies liked to work. 

19. A dress was sewn by the woman. 

20. The women planned a party. 


Have pupils look at the list word 
boys and compare it with the other 
words in the same line. Ask: Which 
of the four words is the matching 
word?” How are all the words alike? 
How are they different?” 
line of words. Then have pupils read 
write the list 


Discuss each 


the directions and 


Note: The letter s representing the 
words. 


/z/ sound (skies) may be especially 
difficult for some pupils to pronounce. 
Refer to page 5T for techniques to 
help those pupils. (See Unit 21.) 


nonsense instruction, 
your favourite joke.” 

Fold the instructions and put them 
into a hat or an open box. Have pu- 
pils sit on the floor in a circle. In the 
centre of the circle place the hatful of 
instructions and a soft-drink bottle. 


LOOK AHEAD 


Addled Ads. Ask pupils if they 
have ever read advertisements with 
E misspelled words. Encourage pupils 


to give examples. Have someone read 
Have someone spin the bottle. When 


the advertisement aloud. Help pupils 


LOOK AGAIN ; ; : ne k 
discuss what is wrong with each of the the bottle stops, whomever it is point- 
Matcho. This exercise provides words in heavy type and decide which ing to must draw his or her instruc- 
practice in visual discrimination. list words should replace the incorrect tions from the hat and follow them. 


Answers 
juice 
city 
science 
charge 
except 
citizen 
bridge 
scene 


CID wR oN = 


the /s/ sound 
the /si/ sound 
the /j/ sound 


Emphasis—The /s/ sound spelled 
ce, the /si/ sound spelled ci, and the 
/j/ sound spelled ge. 


Additional Resources—Use_ Enrich- 
ment Activities 30 and 31: Find the 
Softies and Silly Willy. 


A 


Program the Computer. This activ- 
ity illustrates words in which the /s/ 
sound is spelled ce, the /si/ sound is 
spelled ci, and the /j/ sound is 
spelled ge. 

Begin by asking pupils what com- 
puters are. Lead them to see that a 
computer is a machine that works like 
a human brain. (For an explanation 
of computers and how they are used, 
see page 10.) 

Have pupils look at the computer 
in the picture and then ask them what 
jobs computers can do. Ask: ‘What 
does this computer do? How does it 
work?” Help pupils discover that 
when the words with the missing let- 
ters are put into the correct input 
slot, list words will be the output. 

Then ask: “What list words will 
the computer make?” Have pupils 
follow the directions. Remind them 
to write each list word. 

Have pupils circle the key letters 


32 


dance cents 


science 
citizen civil 


civil city 


large age change 


center TCCESS 


charge 


PROGRAM THE COMPUTER 


except scene dance prince juice 


edge judge large orange bridge 


Decide which buttons should be pushed to complete 


list words in the computer. Write the words as they 


come out, 


ecCnecorF eee eneeooF 00 B20uq 





COMPUTER READ-OUT 


What sound do the letters ce stand for? the letters 


ci? the letters ge? 





and listen as you pronounce each 
word. Pronounce the words, emphasiz- 
ing the /s/, /si/, and /j/ sounds. 
After each word, ask: ‘“‘What sound 
do the key letters spell?” (sii [suppor 
/j/, depending on the sound) “How is 
that sound usually spelled?” Help pu- 
pils see that the /s/ sound can be 
spelled ce, the /si/ sound can be 
spelled ci, and the /j/ sound can be 
spelled ge. 

Computer Read-Out. Have pupils 
read and answer the questions. Em- 
phasize that the sound a grapheme 
usually represents is not always a re- 
liable guide to its spelling. 


Supplementary Activities 


Group Practice. Write the list 
words on the board, using blanks in 
place of the key letters. Have pupils 
listen as you pronounce each word. 
Then have them complete the word 
with the correct spelling of the isi; 
/si/, or the /j/ sounds. 

Indwidual Practice. If you have 
access to a tape recorder, make a tape 
of the list words. Pronounce each 
word, emphasizing the key sound, and 
use the word in a sentence. Have one 
pupil at a time listen to the tape and 
write what sound each word has and 


CROSSWORD 


On your paper, write the 
words that complete the 


crossword puzzle. 


RHYME WORDS 


1. since mince 

4. sage rage 
2. charge barge 

5. fudge budge 
3. chance prance 





ACROSS 


1. middle 
2. putinan order 
3. colour or fruit 


DOWN 

1. ask to pay or 
attack 

length of life 
copy 

border 


ad 


nn 


Write the list word that rhymes with the other words 


in each line. 


What sound do the letters ce stand for in 
numbers 1 and 32 What sound do the 
letters ge stand for in numbers 2, 4, and 5? 


The letter c followed by e can stand for the sound 


The letter c followed by i can stand for the sound 


The letter g followed by e can stand for the sound 


dance of the letter s. 
civil /si/. 
large of the letter j. 





how it is spelled. Provide instructions 
for checking the exercise. 


B 


Crossword. To review how cross- 
word puzzles are worked, see page 15. 

Help pupils to read each clue. Then 
have them write the correct list words 
on their papers. 

Rhyme Words. Have pupils read 
the directions and pronounce the two 
words in item 1. Have pupils listen to 
the beginning, middle, and ending 
sounds and tell which parts of the 
words sound alike. Have them write 


a list word to rhyme with each pair of 
words in the exercise. In discussing 
the final questions lead pupils to 
understand the concepts in the for- 
mulas. 

Formulas. Select a pupil to read 
each formula aloud and to tell how it 
applies to the key word and to words 
written for the exercises. 


Supplementary Activity 


Using Words. Duplicate the fol- 
lowing story, underlining the key 
words and using blanks in place of the 
answers in parentheses. Give a copy to 


Answers 


ACROSS 
SS ECentre 
5. arrange 
6. orange 
DOWN 

1. charge 
4. age 

Dp) trace 

6. border 
Le prince 
2. large 

3. dance 
4. age 

5. judge 


the /s/ sound 
the /j/ sound 


each pupil and have them correct the 
misspelled letters in each word and 
write the word in the blank space. 


I dreamed last night of an Aj (Age) 
of Peas (Peace). Sitizens (Citizens) of 
the world came together to dans 
(dance) and to sing. They did not 
come to judg (judge) each other and 
they did not charj (charge) a sent 
(cent) for helping each other. They 
drank lots of oranj (orange) juis 
(juice) and acted as though it were 





always resess (recess) time. 

The Big Chan) (Change) came 
when men of sciens (science) had 
nothing left to study exsept (except) 








people. What they learned is that all 
people are larjly (largely) alike. So 
people finally learned to get along. 


Answers 


_ 
oO 


ae 
> © 


or 
a 
~ 


the /a/ sound 


no 
WRITE AND REVIEW 
Ask what is meant by the term 
“space age.” Ask pupils to name 


some of the recent developments in 
space travel. Then have them copy 
the sentence and check that every 
word is resting on the base line. 

Write the words science and age on 
the board. 
sound at the end of science. (the /s/ 
sound) Have them name the letters 
that that sound. (ce) Re- 
mind them that the letter c followed 
by e can stand for the /s/ sound. 
Point out that in a word like pencil, 
c followed by i can stand for the /s/ 
sound. 

Have pupils name the sound at the 
end of age. (the /j/ sound) Remind 
them that the letter g followed by e 
can stand for the /j/ sound. 

Misfits. This activity focusses on the 
schwa sound. You may wish to review 
the schwa spellings in Unit 15. 

Note: The final vowel sound in 
separate is pronounced as /a/ or /i/ 
when used as an adjective and as /a/ 
when used as a verb. 


Ask pupils to name the 


stand for 


Supplementary Activities 


Write Sentences. Write the sen- 
tences on the board and ask pupils 
to substitute a misfit that makes sense 
in place of each word in heavy type. 
(Answers are in parentheses.) 


1. Colour television is quite old (mod- 
ern). part 

2. My mother is an understanding 
aunt (parent). 

3. The city had a circus (parade) for 
the president. 
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WRITE AND REVIEW 


Copy the sentence, 





Check to see that every word rests on the base line. 























4. My brother and I are lucky to have 


the same (separate) bedrooms. 
5. ‘They lived in an old castle (cabin) 
in the woods. 





Analogies. Review the principle of 
analogy by using those on page 36 as 
examples. Challenge pupils to com- 
plete the following analogies. 


1. mother:daughter = (parent):child 

2. attached:apart = together: (sep- 
arate) ri 

3. horse and buggy:old = automo- 
bile: (modern) 

4. heroes:celebration = astronauts: 
(parade) 

5. (cabin):mansion = cottage: castle 





Ask pupils to read and spell their 
answers and to explain the relation- 
ships. 


. 





MISFITS @ 
EERO 


> 
i 


Read the clue and name the letters missing 


jrom the words below. 








par nt mother or father 
alien house in the woods 

p= Sarat march with musical bands 
Mod nn synonvn of new 

sep. Tate apart 


What vowel sound do the words have in common? 


Is the sound spelled the same way in cach word? 


- 


no 


oo 
. 


2: 
10. 
1, 
ke 





D 


Unit 32 Quiz 


Turtles live to a very old age. 
The bull’s-eye is the centre of the 
target. 

Chameleons can change colour. 
Everyone passed except Glen. 
If angered, a _ rhinoceros will 
charge. 

The farmer drove into the city. 
The ugly frog turned into a 
prince. 

Sarah had a hard time learning 
to dance. 

An elephant’s ears are very large. 
The bear ate the orange. 
Mathematics is a science. 

A civil person is polite. 


LOOK AGAIN 


FLIP CARDS 
Make a flip card with ce on 
one side and ci on the other. 
When your teacher says a 


COMPUTER REJECTS 


The computer rejected the 
cards with misspelled words. 
What should be changed to 
correct the cards? Write the 






word, show the side that 
ci spells the /s/ sound or the 
/si/ sound. 


RIDDLES 





under. 


but of the people. 


5. Iamtoacourt what an 


Find list words to answer the riddles. 


1. Iamthe homonym for seen. 
2. I belong toa royal family. 


3. Jam walked on and sailed 


4. Jam not naval or military 


words on your paper. 


1. | sity tap exsept 


no 


larj 6. dans 


3. | bridg | 7. edj 
i 


4. | sivil 8. judje 


LOOK AHEAD 


STORY SETTINGS 
Use as many list words as 
you can to write a story for 
either of the settings below. 


Person: prince 

Place: palace 

Thing: dance 
or 


Person: judge 


umpire is to a baseball game. Place: bridge 


6. I amalso called pennies. 


‘Thing: 


extra large truck 





13. The deer drank water at the edge 
of the lake. 
14. When the bell rang, recess was 


over. 
15. The goldfish cost twenty-five 
cents. 


16. The tanks crossed the bridge. 

17. The juice from the grapefruit 
squirted into my eye. 

18..The ambulance rushed to the 
scene of the accident. 

19. A person born in the United 
States is a United States citizen. 

20. A cowboy helped to judge the 
horse show. 


Note: The /j/ sound (age, large) 
may be especially difficult for some 
pupils to pronounce. Refer to page 
5T for techniques to help those pu- 
pils. (See Unit 11.) 


E 


LOOK AGAIN 


Flip Cards. Have pupils read and 
follow the directions. Then pronounce 
the following words and have pupils 
hold up the card showing how the 
/s/ or /si/ sound is spelled. 


cents juice citizens city 


civil dance recess prince 


Computer Rejects. Have pupils look 
at the rejected words and tell what 
letter (or letters) has been misspelled. 
Ask: “Why do you think the words 
were misspelled?’ (They were spelled 
the way they sound, which is mislead- 
ing.) Have pupils write the words cor- 
rectly. 


Answers 


LOOK AGAIN 


l. city 

2. large 
3. bridge 
4. civil 
Da except 
6. dance 
7. edge 
8. judge 





LOOK AHEAD 


[eeescene 
2. prince 
3. bridge 
4. civil 
5. judge 
6. cents 


Answers will vary. 


LOOK AHEAD 


Riddles. Remind pupils that a rid- 
dle is a question or a statement that 
is often solved by guessing. Encour- 
age them to ask riddles they know. 
For example: “What did one tonsil 
say to the other?” (Better get dressed. 
The doctor's taking us out tonight.) 
“How many insects does it take to 
make a landlord?” (ten-ants) Tell pu- 
pils the riddles they are to solve are 
statements. For example: “I am some- 
thing that has teeth, but I can’t eat. 
What am I?” (a comb) Have pupils 
read the riddles and write the list 
words that answer them. 


Story Settings. Remind pupils that 
a story setting includes a person, a 
place, and a thing. 


129 


Answers 


1. due 
2. drive 
3. blue 
4. solve 
5. glue 
6. serve 
ue, ve, € 


Emphasis—Words ending with either 
the /a/ or /ii/ sound or the /v/ sound 
spelled ue or ve. 


Additional Resources—Use_ Enrich- 
ment Activity 32: Elephant Crossword. 


A 


Crazy Cubes. This activity shows 
the words ending with either the /0/ 
or /ii/ sound or the /v/ sound are 
always spelled with a final e. 

Explain to pupils that each set of 
cubes can make more than one word 
but that the word they are to find is 
a list word. Beginning with the first 
set, help pupils identify the list word 

' due. Remind them to write the list 
word after they have identified it. Con- 
tinue in the same way with the re- 
maining sets of cubes. 

Cube Check. Have pupils read and 
answer the questions at the bottom of 
the page. Emphasize that all the words 
end in either ue or ve. 


130 


have gave serve leave love have drive curve solve 
above forgive 

due blue true glue due value avenue continue statue 
rescue argue 


OPPO 
o 


SX) 





Supplementary Activities 


More Crazy Cubes. Have pupils 
look at the first set of cubes and iden- 
tify the words cue and rue. Ask: 
“What nonlist words can you make 
with the other cubes?”” Have pupils 
write and pronounce the new words. 
(2. strive, drove, strove; 3. clue; 4. 
shove, move; 5. hue, sue; 6. stove, give) - 

Taking a Second Look. Have pupils 
listen as you pronounce due, drive, 
blue, solve, glue, and serve. Emphasize 
the /v/ sound or the /a/ or /ii/ sound 
at the end of each word and have pu- 


SOOWUSS 


Line up the cubes to make list words. 
Write the words you make. 


CUBE CHECK 


What two letters end each of the odd 
numbered words? 


What two letters end each of the even 
numbered words? 


What one letter ends all of the words? 


pils identify the sound. Then ask: 
“How do you spell the sounds when 
you write each word?” (with ve or ue) 
“How are the sounds spelled in the 
other list words?” Have pupils note 
that all the list words ending with the 
/v/ sound are spelled ve and all the 
list words ending with the /a/ or /u/ 
sound are spelled ue. 


ANTONYMS 


Write the list words that mean the opposite of the 


words below. 


agree 
hate 
false 


ee 60 NO om 


received 


5. stay 
6. below 


7. straight 


What letter ended each answer? 


ADDING MACHINE 


Put the word parts into the machine. Write the list 


words that come out. 


val 

















De OLeL 

o econtinie = 

Pp alg: ee ee 

om Stat 

6. aven 

ie TeSC 
have English words sometimes end with ve and ue but 
due almost never end with just v or u. 





B 


Antonyms. (The term antonym is 
reviewed on page 79.) Have pupils 
read the directions and write the list 
words that are antonyms of the words 
in the exercise. In discussing the final 
question emphasize that words in Eng- 
lish almost never end in u or v. 

Adding Machine. Have pupils tell 
what the machine does. Tell pupils 
that the name of the machine will 
give them a clue. (The machine takes 
in words and adds the final letters to 
make them complete.) Have pupils 


write the list word the machine can 
make of each root word. 

Formula. Have the formula read 
aloud and tell how it applies to the 
key words and to the words written in 
the exercises. 


Supplementary Activities 


Who Has the Ending? (See page 51. 
Use ve and ue endings.) 

Scrambled Squares. On the board, 
write the list words divided into parts 
as shown below. Assign one word per 
pupil and have each word part writ- 


Answers 


l. argue 
2. love 
3. true 
4. gave 
5. leave 
6. above 
7. curve 


the letter e 


1. value 

2. forgive 
3. continue 
4. have 

5. statue 

6. avenue 
7. rescue 


ten on 2 cm by 2 cm squares (larger if 
necessary). Then put all the squares 
into a box and mix them up. Allow 
one or two pupils at a time to work 
with the squares, arranging them to 
make list words. 


l. gave Il. argue 
PaSeIVe 27 ares cue 
omled ve ees tagtue 
4. love 14. con tin ue 
Db, ave 15. aven ue 
6. curve 16. value 
de WSOL, Ve 17. due 
8. above 18. glue 
9. for give £9. oi ue 

10. blue 20. drive 


Answers 


oe 
oe 


WRSh 


la 
ie 
yo 


or —& 9 


po em 
po et 
gi ant 
qui et 
ray on 


C 


WRITE AND REVIEW 


Have the poem read aloud. Remind 
pupils that when reading a poem they 
should observe the marks of punctua- 
tion and read with expression. 

Before pupils copy the poem remind 
them that every line must begin with 
a capital letter and that all lines 
should begin directly under the first 
line. 

Ask pupils to name the rhyming 
words. (serve, curve; due, blue) Point 
out that the letters ve and ue end the 
words. Remind pupils that English 
words almost never end with the let- 
ters v or u. 

Misfits. This activity focusses on 
split vowels in two-syllable words. 
When pupils discover a word have 
them pronounce it carefully before 
volunteering its spelling. 

When pupils have found all five 
words ask them to pronounce the 
words again and to divide them into 
syllables. Write the syllables on the 
board, indicating how the spelling 
corresponds to the syllabic sounds. 


WRITE AND REVIEW 


Copy the poem. Check the spacing between the words in each line. 





Mong sé 











2 / 
Ax OLE LL JL be AZ LESLIE 


@ MISFITS 
BEER OAR 


Read the clue and name the letters missing from the words below. 


m averse 








person who writes verses 


nt extremely tall person 





eit without noise 


>. Ta 





n type of fabric 


Say each word again and divide it into syllables. 


Note: The misfits in this unit ap- 
pear in the Spelling Dictionary. 


Supplementary Activities 


Practice. Use the same procedure as 
on pages 12 and 16. 


1. Why is the (giant) green? 


2. He lives in a cabin in the (quiet) , 


forest. 

3. Many of our clothes are made from 
(rayon). 

4. We read a (poem) by a famous 
Canadian (poet). 





New Words. Say to pupils: “Since 
you know how to spell poem and poet, 
how would you spell poetry, poetic, 
poetess?”” Challenge them to use the 
words in sentences. 


Di 


D 
Unit 33 Quiz 


Good pitchers can throw balls 
that curve. 

The parade came down the ave- 
nue. 

A statue in the fountain sprayed 
water. 

When the party ended, everyone 
had to leave. 

The girl’s eyes were blue. 

A steam shovel is hard to drive. 
Today the math homework is 
due. 

Model airplanes are held together 
with glue. 

The eagle flew above the cliff. 
Hearing people argue is unpleas- 
ant. 











FIND/WRITE 
Write the word in each line that was used 
asa list word in this unit. 


Tee ae Pi 












LOOK AGAIN 





WHICH WORD? 


Which words would you use in 
the sentences below? 


i blue blew 
"Phe sky ise 
2. half have 
[> ————a. Kite, 
oo) due do 





My library book is 


4. statue stature 
SiG ere IS EI CCI AL Ke 
LOOK AHEAD 
WORD REMODELING NAME GAME 


Switch the vowels in heavy type with other 


vowels to remodel the words below 
Example: rise — rose 


l. gave 4. due 5. love 


2. drive 1. have 6. true 





11. A friend is someone who will for- 
give you. 

12. A helicopter was used to rescue 
the climber. 

13. Gail could not solve the riddle. 

14. The homework gave Sam a head- 
ache. 

15. Beth will serve ice cream at her 
party. 

16. The value of gold is very high. 

17. After lunch the men will continue 
their work. 

18. It is true that a whale is not a 
fish. 

19. Seals love to eat fish. 

20. The boy wished he could have a 
bicycle. 


Note: The /v/ sound may be espe- 
cially difficult for some pupils to pro- 


Unscramble the letters below to find the 
first names of people. 


IS use {. VEEtS Ta enjeu 
2. oul: 5. heuH 8. wrdnAe 
3. ver 6. evaD 


nounce. Refer to page 5T for tech- 
niques to help those pupils. 


E 


LOOK AGAIN 


Find/Write. Remind pupils that 
the purpose of this unit has been to 
show that English words almost never 
end in v or u. Tell them that in this 
exercise they are to look for words 
ending in ve or ue. Have pupils write 
the list word in each line. 

Which Word? Discuss the meaning 
of each pair of homonyms. Then write 
one word at a time on the board and 
ask someone to make an oral sentence 
that shows its meaning. After each 


Answers 


LOOK AGAIN LOOK AHEAD 


1]. have l. give 
2. blue 2. drove 
3. leave °3. die, doe 
4. due 4. hive, hove 
5. curve 5. live 
6. rescue 6. tree 
1. blue Hl. Sure 
2. have ye Lb yein 
3, hive 3. Eve 
4. statue 4, Steve 
5. Hugh 
6. Dave 
7. June 
8. Andrew 


word has been discussed have pupils 
read the initial question and write 
the list words that complete the sen- 
tences. 


LOOK AHEAD 


Word Remodelling. Have pupils 
look at the first word and tell what 
vowel sound it has. (the /a/ sound) 
Show pupils how to replace the a with 
an i to make give. Have them read 
the directions and complete the exer- 
cise. Encourage them to make the 
vowel switch mentally and to write 
only the new words. 

Name Game. Write uSe on the 
board and tell pupils the letters spell 
a name. Ask: “What is the beginning 
letter?” (S) “Why?” (It is capitalized.) 
Remind pupils that names of people 
always begin with a capital letter. 
Have pupils unscramble the names. 
You may need to give hints for some 
names. Then have pupils pronounce 
the names and identify the ue and ve 
endings. 
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Answers 


A. {s/ 
B. /a/ 
Cc. /si/ 
D2/si/ 


Emphasis—Review of Units 30 


through 33. 


A 


Note: Review Unit activities may 
be completed in four teaching periods. 

Three Block Review. This activity 
reviews the /é/ sound spelled ie and 
ei and the /a/ sound spelled ei, 
which were introduced in Unit 30. 
This review also includes the /s/ 
sound spelled ce, the /si/ sound 
spelled ci, and the /j/ sound spelled 
ge, which were introduced in Unit 32. 
Before proceeding with the Three 
Block Review activity pupils may find 
it helpful to reexamine the sounds 
represented by the graphemes ie, ei, 
ce, ci, and ge. 

Have pupils turn to page 118 and 
read the words in the three word 
groups. Ask; “What two letters do all 
of these words haver” (i and e) “What 
sound do i and e spell in the first 


a 




















oA 


in three. Follow these directions. 


io 


letters have?” 
3. Write the sound on your paper. 


letter and continue. 


A. prince cents 








/si/ /s/ 





B. Field and belief have the /é/ 
sound. The letters ie often stand 
for the /é/ sound. 


eight neighbour 


group of words?” (the /é/ sound) 
“What sound do they spell in the 
second group of words?” (the /é/ 
sound) “Is the /é/ sound spelled the 
same way in both groups?” (no) “How 
is it different?” (In the second group 
e comes before the i because the two 


letters are preceded by c.) ‘‘What 
vowel sound do you hear in the third 
group of words?” (the /a/ sound) 
“What letters spell the /a/ sound?” 
(ei) 

Have pupils read the words in the 
three word groups on page 126. Ask: 
“Which words have the /j/ sound?” 
(the bottom group) “Which have the 


Look at block A again. Under each sound 
is a letter. Look at the letter under your 
answer. Go to the block labelled with that 


REVIEW 
THREE BLOCK REVIEW 


In this game, there are nine blocks from beginning 
to end. But if you know your sounds, you can finish 


1. Read the words in the top line of block A, 
then read the sounds underneath. 
Ask yourself, “Which sound do the key 


C. Good. Now try this. 


civil city 





. Cinder and citrus have the /si/ 
sound. Try this again. 


civil city 


/si/ 





/si/ sound?” (the middle group) 
“Which have the /s/ sound?” (the top 
group) Have pupils tell how each 
sound is spelled. Pronounce several 
words at random and select pupils to 
identify the sound and tell how it is 
spelled. 

Have pupils turn to page 134. Go 
through the directions with the pu- 
pils, and then let them complete the 
exercise independently. Have pupils 
count their answers. Determine the 
average score for your class and let 
pupils grade themselves. (Note: Non- 
list words are cinder, cinema, instance, 
and century.) 


You are right. 
Now try this. 


field belief 
/e/ fa/ 





F. Civil and city have the 
/si/ sound. The letter 
c followed by i can stand 
for the /si/ sound. Try 
this. 












citrus 


/si/ 


cinder 













G. Prince and cents have the 
/s/ sound. The letter c 
followed by e can stand 
for the sound of the letter 
s. Try again. 









instance 


/si/ 


century 


/s/ 









Supplementary Activity 


Word Solitaire. Write each letter of 
the following words on a single card 
the size of a playing card. You will 
need eighty cards. 


cents civil age 
centre citizen juice 
recess orange charge 
scene edge dance 
except prince large 


The words above are list words 
from Unit 32. You may also wish to 
make decks for other units. (Sugges- 
tion: If other decks are made, each 





= le You are finished. 
: How many blocks 
did you need? 
Perfect score: 3 


7M MON LS 


dL ‘ et ee 
FEE ccemneinreamcn ar cenesciieceans or sarenas: AR 









Instance and 
century have 
the /s/ sound. 
Try this again. 


prince cents 


/si/ /s/ 












Eight and neighbour do 
not have the /é@/ sound. 
Try this again. 












field belief 





/e/ 

























WZ 





deck should be of a different colour 


of cardboard so that the decks can be 
easily distinguished.) Have pupils use 
the cards to make list words by play- 
ing Word Solitaire. Provide a word 
list for checking answers. 

The game begins with a player put- 
ting four cards face up on the table. 
The player then deals himself or her- 
self three cards at a time and turns 
them over so that he or she can see 
only the face of the bottom card. If he 
or she can use this card with any of 
the four letters on the table to spell 
part of a list word, he or she may put 
the card in place and continue in the 


Answers 


Eye; 
G. “fst 
He oey 
r, fe; 


same way with the second and third 
cards. If, however, he or she cannot 
use the letter, he or she puts all three 
cards on the bottom of the deck and 
deals himself or herself three more 
cards. 

When the letters of a complete word 
are in one row the word is removed 
to a spelling area, where the letters 
are placed side by side in the correct 
spelling order and checked. When a 
letter or a group of letters belonging 
to one word are in separate rows they 
may be put together to form a com- 
plete word or part of a word. To re- 
place the row that is removed the 
player deals himself or herself three 
more cards and uses the bottom card 
to retain the four rows. 

The object of the game is to spell 
all of the words and thereby “beat 
Sol.” 

Note: Word Solitaire is played by 
the same rules as the card game Soli- 
taire except that four rows are used 
instead of seven. 


at 


Answers 


have 
leave 
argue 
blue 
gave 





|e 
cents 
recess 
Juice 
scent 
instance 
except 
scene 
centre 
ye 

civil 
citizen 
circle 
cinder 
3. 
change 
bridge 
edge 
ridge 
barge 
large 


B 


Unfinished Poem. Tell pupils that 
this activity reviews Unit 33. Have 
them read the two groups of words on 
page 130. Pronounce words at random 
and ask pupils what sounds they can 
hear at the end. (the /v/ sound, /a/ or 
/u/ sound) Ask: “What letter do you 
see at the end of all of the list words?” 
(e) Tell pupils that English words al- 
most never end with u or v except for 
some short forms, such as thru for 
through and flu for influenza. Other 
words ending in u that are common 
in American usage, such as menu, are 
foreign words. 

Ask pupils to read the poem on 
page 136 silently and mentally insert 
the missing letters. Select someone to 
read the poem aloud. 

Follow the Formula. This activity 
reviews Unit 32. Write recess, city, and 
charge on the board. Ask pupils to 
identify the word with the /s/ sound 


136 


UNFINISHED POEM 


Complete the poem by using ve or ue endings on 
the unfinished words. Then read the poem aloud. 


LOONY LIMERICKS 


If you ha a tiff with a hippo 





When you are to lea ona trip, oh, 








Be sure you don't arg 


Or you'll find you are bl 





‘Specially where he ga a nippo! 





FOLLOW THE FORMULA 


Read the three formulas, then say the words. 
On your paper, write the words that follow 
the first formula in one column; the words 


|. The letter ¢ followed by e can 
stand for the /s/ sound. 


2. The letter ¢ followed by i can 
stand for the /si/ sound. 


3. The letter g followed by e can 
stand for the /j/ sound. 









that follow the second formula in a second 
column; and the words that follow the third 
formula ina third column. 


cents ridge civil 
change barge scene 
bridge cite citizen 
recess instance centre 
edge except large 
juice circle 
scent cinder 





(recess), the /si/ sound (city), and the 
/j/ sound (charge). As each is identi- 
fied circle the letters in each word that 
spell the sound. 

Have pupils read and follow the di- 
rections. (Note: Nonlist words are 
scent, circle, cinder, ridge, barge, and 
instance. ) 


Supplementary Activities 


Match the Patterns. Write the fol- 
lowing groups of words on the board. 
Have pupils copy each group and 
draw lines connecting words that have 
the same spelling patterns. (Answers 
are in parentheses.) 


I. 1. sleigh (weigh) receive 
2. thief (chief) except 
3. ceiling (receive) city 
4. civil (city) chief 
5. cents (except) edge 


6. age (edge) weigh 
7. curve (solve) value 
8. continue (value) solve 
Il. 1. bridge (judge) citizen 
2. freight (neighbour) — prince 
3. city (citizen) judge 
4. priest (relief) receipt 
5. deceive (receipt) neighbour 
6. juice (prince) relief 
7. drive (forgive) argue 
8. rescue (argue) forgive 


Word Solitaire. Write the letters of 
the following words on cards and have 
pupils play Word Solitaire. You will 
need forty-nine cards. 


love have 
curve solve 
above glue 

due value 
avenue continue 


Answers 


1. The thief jumped to his feet 
SEPARATE THE SENTENCES when he saw the mice. 


Can you read the sentences below? Separate the 2. I believe those are monkeys I see 


words and write the sentences on your paper. (Hint: on the ceiling. 


Look for plurals and ie—ei combinations.) 


1. Thethiefjumpedtohisfeetwhenhesawthemice. 


2. IbeheverhosearemonkeysIseeonthcceiling. 


3. Jonsawcighttreighttrainshlledwithgeese. 


1. Itwasarchettogettheweightofthesleighoffmy foot. 


r 
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Separate the Sentences. Tell pupils 
that this activity reviews the words 
from Unit 30. Have them turn to page 
118 and silently review the words in 
the three word blocks. Then ask: 
“What are two ways the /é/ sound 
can be spelled?” (When the /é/ sound 
is preceded by c it is spelled ei; when 
it is not preceded by c it is spelled ie.) 
“If ei is not preceded by ¢, what sound 
does it stand for?” (the /a/ sound) 

Have pupils read the list words on 
page 122. Tell them that this page re- 
views three ways to form plurals. Ask: 
“How are the plurals formed for the 
words in the first word group?” (Y 
was changed to i and es added.) “How 
are the plurals formed for the words 
in the second group?’ (The letter s 
was simply added to the root words.) 


5. Didtheboysreceivethecandieslsenttwodaysago? 


LINE UP THE PLURALS 


Line up the plurals in column 2 with 
the correct singular forms in column 
1. Write both forms on your paper. 


] me 
I. goose valleys 
2. woman sheep 
3. mouse bays 
4. house oxen 
5. sheep mice 
6. key geese 
Ui (ors ladies 
8. valley keys 
9. bay women 
10. lady houses 


“Are all the words in the third group 
plurals?” (no) “Which are plurals?” 
(feet, mice, teeth, geese, women) “How 
are these plurals formed?” (by chang- 
ing some of the letters within the 
word) 

Have pupils turn to page 137 and 
complete the exercise. 

Line Up the Plurals. Tell pupils 
that this exercise continues the review 
of plurals from Unit 31. Write candies 
and boys on the board and have pu- 
pils identify the root words. Ask: 
“Why do we simply add s to make 
the plurals for some words ending 
with y, but for others we change the 
y to i and add es?” Help pupils see 
that when the root word ends with 
V-y, s is added; but when root words 
end with C-y, the y is changed to i 
and es is added. 

Have pupils read the directions and 
complete the exercise. (Note: Nonlist 


3. Jon saw eight freight trains filled 
with geese. 

4. It was a relief to get the weight 
of the sleigh off my foot. 

5. Did the boys receive the candies 
I sent two days ago? 


goose, geese 
woman, women 
mouse, mice 
house, houses 
sheep, sheep 
key, keys 

ox, oxen 
valley, valleys 
bay, bays 

lady, ladies 


ee AIS) Sa SON 


— 


words are house, houses, sheep, sheep, 
key, keys, ox, oxen, bay, bays.) 


Supplementary Activity 


Practice. Write the following sen- 
tences on the board. Have pupils write 
each sentence correctly by changing 
the key word to a plural form. 


1. Grandfather read two story. 

2. These shoes hurt my foot. 

3. We have five turkey. 

1. A week has seven day. 

5. I like to make candle. 

6. Monkey have tails; apes do not. 
7. Goose are long-necked birds. 

8. ‘Two lady in the club protested. 
9. They are outspoken woman. 
10. Six baby all cried at once. 


D 


Supplementary Activities 


Indwidual Help. Consult Analysis 
and Treatment of Spelling Problems, 
page 4T, to help pupils who need in- 
dividual attention. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 3 through 7 to see 
if there are Supplementary Activities 
that may be used again to help indi- 
viduals or groups with special spelling 
problems. 


HANDWRITING PROGRESS PAGE 





Copy the poem. Carefully write each letter. Then 
check to be sure that you have used the Six Basic 
Handwriting Skills. 


CL incad-qusing acca tee ae 
Se zercapasne hee pape 


Sire tearmed: to urite may a bss 





HANDWRITING PROGRESS PAGE 


Explain to pupils that in this final 
handwriting exercise they are to check 
their use of the Six Basic Handwriting 
Skills. Tell pupils to copy the poem 
and then evaluate their writing on 
their Handwriting Progress Charts. 


SPELLING DICTIONARY 


SOUND/SPELLING KEY 


avenue, camera /t/ final, buffalo 

age, fireplace, afraid, highway /g/ goose, beggar, ghost 
rare, fair /h/ harvest, whole 
cartoon, carnival, garden /hw/ whisper, whale 
general, elephant /j/ jungle, magic 
eatable, peel, piece, electricity /k/ kitchen, cattle, nickel 
worthy, earnest, furniture /\/ library,village 

cedar, farmer, governor /m/ melon, common 
visit, women, belief, indoor /n/ nation, know, tunnel 
idea, drive, spy /ng/ belong, uncle 

spot, lock /p/ perfume, happy 
postage, road, follow, hole Wal rescue, tomorrow, wrong 
corner, forth, roar /s/ season, science 

noise, enjoy /sh/ show 

fountain, crowd, owl, outside /t/ towel, cottage, doubt, jumped 
dugout, comfort /th/ thief 

useless, huge, museum /+u/ their 

foot, fullback, should /v/ value, overhead, of 
grew, gloomy, troup, due /w/ wind 

awhile, statement, possible /y/ yard 

barrel, blackboard, scrubbed /2/ zero, has 

chief, church /th/ garage 


danger, ladder, healed 
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alley 


al-ley /al’é/ n. 1. back street in a 
city. 2. long, narrow place for bowling. 
pl. alleys. 


an-nounc-er /anoun’sar/ n. person who 
reads news, commercials, and announcements 
on radio or television. 

arise /ariz’/ v. to get up, waken. I will arise 
early. 


as+sign-ment /asin’mant/ n. 1. mission. 
Her assignment is to stop crime. 2. appoint- 
ment. The man’s assignment came early. 


aye /i/ n. yes vote. Only one person voted 
aye. Homonym: see eye. 


be /bé/ v. to live, exist. She will be 
here soon. Homonym: see bee. 


bee /bé/ n. four-winged insect that makes 
honey and wax. Homonym: see be. 

been /bin/ v. form of to be. Homonym: see 
bin. 

bin /bin/ n. box or room for holding grain, 
coal. Homonym: see been. 


blew /blii/ v. past tense of to blow. Homo- 
nym: see blue. 


blue /blii/ adj. 1. colour like that of a clear 
sky. 2. sad. Homonym: see blew. 


bod+ y /bod’€/ ». physical form of a person 
or animal. Joe had a healthy body. pl. bodies. 
bread /bred/ n. food made of flour or meal 


mixed with milk or water, then baked. Homo- 
nym: see bred. 


bred /bred/ adj. raised, trained. The prince 
was bred to be a ruler. Homonym: see bread. 


buy /bi/ v. to get by paying for. Homonym: 
see by. 


dew 


by /bi/ prep. 1. along. Go by the highway. 
2. during. Work by day. 3. not later than. 
Come by noon, adv. near. Homonym: see buy. 


Cc can't /kant/ contraction. cannot. 
Homonym: sce cant. 
cant /kant/ n. insincere talk, often repeated 


statements that people make but do not really 
believe. Homonym: see can’t. 


cav-i-ty /kav’a té/ n. hole. My tooth has 
a cavity. pl. cavities. 


child /child/ n. young boy or girl. The 
child was playing outside. pl. children. 


conch /kongk/ n. large, spiral seashell. 


cor-ner /kér’nar/ n. angle where two walls 
meet. v. to force into a corner. 


cor-rect /karekt’/ adj. true, right. v. to 
improve. 


cot + tage /kot’ij/ n. 1. small house. 2. house 
at a summer resort. 


coun: try /kun’tré/ n. 1. land, region. The 
country is hilly. 2. land with few houses. 3. 
people of a country. The whole country 
cheered. 


dear /dir/ adj. 1. much loved. His 
sailboat was dear to him. 2. costing 
much in money or effort. Homonym: see deer. 


deer /dir/ n. graceful, horselike, wild animal 
with antlers. A deer runs fast. pl. deer. Homo- 
nym: see dear. 


de- pot /dé’po/ n. 1. train or bus station. 
2. warehouse. 


dew /dii/ or /dii/ n. moisture that forms 
outdoors during the night. The dew was still 
on the grass. Homonyms: see do! and due. 





dis , 


dis , prefix. 1. opposite of. Josh dislikes 
homework. 2. reverse of. 


do? /dii/ wv. 1. to carry out, perform, an action. 
2. to behave. Do your best. 3. way of em- 
phasizing what is said. Do come with us. 
Homonyms: see dew and due. 


do? /do/ mn. in music, the first and last tone 
of the scale. Homonyms: see doe and dough. 


doe /d6/ nm. female deer, rabbit, or hare. pl. 
does. Homonyms: see do and dough. 


does! /duz/ v. form of to do. 


does? /dos/ n. plural of doe. Homonvms: see 
doughs and doze. 


don-key /dongké/  m. small, horselike 
animal with long ears and a short mane. 
We rode on a donkey. pl. donkeys. 


dough /d6/ n. mixture used to make baked 
goods. pl. doughs. Homonyms: see do? and doe. 


doughs /d6z/ nm. plural of dough. Homo- 
nyms: sce does? and doze. 


doze /do7/ v. to sleep lightly. ». nap. Homo- 
nyms: sce does? and doughs. 


due /dii/ or /da/ adj. 1. owed. 2. person's 
right. Homonyms: see do! and dew. 


eye /i/ n. part of the body by which 
one sees. v. to watch, observe. Homo- 
nym: see aye. 


F fish /fish/ mn. animal that lives in 

water and has scales, gills. and a long 

backbone. pl. fish or fishes, used for more than 
one kind of fish. 


flighty /flit’€/ adj. nervous, silly. 


here 


G gi-ant /jiont/ x. person of great sive 
ya 


or very great power. 


gilt /gilt/ adj. covered with a thin layer of 
gold. nm material which is gilded. Homonym: 
see guilt. 


grate /orat/ nm. framework of iron to hold a 
fire. v. 1. to have a poor effect, Tler manners 
grate on me, 2. to grind off in pieces. We 
grate cheese. Homonym: sce great. 

great /prat/ adj. 1. big. 2. high in rank, 
famous. %. wonderlul. We had a great time. 
Homonym: sce grate. 

guessed /gest/ mn. past tense of to guess; to 
have formed an opinion without really 
knowing. Homonym: see guest. 


guest /gest/ nm. visitor. Homonym: sce 
guessed. 

guilt /gilt/ nm. 1. state of having done wrong 
2. guilty action. Homonym: sce gilt. 


half /hat/ adj.. n. one of two equal 
parts. pl. halves 


have /hav/ v. 1. to own, 2. to be forced to. 
All drivers have to be licensed. 3, helping verb 
used to express complete action. They have 
already eaten. 


head /hed/ m. 1. top part of the body, 2 
chief, leader. v. 1. to be at the front or top of 
He will head the line. 2. to move toward 
Birds head south in winter. 


hear /hir/ v. 1, to get sounds through the 
ear. 2. to listen to. Homonym: see here. 
heard /herd/ v. past tense of to hear. Homo- 
nym: see herd. 

herd /hérd/ 7. group of animals. v. to flock 
together. Homonvym: sce heard. 

here /hir/ adv. in this place: at this place 
Homonym: sce hear. 
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hole 


hole /hdl/ n. opening in something solid. 
Jim has a hole in his socks. Homonym: see 
whole. 


hour /our/ n. sixty minutes. Homonym: 
see our. 


just /just/ adj. 1. right, fair. 2. 

J righteous. She is a just person. adv. 

1. exactly. That is just right. 2. barely. I just 
made it. 


knew /nii/ or /ni/ vw. past tense of 
to know. Homonym: see new. 


K 


know /n6/ v. 1. to have the facts about. 2. to 
be acquainted with. Homonym: see no. 


knows /n6z/ v. form of to know. Homonym: 
see nose. 


lead /led/ n. 1. heavy, easily melted, 
gray metal. 2. graphite in pencils. 
Homonym: see led. 
led /led/ v. past tense of to lead. 1. to have 
shown the way. 2. to have been among the first. 


li- brar+y /li’brer’é/ n. place where books 
are kept. The library is open. pl. libraries. 


man /man/ n. male human being. 
The man came to visit my father. pl. 
men. 


M 


mar-ket /markit/ n. store for the sale of 
food. v. to sell. 


moose /miis/ .n. animal related to the deer, 
but larger, living in Canada and the northern 
United States. pl. moose. 


new /nti/ or /ni/ adj. 1. recently 

made or bought. 2. different. 3. not 
used to. Jill was new to our school. Homo- 
nym: see knew. 


poet 


no /nd/ adv. opposite of yes. Homonym: see 
know. 


none /nun/ pron. 1. not any. 2. no one. 
Homonym: see nun. 


nose /n6dz/ n. 1. part of the face. 2. sense of 
smell. My dog has a keen nose. Homonym: 
see knows. 

nun /nun/ mn. woman who belongs to a 
religious order. Homonym: see none. 


ob- ject /ob’jikt/ mn. 1. something 

that can be seen. 2. thing aimed at. 
His object was to win. /ab jekt’/ v. to make 
objections, be opposed. We object to noise. 
or+ bit /ér’bit/ m. path of the earth or any 
of the other planets about the sun. 


or - der /6r’dar/ n. the way one thing follows 
another. v. to arrange. 


our /our/ pron. of us. Homonym: see hour. 


paced /past/ v. past tense of to pace; 
to have walked with regular steps. 
Homonym: see paste. 
pas-sage /pas‘ij/ n. 1. hall. 2. piece of a 
speech or writing. 3. voyage. 
paste /past/ n. mixture that will stick papers 
together. v. to stick with paste. Homonym: 
see paced. 
per-fect /pér’fikt/ adj. 1. without faults. 
Get a perfect score! 2. complete. The set of 
dishes was perfect. 3. entire. He was a perfect 
stranger. /par-fekt’/ v. to remove faults 
from. I will perfect my pitch. 
per - fume /pér’fiim/ n. sweet scent. 
pe-ri-od /pir’éad/ n. 1. portion of time. 
2. dot (.) ending a sentence or abbreviation. 


po-em /po’am/ n. writing in verse. 


o+et /pd’it/ n. person who writes poems. 
P' P P P 





portion 


por - tion /pér’shan/ n. fraction or part. Each 
man had a portion of food. 
pur-+ pose /pér’pas/ n. plan, aim. 


qui-et /kwi/at/ adj. 1. without 
Q noise. 2. gentle. 


raise /raz/ v. 1. to lift. 2. to make 
higher. n. pay increase. Homonyms: 
see rays and raze. 


R 


ray-on /ra’on/ n. fabric made from cellu- 
lose and used instead of silk, wool, or cotton. 


rays /raz/ n. plural of ray. 1. beams of light. 
2. streams of energy. 3. kind of broad, flat fish. 
Homonyms: see raise and raze. 


raze /raz/ v. to tear down, destroy completely. 
Homonyms: see raise and rays. 


read' /réd/ v. to look at and understand 
written things. Homonym: see reed. 


read* /red/ v. past tense of to read'. Homo- 
nym: see red. 


real /rél/ adj. 1. actual, true. 2. genuine. 
Homonym: see reel. 


re-al-ly /ré’alé/ adv. actually, truly. 


re- cord /rikérd’/ v. 1. to put in writing. 2. 
to put in permanent form. Record the song. 
/rek’ard/ n. 1. thing written or kept. 2. 
official account. Keep a record of meetings. 
3. phonograph disk. 

red /red/ adj. colour of a stop light. Homo- 
nym: see read.” 

reed /réd/ n. 1. kind of grass that grows in 
wet places. 2. anything made from a reed, 
such as a flute. Homonym: see read.! 

reel /rél/ v. to be dizzy. n. 1. spool. 2. a 
dance. Homonym: ‘ee real. 





straight 


right /rit/ adj. 1. good, just, lawful. 2. cor- 
rect. Homonyms: see rite and write. 


rite /rit/ n. the form of a solemn ceremony, 
ritual. Homonyms: see right and write. 

rote /rot/ n. repetition without understand- 
ing. Homonym: see wrote. 


rough /ruf/ adj. 1. not smooth or level. 
2. harsh, Homonym: see ruff. 

ruff /ruf/ n. stiff frill worn around the neck 
by sixteenth-century people. Homonym: see 
rough. 


schwa /shwa/ n. unstressed vowel 
sound, such as a in about and o in 
lemon, represented by the symbol a. 


seam /sém/ n. place where two pieces of 
material are joined. Homonym: see seem. 
seem /sém/ v. to appear to be. Homonym: 
see seam. 

shoes /shiiz/ n. plural of shoe, protective 
covering for the foot. v. to furnish with shoes. 
Homonym: see shoos. 

shoos /shiiz/ v. form of to shoo, to scare or 
drive away. She shoos the birds away. Homo- 
nym: see shoes. 


since /sins/ prep. from a past time till now. 
We have been up since four. conj. after. I 
haven't eaten since lunch. 


some /sum/ adj. any. pron. a number of. 
Homonym: see sum. 

stake /stak/ mn. pointed stick or post for 
driving into the ground. v. to risk money on 
the result of a game. Homonym: see steak. 
steak /stak/ n. slice of meat or fish to broil 
or fry. Homonym: see stake. 


straight /strat/ adj. without a bend or curve. 
adv. directly. He went straight home. Homo- 
nym: see strait. 
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strait 


strait /strat/ n. 1. narrow channel connecting 
two seas or lakes. pl. straits. 2. difficulty. He 
was in desperate straits for money. Homonym: 
see straight. 


sum /sum/ n. 1. total. 2. amount of money. 
Homonym: see some. 


7; 3: dy /tar’dé/ adj. late. 


tear’ /tar/ v. to pull apart by force. 
n. torn place. She had a tear in her dress. 


tear? /tir/ n. drop of water from the eye. 


their /FHar/ pron. belonging to them. Homo- 
nym: see there. 


there /rHar/ adv. in that place, at that 
place; at that point. Homonym: see their. 


to /tii/ prep. 1. in the direction of. 2. for the 
purpose of. He came to help us. 3. used with 
verb. I went to see him. Homonyms: see too 
and two. 


too /tii/ adv. 1. also, 2. more than enough. 
Homonyms: see to and two. 


touch /tuch/ n. 1. connection. Keep in touch 
with events, 2. slight amount. There was a 
touch of frost. v. 1. to affect with feeling. The 
woman’s story would touch us. 2. to feel. I 
like to touch fur. 


trou-ble /trub’l/ v. to disturb. Do not 
trouble your mother. n. 1. difficulty. 2. extra 
work. Take the trouble to wash the car with 
care. 


two /tii/ n. the numeral 2. Half of four is 
two. Homonyms: see to and too. 


wan: der /won’dar/ v. to travel with- 
* out special purpose. 


your 


weak /wék/ adj. 1. not strong physically. 
2. easy to break. 3. poor in something, He is 
weak in math. n. people who are physically 
weak. Homonym: see week. 


wear /war/ n. clothing. v. 1. to have on the 
body. 2. to last a long time. Leather will wear 
well. Word pronounced similarly: see where. 


week /wék/ n. seven days, one after another. 
Homonym: see weak. 


where /hwar/ adv. in what place; ig which. 
Word pronounced similarly: see wear. 
which /hwich/ adj. used in asking. Which 
book? pron. used in connecting a word group 
with a word. Elm Street, which is closed, 
needs paving. Word pronounced similarly: 
see witch. 

whole /h6él/ adj., n. complete; having all its 
parts. Homonym: see hole. 

witch /wich/ mn. woman supposed to have 
magic power. Word pronounced similarly: see 
which. 


wood /wud/ n. I. the part of a tree that is 
cut up for use. 2. large number of growing 
trees. Homonym: see would. 

would /wud/ helping verb. word that helps 
a verb show desire, wish, or intention. 
Homonym: see wood. 

write /rit/ v. 1. to make letters. 2. to make 
up stories, compose. Homonyms: see right 
and rite. 


wrote /rot/ v. past tense of to write. Homo- 
nym: see rote. 


yore /yér/ n. long ago. Knights wore 
armour in days of yore. Word pro- 
nounced similarly: see your. 


Y 


your /yur/ pron., adj. belonging to you. 
Word pronounced similarly: see yore. 
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HANDWRITING PROGRESS CHART 
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The Six Basic Teacher's 
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Once a month you will evaluate your handwriting with your teacher. 
If your use of a skill is satisfactory, write a capital $ in the square. 
If you need to improve your use of a skill, write a capital I in the square. 
1. Size All capital letters and tall letters should be almost a full space high. 
Small letters should be one-third of a space high : 
Slant All your letters should be uniformly slanted to th ‘ght and parallel to each other. 
Shape Each letter should look like the model. 
Spacing The spaces between words should be the same. Each space should be as wide as small o. 
Sitting on the base line All letters should touch the base line. 
Style There should be no erasures or writing over letters. Neatness, clean work, and proper mar- 


gins are important. 
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